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ABSTRACT

The primary purpose of the present investigation was to develop an indigenous
f-report measure of personal growth, named as the Index of Personal Growth (IPG). A
e-factor model of self-actualization proposed by Jones and Crandall (1986) essentially
ided the development of IPG. The factorial validity and reliability of IPG was
termined on a sample of 400 postgraduate students (200 men and 200 women. The data
cumulated on 41-item IPG were subjected to principal components analysis to assess the
mensionality of [PG. The resulting eigenvalues provided support to a four-factor
lution, accounting for 34.7% of total variance. A total of 33 items loaded at .30 and

ove with coefficient alpha of .80.

The construct validity of IPG was established through three separate studies. The
5t study was desigred by finding out the relationship of IPG with an established measure
" self-actualization, namely Short Index of Self-actualization (SI; Jones & Crandall,
I86). This study was carried out on a sample of 90 postgraduate students (45 men and 45
omen). which yielded a high correlation coefficient of .63, p < .000 between the two
easures. In the second validity study of IPG, the relationship of [PG with Urdu translated
:rsion of Internal Locus of Control Scale (ILCS; Levenson, 1974) was examined, This
udy was carried out on a sample of 150 postgraduate students (75 men and 75 women).
s anticipated, results indicated that personal growth and internal locus of control were
‘gnificantly related with each other (v = .45, p < .000). The third construct validity study
ok place in two parts. Part [ was designed to develop an indigenous self-report measure
fself-disclosure, named as Self-disclosure Situations Inventory (SSI), which can be used

) measure general level of self-disclosure as well as self-disclosure flexibility. Part Il of
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third study was planned to find out the relationship of personal growth with general
f-disclosure and self-disclosure flexibility. The data for this study was collected from
9 postgraduate students (75 men and 75 womenw). Correlation coefficients showed a
nificant relationship between general self-disclosure and personal growth (r = 15, p =
V) and self-disclosure flexibility and personal growth (r = .32, p = .000) in the expected
ection. Mean scores of IPG were also compared on low flexibility deviation group and
th flexibility deviation group. The results showed that individuals who adhered to social
rms when revealing personal information exhibited high levels of personal growth (M =
3, SD = [3) than those who deviated from them (M = 126, SD = 16). Moreover, mean
awres of IPG for high and low disclosure flexibility deviation groups were compared
ross three levels of dispositional self-disclosure. The results obtained indicated u
hstantial difference among medium disclosing group depending on whether they adhered
social norms across situations (M = 137, SD = 14) or deviated from them (M = 127, SD

15).

Trne present investigation was also designed to examine the familial (three modes of
wental and maternal parenting style) and dispositional (internal locus of control and
If-disclosure flexibility) predictors of personal growth. For this purpose, data were
ithered from a sample of 200 postgraduate students (100 men and 100 women). on the
llowing scales: Index of Personal Growth (IPG), Urdu translated version of Parental
uthority Questionnaire (PAQ. two sets of PAQ were used, one for paternal parenting
yle and the second for maternal parenting style) (Buri, 1991), Urdu translated version of
ternal Locus of Control Scale (Levenson, 1974), and Self-disclosure Situations Inventory
S1). Results of correlational and multiple regression analyses indicated that paternal (R?

22, F = 18.65 p < .000) and maternal (R* = .11, F =7.77, p < .000) parental contro!



nificantly explained variance in personal growth of their children. Moreover, among
three modes of parenting stvle, authoritative paternal (f = 47, p < 000} and maternal
= 3, p = 000} parenting was found to explain maximum variance than authoritarian
i permissive paternal and maternal parenting.  The results also showed thar
thoritative fataers’ impact was stronger than authoritative mothers' impact on personal
with of their children As regards the dispositional variables, correlation coefficients
d linear regression analyses indicated that personal growth was significanily predicted
w fnternal locus of contral (R7 =23, 7= 5833, p < 000) and self-disclosure flexibility

Pe [F = 2389 p < 000),

In the present research work, the role of internal locus of control and self-
sclosure flexibility as mediators between guthoritative porenting siyle (paternal and
nternal) and personal growrh was also determined. Tne results of path analyses clearly
dicated that cutnoritative parenting (fathers and mothers, both) and internal locus of
mitrod, in combination explained greater variance (R = 29 F = {046, p =< 000, fior
thers and R = 26, F' = 34.77, p < 000 for mothers) in personal growth than either
parately. Similarly, the resuits of path analvses also showed that the combined effect of
ithoritative pareating {(futhers and mothers, bothj and self~disclosure flexibility (B7 = 23,

= 3343, p < 000 for fathers and BF = [9, F = 2556, p = 000 for mothers) was

ceqter than the individual effects. The results overall verified the mediational role of

dernal locus of control and self-disclosure flexibility.
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CHAPTER 1

INTRODUCTION

Personal growth refers to a fundamental change in the personality structure that
furthers the development of functioning in cognitive, emotional, and social areas. It is a
dynamic capacity, which allows humans to live in accordance with their nature as
reasoning creatures, to identify and understand their feelings, and how to relate with other
humans. Personal growth is a continuous process of discovering and enhancing various
capacities within a person and learning new ways of thinking and behaving, based on the

conviction that one should strive to utilize basic endowments in any manner possible and

encouraging others to do like wise. As Arkoff (1987) maintains:

Personal growth is a process of exploring and living from our essence-—
our authenticity, strength, and presence. It is a process of becoming-—ua

desire to be more tharn what one 1s.

Within this context, the concept of personal growth provides a broad framework of
mental health and psychological well-being under which competing views about the
optimum level of human growth have been presented (for instance, achieving social
interest or autonomy). However, most psychologists converge on the notion that the
ultimate goal of human life is actualization of self (e.g, Goldstein, 1939, Maslow, 1954).

In short, personal growth is to be that self that one truly is. According to O’Connell and
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O’Connell (1974).

Personal growth is a continuous and purposeful development of the human

person toward the full potential of what he and she can become.

Thus, personal growth is performance at its peak or optimal capacity that enables a
person to move towards desired goals. These goals once achieved are replaced by new

ones, which are unique in themselves, depending upon one’s capabilities and needs.

The concept of personal growth has been the object of much speculation
throughout the history of psychology. Psychologists, psychiatrists, and researchers have
studied “personal growth” because it led to an inquiry of basic human nature and
potentialities; intellectual, emotional, and social competencies; ways of coping with life
stress; and the psychological resources available to human kind for promoting growth and

change (Hjelle & Ziegler, 1986). According to Rogers (1989),

Whether one calls it a drive foward self-actualization, or a forward moving

directional tendency, personal growth is the mainspring of life.

[In fact most psychologists consider personal growth as a specie-specific
characteristic, 1.e., all human beings are inherently motivated towards growing in attitudes,
behaviors, and thinking patterns (see for example, Maslow, 1970). Rogers (1989) viewed
personal growth as an urge, which is evident in all organic and human life. He pointed out
that this tendency may become deeply buried under layer after layer of encrusted
psychological defenses; it may be hidden behind elaborate facades, which deny its

existence; but It exists in every individual, and awaits only the proper conditions to be



released and expressed. Similarly, Maslow (1970) also considered personal growth as an
innate need, which must be satisfied. According to him, the need to grow is so strong in
human beings that interference with this process results in neurosis, guilt, and despair.
Indeed, research has found that individuals suffering from social anxiety (Fenigstein,
Scheier, & Buss, 1975), anxiety (Richard & Jex, 1991), hopelessness (Beck & Weisman,
1974), neurosis (Dahl, 1983, Osborne & Steeves, 1981), depression (Flett, Hewitt,
Blankstein, & Mosher, 1991), and schizophrenia (Murphy, DeWolfe, & Mozdzierz, 1984)

exhibit lags in personal growth.

The study of personal growth has established a vision of humanity that is not
bounded by static characteristics but is innately motivated, consciously or unconsciously,
to learn new modes of behaving and strivings as reflected by performances across a variety
of life domains. Thus, personal growth has been studied as a creative potential and
constructive personality variable, which can contribute tremendously to human
development, especially in maintaining a sound mental health (Barnes & Srinivas, 1993).
A wealth of evidence indicates that personal growth tends to be equated with mental health
and increased levels of personal adjustment (see Bower, Anderson, & Holliman, [987;
Campbell, Amerikaner, Swank, & Vincent, 1989, Dietsh, 1973; Flett et al., [991; Ford &
Procidano, 1990, Knapp, Jenson, & Michael, 1979; McClain, 1970). Research on personal
growth has also shown that it is positively related with well-being (Compton, Smith.
Cornish, & Donalds, 1996), creativity and health (Helson & Crutchfield, 1970, Runco,
Ebersole & Mraz, 1991, Schubert & Biondi, 1988), life satisfaction (Hidalgo, 2003),
rational thinking (Jones & Crandall, 1986), optimism (Richard & Jex, 1991), and

spirituahty (Garret-Crumpler, 1989; Hidalgo, 2003; Myers & Diener, 1995). Furthermore,



studies have demonstrated that individuals who show high levels of personal growth have a
high self-esteem (Richard & Jex, 1991), tend to develop close relationships (Hidalgo,
2003, Myers & Diener, 1995; Pavot, Diener, & Fujiata, 1990), are more empathic (Ryff,
1989), and self-efficacious (Tripp, 2000) and manifest absence of extraversion (Dovle,
1976; Knapp, 1965) and external locus of control (Hjelle, 1975). Moreover, they exhibit
androgynous inclination (Ginn, 1975), high levels of moral judgement (Kelly & Chovan,

1985), and academic achievement (Goldrick, 2000).

The theory of personal growth has also been utilized in organizational settings to
increase the productivity of a corporation (Knapp, 1990). It has been found that individuals
who attain high scores of perscnal growth on “motivation,” “competence,” and
“psychological health™ variables demonstrate high levels of efficiency in work (Hjeile &
Ziegler, 1986). Moreover, personal growth groups are used by industrial corporaticns as a
kind of in-service program to train their employees in effective leadership and
interpersonal skills in corporation management (O’Connell & O’Connell, 1974)
Researches have also shown that high-level executives are more concerned with esteem
needs and self-actualization than lower-status managers in an industrial setting (Porter,

1961).

Since personal growth depicts mental health and affects functioning in every role,

psychologists have endeavored to identify the factors that facilitate its process.

In our society where the personalities and life histories of our poets, scientists,

leaders, teachers, parents represent the hallmark of personal growth children, adoiescents,
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and adults of today do not lack worthy role-models to follow for their own growth in
personality. But the assumption that there will be enough reflective adults to maintain our
society 1s not to be taken for granted. It can be expected that persons who in childhood
lacked opportunities to develop higher, more reflective mental qualities will act
impulsively, think in rigid and polarized terms, and ignore the rights, needs, and dignity of
others, Should the numbers of such people grow, we would expect our society to become
more unpredictable and dangerous, with rising violence and antisocial behavior and less
self-restraint and negotiation. People would show more extremism and self-absorption In
the long run there would be less generative, creative thought. Rote cognitive skills would
supplant true innovation. In deed, human beings who cease to grow become dead weight

for the society.

Under such circumstances it follows that if we want to progress as a society, we
will have to adopt ways to provide opportunities for our children, adults, and old people to
grow emoticnally, socially, and cognitively. Psychotherapy, counseling and growth groups
are one of the best-established paths to initiate and enhance personal growth among
patients. normal population, students, business executives and other occupational groups
(O’Connell & O’Connell, 1974). Psychiatrists and counselors (e.g., Jung, 1973; Rogers,
1989; Skinner, 1968) have evolved a variety of therapeutic approaches and techniques to
help individuals to alleviate and grow out of pathological symptoms and find new aspects
of themselves, to reveal abilities undreamed of or to further their skills in interpersonal
relationships. Educational instituticns are ancther scurce where the goals of teaching and
curriculum are to facilitate the natural strivings of each student toward his or her highest

potential level of uniqueness, autonomy, and seif-fulfillment (Knapp, 1990). Teachers with



their encouragement and support help children to develop an adequate self-concept, to
participate creatively in one’s environment, and to face and meet Iife demands without
paying too high emoticnal price (e.g.,, Fagarty, 1994, Feldman, 1983, 1984). However,
parenting has long been acknowledged to be one of the most powerful and natural
predictors for the optimal development of a child (Center for Research in Education,
1959). Psychologists believe that the way in which most parents raise their children has
undeniable formative impact on their children’s future personality (see for example, Adler,

1956; Baumrind, 1991, Freud, 1933; Olweus, 1980; Parke & Asher, 1983; Rapee, 1997).

Parenting is a complex activity that includes many specific behaviors that work
individually and together to predict various child outcomes (Darling, 1999). Parental
nurturance and parental control are considered two basic features of parenting, interactive
effect of which are generally recognized as essential for the healthy development of an
individual (Lau & Cheung, 1987). As noted by Greenspan and Benderly (1997), limit
setting without nurturance breeds fear and amoral desire to beat the system whereas,
nurturance without limits breeds self-absorption and irresponsibility. Consistent with these
theoretical formulations, research has linked parenting which encompasses coercion,
salient pressure, harsh insistence, and negativity and criticism with poor socialization
outcomes (Kuczynski & Kochanska, 1990) such as impaired moral conduct (e.g.,
Kochanska, Aksan, & Nichols, 2003, Thompson, 1998; 2000) and increased aggression
and conduct probiems including drug abuse and delinquency (e.g., Deater-Deckard,
Dodge, Bates, & Pettit, 1998; Hawkins, Herrenkoh!, Farrington, Brewer, Catalano,

Harachi, & Cothern, 2000; Snyder & Sickmund, 2000). In sharp contrast, parents who are

highly responsive and accepting of the child’s impulses, desires, and actions and are



inconsistent disciplinarians (Moore, 1991) tend to have children who exhibit tarnished
social skills {Alarcon, 1997), impulsivity and aggression (Alarcon, 1997, Hawkins et al,
2000; Jaccbson & Crockett, 2000), and low school competence (Jacobson & Crockett,

2000, Steinberg, 1996).

Research in consonance with theory also shows that parents who meonitor and
impart clear standards for their children’s conduct, are assertive, but not intrusive and
restrictive and are attuned, supportive, and acquiescent to children’s special needs and
demands (Baumnnd, 1991) foster optimal consequences for their children. These
consequences include self-regulation (Baumrind, 1991; Roberts & Steinberg, 1999),
autonomy and social responsibility (Cole & Cole, 1993; Pardeck & Pardeck, [990;
Steinberg, 1996, Weiss & Schwarz, 1996), psychosocial maturity (Steinberg, Elmen, &
Mounts, 1989), prosocial behavior (Janssens & Dekovic, 1997, Robinson, Zahn-Waxler, &
Ernde, 1994), and academic competence (Green, 2001; Sally, 2001; Steinberg, 1996). Most
importantly, research has shown that positive parenting techniques, that is, high parental
control coupled with high parental nurturance can promote self-actualization in children
but negative parenting techniques (either low on parental control or parental nurturance)
can actually detract children from the goal of self-actualization (see Nystul, 1984,
Dominguez & Carton, 1997). These research conclusions are akin to past theoretical
formulations (e.g,, Maslow, 1968; Rogers, 1963) suggesting that unconditional positive
regard from parents and a sense of independence are central to the personal growth/self-

actualization process (Flett el al., 1991).



Most of the research done on the potential predictors of personal growth has
focused on the demographic variables that define a person (Hidalgo, 2003). Perscnal
characteristics typically examined include age, gender, socio-economic status, nationality,
religiosity, religious group identity, ethnicity, and general culture (Myers & Diener, 1995)
Potential perscnality traits as predictors of personal growth have received only sporadic
attention, however. Studies have found that dispositional traits such as self-esteem
(Richard & Fex, 1991), self-acceptance (Lindsey, 1978), self-efficacy (Tripp, 2000)
influence a person’s ability to actualize true potential. Among these variables, locus of
control and self-disclosure are two dispositional characteristics of human personality,
which have been theorized to play an important role in the development of personal growth

tendency.

The construct of locus of control, one’s belief in the amount of control that people
think they have over the events in their lives, has been used to predict a wide range of

behavior (Gale Encyclopedia of Psychology, 2001; Raine, Roger, & Venables, 1982).

Studies have illuminated that people who believe that they have a choice in what they
make out of theirr lives and accept the responsibility for the level at which they are
functioning appear to have greater success in controlling their lives (Calhoun & Acocella,
1990; Jerabek, 2000), have greater feelings of subjective well being (Cooper, Okamura, &
McNeil, 1995), and are more adjusted psychologically (Davis & Palladino, 2000, Haidt &
Rodin, 1999). It is obvious then that such people will have a greater ability to create an
atmosphere of fTeedom and various experiences in which they can grow and move in the

direction to maximize their potentials. On the other hand, theorists working in the arca of

self-disclosure consider it as a significant determinant of personal growth (e.g., Rogers,



1989; Jourard, 1974, Johnson, 1972). These psychologists argue that authentic
interpersonal communication enables individuals to experience their own self, 10 become
aware of their own views, feelings, and capabilities, and helps them to become more self-
accepting. In other words, it allows them to continually examine the self and to change
throughout hfe, especially if the disclosure takes place in a non-judgmental and non-
threatening environment (Littlejohn, 1983). Research findings have generally supported
this idea, that is, revealing one’s thoughts, feelings, and emotions in an appropriate manner
is a prerequisite to personal adjustment and self-actualization (Cozby, 1973; Johnson,

1981; Tucker-Ladd, 2000; Weiten & Lloyd, 2003).

Primarily, the present research was designed to construct a self-report measure of
personal growth, Index of Personal Growth (IPG) by using the five-dimensional model of
self-actualization, proposed by Jones and Crandall (1986). Moreover, the present
investigation was also planned to study the familial (perceived parenting styles) and
dispositional predictors (internal locus of control and self-disclosure) of personal growth
among University students followed by exploring the mediational role of internal locus of

control and self-disclosure between parenting and personal growth.
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CHAPTER II

REVIEW OF THE LITERATURE

The construct, personal growth, has different meanings for different psychologists.
For some psychologists it is an ability to move toward autonomy (e.g., Blatz, 1944;
Reisman, 1950), for others it implies the attainment of sel/f~realization (Jung, 1928), or the
process of becoming creafive (Maddi, 1972; Rank, 1953). Other psychologists regard
personal growth as a multidimensional phenomenon. They have used different synonyms
such as fully-functioning person (Rogers, 1989), personality integration (O’Connell &
O’Connell, 1974), and have derived almost similar attributes of personal growth from their

clinical and non clinical experiences.

Orthodox psychoanalysts considered personal growth as an outcome of harmony
among id, ego, and superego (Jourard, 1974). Freud (1949) viewed personal growth as the
ability to love and to do productive work. Jung (1954) regarded personal growth as a
gradua!l unfolding and expression of the unconscious, and the integration of these
unfolding aspects of personality into a coherent, meaningful way of life. He described
personal growth as a process of “individuation” or self-realization,” While for Adler
{1956) personal growth is primarily a matter of moving from a self-centered attitude and
the goal of personal superiority to an attitude of constructive mastery of the environment
and socially useful development. Adler believed that constructive striving for superiority

plus social interest and co-operation are the basic traits of the healthy individual.
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Gestalt psychologists believe that personal growth is the capacity to emerge from
environmental support and environmental regulation to self-support and self-regulation
(Fadiman & Frager, 1976). According to Perls (1973), self-regulating, self-supporting
individuals are characterised by freely flowing and clearly delineated figure-ground
formations in expression of their needs for contact and withdrawal from environment. Such
individuals recognise their own capacity to choose the means of fulfilling needs as the
needs emerge. They are aware of the boundaries between themselves and others and are
particularly aware of the distinction between their fantasies of others (or the environment)

and what they experience through direct contact.

Humanistic psychologists consider personal growth as the main theme in human
life (Hjelle & Ziegler, 1986) They assert that human beings have an innate potential to
develop as a self-determining, self-actualizing, self-transcending healthy persons. Sutich
(1949), 2 growth-oriented humanistic psvchologist, regarded personal growth as the direct
achievement of a significantly improved level or quality of integrating action and reaction
tendencies in the emotional, attitudinal, and other related aspects of an individual’s general
interpersonal behavior. He observed that a growth experience is also a significant step
forward in the process of attaining emotional liberation. He assumed that there is both a
need and a capacity for continuous growth in every individual, though individuals vary in
their level of development at any given time. For Rogers (1989), another humanistic

psychologist, personal growth is:

a natural and inherent tenderncy within an organism to expand, extend,

become autonomous, develop, mature—the tendency/urge to expiess
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and activate all the capacities of the organism, to the extent that such

activation enhances the organism or the self.

Rogers (1989) derived four basic dimensions of personal growth from his clients

and patients with whom he worked in therapy, which are listed as following:

1. open to experience

N

frust in one's organism

.

3. an inernal locus of evaluation

4. willingness to be a process

Jourard (1964), another humanistic psychologist, defined personal growth as a
change in modal behavior so that the individual displays the behavior and reactions which
are appropriate to his age-role; his self-structure changes correspondingly, so that the self-
concept remains accurate, the self-ideal remains congruent with social mores and with
actual behavior, and the various public selves remain accurate and mutually compatible;
the growing person becomes increasingly capable, through learning, of broader repertoire

of effective instrumental action; his behavior is increasingly directed by his real self.

According to Firman and Vargiu (1977), personal growth is concerned with a
person’s own individual existence and with everyday life activities. It is a process, which
encompasses the practical realities of achieving the tasks appropriate to one’s age and
stage, relating to others, educating ourselves, finding a career direction, and establishing a
family. Arkoft (1988) believe that personal growth refers to personal develocpment in a

desired direction. According to him, an individual is said to show growth when he or she
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becomes more capable and competent, more productive and creative, more perceptive,
nsightful, and understanding, or more knowledgeable, prudent, and discerning. O’ Connell

and O’Cennell (1974) defined personal growth as:

a contimous and purposeful development of  the human person

toward the full potential of what he and she can become (p. 4).

They have used the term “personality integration” to describe the phenomenon of
personal growth. They have identified following four basic processes that are common to

an integrated person:

1. The development of intellectual understanding of the world and of
ourselves

2. The purposeful furthering of emotional awareness

Ll

The striving always of direct one's ovwr destiny

4. The quest to relate oneself to one'’s world

Operational Definitions of Personal Growth

Many psychologists conceive perscnal growth in terms of self-actualization
because actualization of self is synonymous to growth towards self (e.g., Rogers, 1989,
Maslow, 1970). Indeed, reflecting on the above-given various definitions of personal
growth, it may be concluded that self-actualization is conceptually at the core of most
approaches to personal growth (e.g., self-realization, fully-functioning person). The origin

of the principle of self-actualization springs from the work of Greek philosopher Anstotle
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(384-322 BC). Aristotle held that each one of us has the potential to develop into a self,
that is, to actualize, fulfill, and enhance our maximum human potentialities. Goldstein
(1939) believed that the only real motive in a person’s behavior is “self-actualization™ - the
fulfilling of one’s capacities or potentialities in the best possible way under a given

condition.

Thus, in the present investigation personal growth was taken up to mean self-
actualization. According to Maslow (1954), personal growth/self-actualization is defined

as’

the full use and exploitation of talents, capacities, potentialities. The
desire to become more and more what one is, lo become every thing that

one Is capable of becoming (p.234).

On the besis of empirical evidence, Maslow believed that self-actualized

individuals are characterized by the following attributes:

1. more efficient perception of reality and more comfortable relations with it

2. acceptance (self, others, nature)

Ll

spontaneity! simplicity, naturalness

4. problem centering, as opposed to being ego-centered

L

the quality of detachment, the need for privacy
6. autonomy; independence of cuiture and environment, but not rebelliousness
7. continued freshness of appreciation

8. the mystic experience; the oceanic feeling
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gemeinschaftsgefuhl, (the feeling of kinship with others)

10. deeper and more profound interpersonal relations

L1. the cemocratic character structure

2. discrimination between means and ends, between good and evil
13. philosophical, unhostile sense of humour

14. self-actualizing creativencss

15. resistance to enculturation; the transcendence of any particular cultire

Another definition of self-actualization given by the Encyclopaedic Dictionary of

Psychology is as follows:

Self~actualization is the inherent tendency towards self-fulfillment, self-

expression, and the attainment of autonomy from external forces (Harre

& Lamb, 1983, p.559).

Whereas, for Jones and Crandall (1986), personal growth/self-actualization means,

the discovery of the real self and its expression and development (p. 63).

Jones and Crandall (1986) advocated following five fundamental dimensions of

personal growth/self-actualization

1. Autonony
2. Self-accepiance and self-esteem

3. Acceptance of emotions and freedom of expression of emotions



16

4. frust and responsibility in interpersonal relationships

5. Inability to deal with undesirable aspects of life

While, Oxford Canadian Dictionary (1998) has defined self-actualization as,

the realization of one's talents and potentialities, especially considered

as a drive or heed present in anyone.
)

Theories of Personal Growth

Theories of personal growth provide detailed accounts of the series of events that
lead to the transformation of a helpless, and incoherent newborn into a fully functionally
person having emotional, social, and intellectual capacities. Underlying almost all
descriptions of the processes involved in the phenomena of personal growth are found
three basic theoretical orientations which have been described below. These have also been

used in the study and explanation of human beings’ personality development.

Psychodynamic Perspective

The Freudian explanation of personal growth centres on the early childhood
experlences of an individual Freud (1960} believed that by the time a child is six to seven
vears old, personal growth is essentially over. According to Freud, during the first years of
thetr life, children go through a sequence of developmental stages, which leave an indelible
imprint on the adult personality. In charting the course of personal growth, Freud named

three major stages of development from birth through seven years: the oraf stage (birth to
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eighteen months), the anal stage (one and a half to three years), the phallic stage (three to
seven years). Freud (1960) further stated that certain dimensions of personality are
maximally affected by the type of interaction between the child and his parents at each of
these stages. During the oral stage, for example, the quality of nurturing that children
receive, especially as related to feelings, will maximally affect children’s future feelings of
dependence and trust in the world. During the anal stage, independence and control are at
the forefront of the development. In the phallic stage, sexual identity is the major aspect of
personality formation. Freud believed that relationships with parents in these
developmental stages may be forgotten but they continue to affect one’s behavior even in

adult life.

Erikson, one of Freud’s students, transformed Freud’s theory of personality
development into a major developmental scheme as a means of understanding the process
of healthy personal growth (Sprinthal & Sprinthal, 1990). Erikson (1963) expanded the
ideas of stages of development into a broader framework — a life cycie — and outlined the
positive and negative dimensions of each period He saw personal growth continuing
throughout one’s entire life but gave special significance to childhood, the juvenile era, and

adolescence.

Erikson’s theory of personal growth is based on the principle of epigenetic
maturation, that is, personality itself goes through structural elaboration in accord with a
ground plan. According to this theory, development is not random but proceeds according
to an outline. Nor i1s development automatic; the ground plan is really a map of potential. If
the child’s interaction with the environment is healthy and the basic crisis of each stage of

development is resolved, then the child will be ready for the next stage. He believed that



society, in principle, tends to be so constituted as to meet and invite this succession of
potentialities for interaction and attempts to safeguard and to encourage the proper rate and
the proper sequence of their unfolding. Erikson outlined a sequence of eight separate stages
of personal growth. Furthermore, Erikson hypothesized that each stage is accompanied by
a crisis, that 1s, a turning point in the individual’s life that arises from physiological
maturation and social demand made upon the person at that stage. In other words, each of
the eight phases in the human life cycle are characterized by a “phase specific”
developmenta! task, a problem in social development that must be dealt with at that
particular time. The emergence of a fully functioming personality is determined by the
manner in which each of these tasks or crises are resolved. The description of eight stages

is given as follows:

(e} Infancy: Basic Trust versus Mistrust - Hope

For Erikson, a general sense of trust is the corner stone of the healthy personality.
A child with the basic sense of “inner certainty” sees the social world as a safe, stable place
and people as nurturant and reliable. This sense of certainty is only partially conscious
during infancy. Erikson suggests that the degree to which infants are able to acquire a
sense of trust in other people and in the world depend upon the quality of the maternal care
that they receive. It is the mother who controls both gratification and security. Ernkson

observed:

Mothers, [ think, create sense of trust in their children by that kind of
administration which in its quality combines sensitive care of Ine

baby's ndividual need and a firm sense of personal trustworthiness



within the trusted frame work of their culture’'s life style. This forms the
bases in the child for a sense of being “all right, " of heing orneself, and

of becoming what trusting other people one will become (p.450).

(h) Early childhood: Autonomy versus Shame and Doubr - Will Power

Acquisition of a sense of basic trust sets the stage for the attainment of a sense of
autonomy and self-control. Prior to this stage, children are almost totally dependent on the
adults who care for them; external forces largely govern their behavior. However, as they
rapidly gain neuromuscular maturation, verbalization, and social determination, they begin
to explore and interact with their environment more independently. In particular, they feel

pride in their newly discovered locomotor skills and want to do everything themsetves.

In Erikson’s view, satisfactorily meeting the psychosocial crisis of this stage
depends primanly on the parents’ willingness to gradually allow children freedom to
control those activities that affect their lives. At the same time, Erikson stresses that
parents must maintain the reasonable but firm limits in those areas of children’s life that
are either potentially or actually harmful to themselves or destructive to others. Autonomy
does not mean giving the child unrestricted freedom; rather, it means that parents must

maintain “degrees of freedom” over the child’s growing ability to exercise choice.

(¢c) Play age: Initiative versus Guilt-Purpose

Initiative versus guilt is the final psychosocial conflict experienced by pre-scheol

child during what Erikson cails the “play age”. This is when the child’s social world
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challenges him or her to be active, to master new tasks and skills, and to win approval by
being productive. Children also begin to assume additional responsibility for themselves
and for that which constitutes their world (bodies, toys, pets, and, occasicnally younger

siblings). This is the age when children begin to feel that they are counted as persons and

that life has a purpose for them.

(d) School age: Industiy versus Inferiority-Competency

The fourth psychosocial peried occurs from about six to eleven years of age. Here,
for the first time, the child is expected to learn the rudimentary skilis of the culture via
formal education (that is, ‘ reading, writing, co-operating with others in structured
activities). This period of life is associated with the child’s increased powers of deductive

reasoning and seclf-discipline, as well as the ability to relate to peers according to

prescribed rules.

(e} Adolescence: Identity versus Identity Diffusion — Fidelity

The physiological revolution that comes with puberty - rapid body growth and
sexual maturity- forces the young person to question “all sameness and continuities relied
on earlier” and to “refight many of the earlier battles” The developmental task is to
integrate childhood identifications with the basic biological drives, native endowment, and
the opportunity offered in social roles. The danger is that identity diffusion, temporarily
unavoidable in this period of physical and psychological upheaval, may result in a
permanent inability to “take hold” in a devoted attempt to become what parents, class, or

community do not want him to be.



(f} Young adulthood : Intimacy versus Isolation-Love

Only as a young person begins to feel more secure in his identity i1s he able to
establish intimacy with himself (with his inner life) and with others, toth in friendships
and eventually in a love based mutually satisfying sexual relationship with a member of
the opposite sex A person who cannot enter wholly into an intimate relationship because

of tne fear of loosing his 1dentity may develop a sense of 1solation.

(g) Adulthood . Generativity versus Self-absorption — Care

Stage seven in the Eriksonian scheme corresponds to the middle years of life (25 to
65). Generativity occurs when a person begins to show concern not only for the welfare of
the next generation but also for the nature of the society in which that generation will live
and work. The lack of this results in self-absorption and frequently in “pervading sense of

stagnation and mterpersonal impoverishment.”

(h) Maturity: Ego Integrity versus Despair — Wisdom

The person who has achieved a satisfying intimacy with other human beings and
who has adapted to the trumphs and disappointments of his generative activities as parent
and co-worker reaches the end of life with a certain ego integrity — an acceptance of his

own responsibility for what his life was and of its place in the flow of history.



Behavioristic Perspective

Behaviorist psychologists view personal growth as changes in behavior because of
rewards and punishments. Personal growth, according to behaviorists, means learning of
competence and self-control, that is, the ability to suppress action which no longer yields

]

“positive reinforcers,” and to learn action that is successful in attaining the good things.
Such rapid adaptability is mediated by the ability to discern the “contingencies,” or rules

implicit in nature or in society, according to which needs are gratified and dangers averted

(Jourard, 1974).

Behaviorists believe that “environment” is an important determinant of the process
of personal growth. Behavior that is rewarded tends to be repeated and behavior that is not
rewarded tends not to be repeated. For instance, when a child says or does something for
the first time, and the parents hug and kiss him, then the child has been rewarded and will
tend to repeat these behaviors. If, however, the child does something else (such as saying a
“dirty word”), then parents may vyell and scream or even spank the child. Generally,
although not always, a child will not tend to repeat these behaviors. Thus, for behawvioral
psychologists, the development of personality is based essentially on the principle of
reirgforcmwef'u. [t is up to parents, teachers, and care takers to decide what kind of
behaviors they want to reward and what kind of behaviors they want to punish (Lugo &

Hershey. 1974).

According to Skinner (1968), one of the most influential behaviorists, personal
growth 1s minimizing adverse conditions and increasing the beneficial control of our

environment. By clarifving our thinking, we can make better use of the available tools to



predict, maintain, and control our own behavior. He held that to understand oneself, an
individual must recognize that his behavior is neither random nor arbitrary but is an
ongoing, lawful process which can be described by considering the environment in which

the behavior is embedded. Skinner (1977) asserts:

Psychological growth is not a naturally occurring process that
einerges from the individual. Instead changes in people’s
henavior over the life span are due to variations in their
environments — as the environment varies in terms of its
reinforcing properties, so also does the behavior which is, after

all, under its direct control (p.27).

In Skinner’s system, an infant has an infinite number of possibilities for behavior
acquisition. It is parents who principally reinforce and thus shape development in specific
directions, in turn, the infant will behave contingent upon their rewards. Behavior
consistently followed by non-reinforcement will not be strengthened. Gradually, as his
development proceeds, the child’s behavior is “shaped” into patterns as a direct function of

his ongoing conditioning experiences.

According to Skinner (1953), as the child’s social world expands, other
reinforcement sources are more central in affecting behavioral development. School,
athletic, and peer-group experiences are especially powerful sources of reinforcement. The
principle of benavior determination by reinforcement remains the same — 1t is only the
kinds and sources of reinforcement that changes Sexual and occupational types of

Al

reinforcement occur later. By the time adulthood is reached, the person behaves in a



characteristic fashion because of his or her unique conditioning history; the person’s
behavior can be expected to change only as a consequence of the contemporary
reinforcement contingencies to which she or he is exposed. Throughout the entire
developmental process, previously reinforced behaviors drop out of the person’s response
repertoire as a result of either non-reinforcement or punishment from the current social
environment. Skinner holds that humans have no freedom to choose their behavior, rather,

their behavior is moulded exclusively by external environments.

Humanistic Perspective

Much of the work on the process of personal growth has keen done by humanistic
psychologists. They assert that given a nourishing environment, humans have a potential to

develop as a self-determining, self-actualizing, self-transcending healthy persons.

Rogers (1989) believed that each individual has within him the capacity and the
tendency, latent if not evident, to reorganize his personality and his relationship to life in
ways that are regarded as more mature. Furthermore, in a suitable psychological climate
this tendency is released, and becomes actual rather than potential. He postulated that by
providing an unconditional, empathic and genuine relationship, a parent or a teacher can
help a child become more self-directing, socialised, self-initiated learner, original, and

mature.

Maslow (1970) devoted his life in studying personal growth and development He
believed that people would continue throughout their life span to move steadily in direction

of growth as long as their environment and experiences pernit and support their growth.
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Thus, Maslow was interested in studying the conditions under which man develops his
capacities to their fullest degree. He advocated that the most important condition for the
emergence of the growth motivation or for the development of an individual’s capacities to

the fullest, is the prior satisfaction of the physiological, safety, love, and esteem needs.

Later, Joseph and Braga (1974) traced the arousal of each need (proposed by
Maslow) in accordance with the specific age points, in children. Following is the brief
description of each need in a hierarchical manner as proposed by Maslow with Joseph and

Braga’s age 1dentification for the emergence of the needs:

(c) Physiological needs

The most basic, powerful, and obvious of all human needs is the need for physical
survival. Included in this group are the needs for food, drink, oxygen, activity and sleep,
sex, protection from extreme temperatures, and sensory stimulation. These physiological
drives are directly concerned with the biological maintenance of the organism and must be
gratified at some minimal level before the individual 1s motivated by higher-order needs.
According to Joseph and Braga (1974), tiny infants are motivated first by physiological
needs. They need to eat, sleep, breathe, eliminate wastes, and so on. These are a baby’s

most obvious needs and are ordinarily met without problems.

(b) Safety needs

Once the physiological needs have been satisfied, an individual becomes concerned

with a new set, often called the safety or security needs. The primary motivating force here
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1s to ensure a reasonable degree of certainty, order, structure, and predictability in one’s
environment. Infants, for instance, respond fearfully if they are suddenly dropped or
startled by loud noises or flashing lights. The urgency of safety needs is also evident when

a child experiences bodily illnesses of various kinds.

Axncther indication of the need for safety 1s the child’s distinct preference for some
kind of dependable, undisrupted routine. According to Maslow (1970), young children
seem to thrive better under a system that has at least a skeletal outline of rigidity, in wlich
there is a schedule of a kind, some sort of routine, something that can be counted upon, not
only for the present but also far into the future. Child psychologists, teachers, and
psychotherapists have found that permissiveness within limits, rather than unrestricted

permissiveness is preferred as well as needed by children.

The central role of the parents and the normal family set-up are indisputable.
Quarrelling, physical assault, separation, divorce, or death within the family may be
particulariy terrifying. Also parental outbursts of rage or threats of punishment directed to
the child, calling him names, speaking to him harshly, handling him roughly, or actual
physical pumshment sometimes elicit such total panic and terror that one may assume that

more is iInvolved than the physical pain alone.

Safety needs also exert an active influence beyond childhood. The preference for a
job with tenure and financial protection, the establishment of saving accounts, and the

acquisition of insurance may be regarded as motivated in part by safety seeking.



(c) Belongingness and Love needs

The belongingness and love needs constitute the third hierarchical level. An
individual motivated on this level longs for affectionate relationships with others, for a
place in his or her family and/or reference groups. Group membership becomes a dominant
goal for the individual. Accordingly, a person will feel keenly the pangs of loneliness,
social ostracism, and rejection, especially when induced by the absence of frignds,

relatives, a spouse, or children,

Maslow (1970) observes that such needs are increasingly more difficult to meet in a
technological, fluid, and mobile society. Sucn problems account for the rising interest in
support groups and new styles of living together. Love, rather than being physiological or
simply sexual, involves a healthy, mutual relationship of trust, in which each person is

deeply understood and accepted.

Joseph and Braga (1974) note that around six to nine months of an age, love needs
begin to emerge. Children in this pericd need to feel secure and valued; they need
assurance that they will always be loved and cared for, so that they can venture forth and

meet the world. Growth motivation for such children seems a natural and attractive force.

(d) Self-esteem needs

When one’s needs for being loved and for loving others have been reasonably

gratified, their motivating force diminishes, paving the way for self-esteem needs. Maslow

(1970) divided these two subsidiary sets: self-respect and esteem from others. The former
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includes such things as desire for competence, confidence, personal strength, adequacy,
achievement, independence, and freedom. An individual needs to know that he or she is
worthwhile-capable of mastering tasks and chalienges in life. Esteem from others includes
prestige, recognition, acceptance, attention, status, fame, reputation, and appreciation. In
this case people need to be appreciated for what they can do, (e, they must experience

feelings of worth because their competence 1s recognized and valued by significant others.

Satisfaction of the self-esteem need leads to feelings of self-confidence, worth,
strength, capability, and adequacy of being useful and necessary in the world. But
thwarting of these needs produces feelings of inferiority, of weakness, and of helplessness.
These feelings, in turn, give rise to ether basic discouragement or else compensatory or
neurotic trends. However, for most people, the need for regard from others diminishes with

age because it has been fulfilled and the need for self-regard becomes more important.

According to Joseph and Braga (1974), the esreem needs arise around two years
Children’s needs for self-esteem and the esteem from others (particularly their parents)
require that they be treated in such a way as to encourage their independence while
providing support and guidance when they need it. At this stage, children seek to develop
their own identities by demanding the right to choose for themselves, to do for themselves,
and in general, to proclaim themselves as persons. Joseph and Braga further stated that
children acquire a stable sense of esteem only through demonstration of rea/ instances of
competence. Thus, they should be helped to achieve competence in whatever areas
possible, and at the same time, they should not be forced to do things that are beyond their

capability and that would prove frustrating.
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(e) Self~actualization

Finally, if all the foregoing needs are sufficiently satisfied, the need for self-
actualization comes to the fore Maslow (1970) characterized self-actualization as the
desire to become everything that one is capable of becoming. Self-actualization is a
person’s desire for self-improvement. In short, to self-actualize is to become the kind of
person one wants to become; to reach the peak of one’s potential. Maslow observes (1970):
“a musician must make music, an artist must paint, a poet must write, if he i1s to be at peace

with himself. What a man can be, he must be. He must be true to his own nature (p. 212).”

Self-actualization, however, needs not take the form of creative and artistic
endeavours. A parent, an athlete, a student, a teacher, or an ardent [abour may all be
actualizing their potentials in doing well what each does best; specific forms of self-
actualization vary greatly from person to person. [t is at this level of Maslow’s need

hierarchy that individual differences are the greatest.

In lus research, Maslow (1970) derived the characteristics of self-actuailzed
individuals by studying the most healthy and creative people, and who were relatively free
of neurosis or other major personal problems. He argued that it was more accurate to
generalize about human nature from studying the best examples he could find, than from
cataloguing the problems and faults of neurotic individuals. However, Maslow (1970)
stated that “there are no perfect human beings.” As imperfect humans, self-actualizers are
just as susceptible to silly, non-constructive, and wasteful habits as the rest of humanity.

They, too, can be obstinate, irritable, boring, selfish, or depressed and sad.
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Later, Maslow distinguished between two types of self-actualizing people
transcenders and non-transcenders (Piechowski & Tyska, 1982). He described trangcenders
as creators and discoverers inspired by the realm of Being, they have “illuminaticns or
insights or cognitions which changed their view of the world themselves”; truth, goodness,
beauty, wholeness, unity, perfection, justice are to them a direct experience — the basic
facts of existence. Non-transcenders, on the other hand, were described as those who live
in the realm of Deficiency — the realm of basic needs of safety, belonging, and esteen.
The non-transcenders are “more essentially practical, realistic, mundane, capable, and
secular people, living more in the here-and-now world”; they are “doers” rather than
mediators or contemplators, “effective and pragmatic rather than emotional and
experiencing.” To the non-transcenders, the facts of existence lie in the deficiencies of
human life, which they strive to correct-their aim, is the betterment of the human

- condition; the aim of transcenders is to awaken the human spirit and to lift it.

Joseph and Braga (1974) believe that about age four to five, self-actualization
needs begin to emerge in children whose lower needs have been relatively well-satisfied.
Children who have been growing in healthy, productive directions up to this point have
enough of an identity as persons that they begin to need avenues through which they can
try out and express that selfhood, thus further defining who they are or what kivd of a

person they are!

Somewhere around this time period, Dabrowski (1964, 1967, 1973) presented a
developmental theory of personal growth. The theory defines mental health in terms of f/e
capacity for development. The central concept of the theory is that personal growth takes

place through the disintegration of a lower level of intra-psychic organization and its



replacement by a higher level. Dabrowski distinguished between two types of growth:
unilevel and multilevel. Unilevelness connotes a type of mental organization characterized
by pluralism, relativism of values, and the belief that there are no absolutes, and that no
hierarchy of values or ideals can be empirically or rationally established. While multilevel
mental organization is characterized by an autonomously discovered hierarchy of values,
alms, ideals, the conviction that there are ideals worth serving and perhaps worth dying for,
that some values and 1deals are clearly more compelling than others because they are
universal ethical principles. Dabrowski has presented five levels of personal growth
arranged 1n a hierarchical order from the lowest to the highest. The following are brief

descriptions of the five levels of development:

Level [ (Primary [mtegration) 1s characterised by the absence of emotional
dynamisms, reflection, seif-cbservation, sclf-evaluation, and inner conflict (conflict is
externazl only). The individual is oriented toward external standards of success. Self-
interest is the primary motivation, i.e., there is little or no feeling for others, or strong
possessive feelings, more like ownership than emotional attachment, and lack of insight
into others. Level I individuals follow a predictably adaptive path throughout their life;
they accommodate to changing circumstances but show no real development in a

psychological sense.

Level I (Unilevel Disintegration) manifestations may range from chronic
psychosis, alcoholism, or drug addiction to more stable patterns of partial integration and
even a degree of maturity and personal growth. Characteristics are inferionty toward
others, dependency, a need to conform, to follow fads, the constant seeking of approval

and admiration, and relativism of values and beliefs. Tied to this is limited ability to
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discern and to follow a higher order in human experience. Without an autenomous inner
core, there is a tumbling from one feeling to its opposite and mood swings can be extreme.

The individual is often adrift between conflicting motivations and courses of action.

Level I (Spontaneous Multilevel Disintegration) begins to show signs of intra-

psychic organisation. The following experniences are typical: a conflict between “what is”

(experienced as the lower in oneself) and “what ought to b f (éxperienced as the higher in

\

oneself); feelings of inferiority toward oneself - this is, frus{gation with ‘not being all that

one can become; dissatisfaction with oneself - frustration an‘ Cr with one’s lower
impulses and developmental shortcomings; strong appreciation and defence of individual
values and of the value of each individual. There is an emerging awareness, dim at first, of
a personality ideal, one begins to measure oneself against this standard. There are also
positive, integrating elements at work in the advanced level III personality, such as

autopsychotherapy, a developing sense of autonomy and responsibility, creative stinct in

the service of self-perfection, and the capacity for more encompassing empathy.

Level [V (Organised Multilevel Disintegration) is characterised by greatly reduced
inner conflict as the individual approaches more closely the personality ideal. Conscious
choice in the development of one’s inner standards and steadfast adherence to one’s ideal
of development become consistent.  This is accomplished by inner restructuring
(transcending age-related changes and earlier undesirable personality traits) and by
responsibility, which is the taking on of tasks for the sake of others and for one’s own
development, and greater freedom from the influence of the external environment ie., a
greater inner autonomy. This latter also means freedom from lower level motivations and

determinants. There 1s, too, a greater responsiveness to the needs of others, a keener



[}
fed

awareness of their uniqueness, and an orientation toward serving them. Traits of level 1V

individuals correspond exactly to those of self-actualising persons described by Maslow.

Level V' (Secondary Integration) is characterised by unity with the personality ideal,
love and compassion for all humanity, and awareness of the transcendent meaning and
value of human existence. At this level, the process of developmental synthesis leads to a

harmonious unity as a function of the “fullest dynamization of the ideal.”

Dabrowskt further stated that growth from unilevel mental organization to
multijevel mental orgamization would only take place if an individual has rich emotional
life. He a_rgued that when transformation to a higher level takes place, the process is guided
by certain advanced emotional and cognitive factors, the developmental dynamisms.
Developmental dynamism represents the capacity for personal growth, which is based on
the enhanced reactivity in several areas of functioning, which Dabrowski (1967) called
overexcitabilities Through the action of developmental dynamisms, internal forces which
are both cognitive and affective and which are different at each level of development,
lower and rigid personality structures are broken to be replaced by higher ones. These are

as follows:

(a) Psychomotor averexcitability may be viewed as an organic excess of energy, or
heightened excitability of the neuromuscular system. It may manifest itself as a [ove of
movement for its sake, rapid speech, pursuit of intense physical activity, impulsiveness,

restlessness, pressure for action, or drivenness; the capacity for being active and energetic.



(b) Sensual overexcitability is expressed in the heightened experiences of sensual
pleasure and in seeking sensual outlets for inner tension. Beyond desires for comforts,
luxury, stereotyped or refined beauty, the pleasure in being admired and taking the
limelight, sensual overexcitability may be expressed in the simple pleasure in touching the
things, such as texture of tree bark, or the pleasure of taste and smell, for instance, the

smell of gasoline. In short, it is the capacity for sensual enjoyment.

(¢} Intellectual overexcitability is to be distinguished from intelligence. It manifests
itself as persistence in asking probing questions, avidity of knowledge and analysis, and
preoccupation with logic and theoretical problems. Other expressions are a sharp sense of
observation, independence of thought (often expressed in criticism), symbolic thinking,
development of new concepts, striving for knowledge, capacity to search for knowledge

and truth.

(d} Imaginational overexcitability is recognized through rich association of images
and impressions, inventiveness, vivid and often animated visualisation, use of image and
metaphor in verbal expression. Dreams are vivid and can be retold in detail. Intense living
in the world of fantasy, predilection for fairy and magic tales, poetic creations, and

dramatising to escape boredom are also observed.

(¢} Emotional overexcitability is recognized in the way emotional relationships are
experienced, in strong attachments to persons, living things or places, and in the great
intensity of feeling and awareness of its full range. Characteristic expressions are inhibition
(timidity and shyness) and excitation (enthusiasm), strong affective recall of past

experiences, concern with death, fears, anxieties, and depressions. There may be an intense
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loneliness, and an intense desire to offer love, a concern for others; there is high degree of
differentiation of interpersonal feeling. Emotional overexcitability is the basis of one’s
relation to self through self-evaluation and self-judgement, coupled with a sense of

responsibility, compassion, and responsiveness to others.

The richer and more complex are the expressions of these overexcitabilities, the
stronger is the potential for personal growth. However, for individuals operating at higher
levels. the last three overexcitabilities must be developed. Dabrowski (1967) further
suggested that there are certain necessary conditions for psychological development:
heredity, physical and social environment, and autonomous processes. According to this

theory, all the three factors come in to play in an individual functioning at higher levels.

Although, Maslow saw the satisfaction of basic needs as a necessary condition for
self-actualization, he was aware that this is not a sufficient explanation for the origin of
self-actualization, and that there is nothing automatic about the way in which self-
actualization is attained (Piechowski, 1975, p. 230). Piechowski (1978) demonstrated that
the whole cluster of characteristics of self-actualization as originally described by Maslow
fits into a theoretical structure provided by the Theory of Positive Disintegration. Self-
actualization was shown to correspond exactly to the structure of Level IV, which is the
level of moral autonomy, self-directed growth, and genuine empathy Piechowski (1978,
1982) shiowed that all five forms of overexcitabilities are very strongly manifested in the
self-actualized individuals. Psychomotor overexcitability can be discerned in the
observation that self-actualized people demonstrate efficiency, self-starting, problem-
centering; sensual overexcitability can be discerned in the intensification of experience,

enjovment of life, continued freshness of appreciation; intellectual overexcitability, in a



superior perception of reality, quest for knowledge and truth, intense concentration,
problem-centering, and philosophical sense of humour; imaginational overexcitability, n
creativeness,  rescurcefulness,  humour,  emotional  overexcitability, in  the
Gemeinschaftsgefuhl (social interest), democratic character structure, compassion, intimate
and deep interpersonal relations, enthusiasm, and an unhostile sense of humour. Self-
actualization, then, is a necessary attribute of level IV and, under optimal conditions,
including some degree of satisfaction of basic needs, is a necessary outcome of a strong

developmental potential as defined in the theory of potential development.

In conclusion, one must realize that in order to understand the processes involved
in the growth of personality, we need to employ all the three perspectives presented above.
Psychoanalytic view gives us information about the different stages of psychological
development and the conflicts that they produce in children. Behaviorist approaches give
details about how our behavior is conditioned by social and parental reinforcement.
Humanistists addressed themselves on such distinctively human qualities as choice,
creativity, valuation, and self-realization. In its own domain, each perspective presents

different but significant processes of personal growth.

Measures of Personal Growth

Measures of personal growth essentially fall in two categories, depending on the
research problem that is being explored: (a) Interview and/or autobiographies and (b) Self-

report questionnaires.
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(a) Interview and/or Autobiographical Technique

Interview and autobiographical method was originally used by Maslow (1954) to
tdentify the characteristics of personal growth. Maslow conceptualized personal growth in
terms of self-actualization. He conducted an extensive, although informal, study of a group
of persons whom he considered to be self-actualizers. His study was initially private and
motivated by his own curiosity rather than by the normal demands of scientific laboratory
research. Thus, it lacked the rigor and distinct methodology of strict empirical study.
Nevertheless, the study generated such interest among other psychologists that Maslow felt
that it was wise to publish his findings (1970). Through his study, Maslow identified

fifteen notable characteristics of self-actualization, listed in the beginning of this chapter.

Criteria for the selection of subjects: The technique of selection used was that of
iteration. This consisted of starting with personal or cultural non technical state of belief,
collating the various extant usages and definitions of the syndrome, and then defining 1t
more carefully, still in terms of actual usage, with, however, the elimination of the logical

and factual inconsistencies customarily found in folk definitions,

On the basis of the corrected folk definition, two groups of subjects were selected,
a group who were high in the quality and a group who were low in it, These people were
studied as carefully as possible in the clinical style, and on the basis of this empirical study
the original corrected folk definition was further changed and corrected as required by the
data in hand. This first clinical definition, on the basis of which subjects were finally
chosen or rejected, had a positive as well as a negative side. The negative criterion was an

absence of neurosis, psychopathic personality, psychosis, or strong tendencies in these
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directions. Wherever possible, Rorschach Ink Blot Test and Thematic Apperception Test
were given. The positive criterion for selection was positive evidence of self-actualization
i.e., the subjects chosen made the best possible use of their talents, capabilities, and other
strengths. The subjects, thus, selected at this level were again clinically and experimentally
studied, which in turn caused modification, correction, and enrichment of the first clinical

definition.

Subjects Selected: The subjects were selected from among personal acquaintances,
friends, public and historical figures, and college students through the process outlined
above. A total of forty-five subjects were selected. The subjects were divided into the

following categories;

Cases: 3 fairly sureand 2 highly probable contemporaries
2 fairly historical figures (Lincoln in his last years and
Thomas Jefferson)
6 highly probable public and historical figures
(Einstein, Eleanor Roosevelt, Jane Adams, William
James, and Spinoza)
Partial Cases: 5 contemporaries who fairly certainly fall short
somewhat but who can yet be used for study
7 historical figures probably or certainly fall short, but
who can yet be used for study (Walt Whitman, Henry
Thoreau, Beethoven, F. D. Roosevelt, Freud)
Potential Cases: 20 vyounger people who seem to be developing in the

direction of  self-actualization, and G.W. Craver,



Eugene V. Debs, Albert Schweitzer, Thomas Eakins,

Fritz Kreisler, Goethe.

Techniques of Inquiry and Research: In his study of self-actualized individuals,
Maslow used whatever techniques appeared to be most appropriate to the particular
situation. In dealing with historical figures, he analyzed biographical material and written
records. With living persons, he also utilized indepth interviews and psychological tests.
Wherever possible, he obtained global impressions from friends and acquaintances

(Engler, 1985,

(b) Self-report Questionnaires

There are three widely used paper-and-pencil self-report questionnaires of personal
growth: Myers-Briggs Type Indicator, Personal Orientation Inventory (POI), and Short

Index of Self-actualization (SI). These have been briefly described in the following,

Mbyeis-Briggs Type Indicator (MBTI)

Myers-Briggs Type Indicator (MBTI) is developed by Isabel Briggs Myers (1962)
and is based on the theory of personality development presented by Jung (1928). MBTI is
a 166-item forced-choice, multiple instrument measuring relative strength of preference for
each of the functions by which an individual orients himself in relation to inner and outer
reality: sensation (S), intuition (N), thinking (T), feeling (F), introversion (I), and
extraversion (E). In addition, the MBTI has a Judging-Perceiving (J-P) scale which

measures the extent to which an individual prefers to use a judging (thinking or feeling)



40

function or a perceiving function (sensation or intuition) in conducting his outer life — that
is, in the extraverted aspect of his life (Piechowski & Lysy, 1983). In this way, different
combinations or indices of preferences are attained. Scoring of the items require two keys.
The Indicator is helpful in making vocational decisions, in psychotherapy, and in school

counselling

Construction of MBTI: The Indicator has had two periods of construction, one
producing an adult form, the other appropriate for college and high school students as well.
The first period, 1942 to 1944, began with the writing of original items based on type-
preferences theory and observation, and validated on the responses of some 20 friends and
relatives whose type preferences seemed (to the authors) clearly evident from long
acquaintance. These items, in Form A and a rearranged Form B, were subjected to a series
of internal-consistency analyses Only those items were retained in accord with type
classification which were answered at least 60% of the time Each item was analyzed for
every index and those with comparable relationships to more than one index were dropped

from the scoring. This became Form C.

In the second period, 1956 to 1958, over 200 new items, including word-pairs, were
submitted to a small group of people of known type who were familiar with the Indicator.
These items were then submitted to 120 men and women who had taken Form C, and only
those items were retained which were answered 63% of the time This became Form D. A
massive internal consistency analysis of Form D was then made, using 2573 high school
boys in college preparatory 11"™ and 12" grades, and a similar sample of girls. The
surviving items became the current Forms E and F, which are identical except that Form F

takes longer to finish.
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Reliability and Internal Consistency Analysis: Split-half reliabilities computed for
727 Ss ranged in general from .71 to .94. For internal-consistency analyses, median biseria!
correlations for each index were computed (Stricker & Ross, 1962), which ranged from .43

to .51 for boys and .46 to .55 for girls.

Validity Studies: Construct validity of MBTI is established with Strong Vocational
interest Blank (SVIB), Allport-Vernon-Lindzey Study of Values (AVL), Edwards Personal
Preference Schedule (EPPS), faculty ratings, turnover in utility jobs, and ratings of

creativity

Personal Orientation Inventory (POI)

Personal Orientation Inventory (POI) was developed by Shostrom (1965, 1966) as
a relable and valid measure of self-actualization. The POI, is a self-report questionnaire,
which has been devised in accordance with Maslow’s thinking and provides an assessment
of an mdividual’s degree of self-actualization. It consists of 150 two-choice comparative
value and behavior judgments. For each set of items, the subject must choose one of the
two as most relevant to her or him. The items are scored to measure two major areas of
personal and interpersonal development: one dealing with effective use of time (fime
competence) and the other with the extent to which one depends upon oneself or others in
making judgments (imwer direction). In addition, there are ten complementary subscales
designed to measure conceptually important elements of self-actualization: self-actualizing
values, existentiality, feeling reactivity, spontaneity, self-regard, self-acceptance, nature of

man, synergy, acceptance of aggression, and capacity for intimate contact.
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Item Selection: Ttems were empirically chosen from significant observed value
judgments of chinically healthy and clinically troubled patients by therapists at the Institute
of Therapeutic Psychology over a period of five years. As well as being climcally
accumulated, the items in the test were also derived from the wrtings of Perls (1947,
1951), May, Angel, and Ellenberger (1958), Fromm (1941, 1956), Horney (1937, 1945,

1950), Rogers (1951, 1960, 1961), Riesman (1950), Watts (1951), and Ellis (1964).

Reliability and Validity: Test-retest methods established reliability coefficients of
0.91 and 0.93. For validation studies the test was administered to 650 freshman at Los
Angeles State College, 150 patients at various stages of therapy, 75 members of the
Sensitivity Training Program at UCLA, and 15 school psychologists in a group training
program in Orange County. The latter two groups were re-tested after courses of 11 and 15
weeks duration. The test was also administered to 160 "normal” adults, and two groups of
“relatively seli-actualized” and “relatively non-self-actualized” adults with M's of 29 and
34, respectively. Members of the Los Angeles Society of Clinical Psychologists and the

Orange County Society of Clinical Psychologists nominated persons in these two groups.

Later, Shostrom (1975) developed the Personal Onentation Dimensions (POD)
measure of self-actualization. POD is a 260-item scale, which represents a refinement and
extension of POIL. The content of the POD parallels the content of POI scales, and many

POTI items were retained in the POD scales.



Lad

Short Index of Self-actualization (SI)

Jones and Crandall (1986) developed the Short Index of Self-actualization (SI),
which consists of 15 items. The content of the proposed scale was based on modified items
from POl and POD. Principal components factor analysis with a varimax rotation to simple
structure revealed following five fundamental dimensions: autonomy, self-acceptance and
self-estcem, acceptance of emotions and freedom of expression of emotions, trust and
responsibility in interpersonal relationships, and the ability to deal with undesirable
aspects of life (although the interpretability of the last dimension was not agreed upon).
This scale 1s appropriate for adult, adolescents (Jones & Crandall, 1986), and

preadolescents (Schatz & Bucmaster, 1988).

[nitially, Short Index of Self-actualization (SI) was a four-point scale, which was
later converted in to a six-point scale. Items no. 1, 3, 4, 7, 10, 12 and 15 are positively

worded, whereas the remaining items are negatively worded.

Itein Selecrion: Half of each of the two-choice POI items were selected alternately
and converted to an agree-disagree format. The I50 newly formed “half items” and the
complete POl was administered to 73 university students (Young, 1978). A total of 10
items were then selected that had the highest item-total correlation with a total score for the
POI and that also represented each of the 10 subscales of the POI. An additional 9 items
were later selected from the POD and POI. Among these 9, 4 POI items that had the
highest correlations with the POI in the Young data but this time without taking into
consideration their correlation to the subscales were selected. The remaining 5 items were

selected from the POD, which generally had the highest factor loadings on several POD
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subscales that did not overlap with the POI subscales. These [9 items made up the initial
scale that used a four-choice answer format. Final item selection was accomplished using
Cronbach’s alpha as a criterion. An iterative procedure was utilized, that is, each item that
decreased alpha was deleted in succession until there were no meaningful increases in

alpha value. In this way, 15 items were selected for the final index.

Reliability and Internal Consistency Analysis: Jones and Crandall (1986) tested the
following reliability characteristics of the Short Index: a) internal consistency, and b) test-
retest reliability. For internal consistency analysis, Cronbach’s alpha was calculated using
332 students. Alpha for the [5-item index was 65, with a four-point format. The index
had a mean of 45.60 and the standard deviation was 557 (¥ = 332) To increase the
reliability index of SI, the 15-item measure was also tested with a six-point rating scale
(Crandall & Jones, 1991). The new data on internal reliability were at about the same level
as originally presented on the scale with a four-point answer and the newer six-point

answer format (Flett et al, 1991; alpha .63, Mcleod & Vodanovich, 1991; alpha 68).

The test-retest reliability for the twelve-day interval was .69 (p < .001). The mean
for the first testing was 46.24 (5§D = 4.06); for the second testing the mean was 45.97 (80 =
4 26) The means did not differ significantly; thus there was no practice effect or regression

to the mean.

Validity Studies: The validity studies on SI have shown that it has a significant
correlation with a total score on the most widely accepted measures of self-actualization,
namely the POL (r= .67, p < 001; r= 65 for the I scale and .51 for the Tc scale, both p

< .001). The Short Index also had significant correlations with self-esteem ( = 41, p <



001) and the measure of rational behavior and beliefs (+ = 44, p < 001). Furthermore, the
index had a significant negative correlation with neuroticism (» = - 30, p < .02) Past
studies have shown no relationship between tolerance of ambiguity and the POI (Braun,
1969; Jones, 1973). This result was replicated with the index (v = .03, p < .793) (Jones &

Crandall, 1986).

With respect to the ability of the index to discriminate between those nominated as
actualizing or non-actualizing, for the 1§ individuals nominated as self-actualizing the
mean was 51.20 (S0 = 4.37) and for the non-self-actualizing the mean was 44.00 (SD =
4 89). The difference between the means was highly significant [7 (17) = 4.74, p < .0C1].
The actualizing group scored higher on all items of the index. Moreover, the results of tue
“fake good” procedure and the Lie scale suggest that there are no problems with respect to

response sets and dissimulation.

Later, two additional studies were carried out to examine the factor structure and
the psychometric properties of the Short Index of Seif-actualization (SI). The results of the
first study demonstrated that S1 primarily consists of three factors, which were labelled as
tolerance of failure and disapproval, emotional expressiveness, and purpose in life (Flett et
al., 1991), while the second study proposed 6-factor model for the index consisting of
courage, autononty, self-acceptance, purpose in life, democratic character, and emotional

risk-taking (Sumerlin, Privette, Bundnck, & Berreta, 1994),



Personal Attinide Survey

Recently, a 40-item brief index of self-actualization has been developed by the
name of Personal Attitude Survey (Sumerlin & Bundrick, 1996). The new instrument,
consisting of &3 items, was developed wholly from Maslow’s composite writmgs to
measure his selftactualization model, The Personal Attitude Survey is composed of items
written to capture 11 features that Abraham Maslow used to describe a selfiactualized
person (e g. autonomy, comfort with solitude, and courage). Principal components analysis
reduced the 11 features to 7 factors: core self-actualization, Jonah Complex, curiosity,
comfort with solitude, opsnness to experience, democratic character, and life meaning and
purpose. The brief index had high positive correlations with Jones and Crandall s (198¢)
Short Index of Self-actualization (81} Alpha coefficient for the Personal Attitude Survey

was found to be 87 and two-week test-retest reliability 89

Correlates of Personzal Growth

An over riding feature of personal growth is that it affects and deals with every
possible array of human life — from the private and individualistic aspects of psychological
functioning to the practical world of human affairs. Varicus researches have implicated 1ts
role in different areas of psychelogy. Following is 2 detailed account of the relation of

personal growth with some imporiant correlates.



Personal Growth and Parenting Style

Personal growth is a life time process that begins in early childhood and that does
not end (for the psychologically healthy person who is functioning at that level) until the
last breath is taken. It is a process that transforms an infant into a flexible, adaptive, and
mature adult. Fach newbermn carries within him a certain genetic potential or “readiness” to
be a certain kind of person in terms of basic physical and psychological characteristics
There 1s an in-built capacity within every child to become more and more what he is
capable of. But this genetic lock needs the right kind of key to open its unlimited
capacities. And that right key is the attentive, empathic, firm, and loving “parent”
(Greenspan & Benderly, 1997). Traditional psychological theorists from Freud (1933) to
Rogers (1961) suggest that the interactions of parents with their children are among the

major determinants of adult character and personality (McCrae & Costa, 1988).

There is much that parents can do to assist their children in the process of personal
growth. While children are growing up, opportunities present themselves thousands of
times when parents can either confront them with their tendency to avoid or escape
responsibility for their own actions or can reassure them that certain situations are not their
fault (Peck, 1978). Peck exerted that to seize these opportunities parents are required to be
sensitivie to their children’s needs and should show the willingness to take the time and
make the often uncomfortable effort to meet these needs. And this, in turn, requires love
and the willingness to assume appropriate responsibility for the enhancement of their

children’s growth (Peck, 1978).



Parents are vitally important contributors in assisting their children to grow,
change, and actualize themselves (Becker, 1982). The way parents choose to raise their
children is expressed primanly through their parenting style. Researches on parenting have
attempted to build typologies of parenting style which captures the parenting milicu, or
gestalt, and to understand the mechanisms through wiich the different styles influence
child development by desegregating parenting style into its comiponent parts. According to

Maccoby and Martin (1983)

Parenting style reflect two specific underlying processes: (a)
the number and type of demands made by the parents and (b)

the contingency of parental reinforcement.

Whereas. Darling and Steinberg (1993) defined parenting style as:

a constellation of attitudes toward the child that are
communicated lo the child and that, taken together, create
an emotional climate in which the parent's behaviors are

expressed (p. 487-496)

Parenting style has been found to predict child well being in the domains of social
competence, academic performance, psvchosocial development, and problem behavior
(Darling, 1999). Studies on parenting style have produced a remarkably consistent picture
of the type of parenting conducive to the successful personality development of children.

Developmental understanding has illuminated that parental firm control, when coupled
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with parental warmih, promotes effective development of personality traits such as social

responsibility, self-control, independence, high self-esteem.

Initial efforts to assess parenting style focused on three particular components: the
emotional relationship between the parent and the child, the parents’ practices and
behaviors, and the parents’ belief systems. Because researchers from different theoretical
perspectives emphasized different processes through which parents influence their

children, their writings stressed different components of style (Darling & Steinberg, 1993).

Psychodynamic psychologists concentrated their efforts on the emotional
relationship between the parent and child and its influerce on the child’s psychosexual,
psychosocial, and personality development. They argued that “nurturance,” which a child
receives from his parents, plays an important role m creating a healthy personality (see for

example, Freud, 1933). Adler (1927) observed:

The human infant is born with all its drives orientated in the direction
of growth and development as a co-operative, loving creature. The
relationship between a loving mother and her child constitutes the
basic pattern and model upon which all-human development piroceeds.
The patential for social interest begins in this relationship between the

mother and child.

These theorists further argue that individual differences in the emotional
relationships between parents and children result from differences in parental attributes.

Because attitudes nelp determine both parental practices and the more subtle behaviors that
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give those practices meaning, many investigators who worked in this tradition reasoned
that assessing parental attitudes would capture the emotional tenor of the family milieu
that determine the parent-child relationship and influence the child’s development

(Baldwin, 1948; Orlansky, 1949; Schaefer, 1959; Symonds, 1939).

Rohner (1975, 1986, 1990, 1999) introduced parental acceptance-rejection theory
(PART) which explains major consequences of parental acceptance and rejection for
behavioral, cognitive, and emoticnal development of children and for personality
functioning of adults. The theory assumes that all human beings have a generalised need
for positive response, that is, love, approval, warmth and affection, from people significant
to them. Thus, research has shown that children whu are rejected by their parents tend to be
anxious (Barnett, Marshall, & Pleck, 1992; El-Hady, 1997), depressive (Greenberger,
Chen, Tally, & Dong, 2000, Heller, 1996), hostile, aggressive, and emotionally unstable
(Chen & Rubin, 1994; Elyan, 1992), and have low self-esteem (Arensen-Kemp, 1995,
Kapur & Gill, 1986). Moreover, rejection by parents may also put them at increased risk of
drug abuse (Campo & Rohner, 1992, Glavak, Kuterovac-Jagodic, & Saloman, 2003;
Schenberg, 1998) On the other hand, parental acceptance has been associated with
increased competence (Ohannessian, Lerner, Lerner, & Von Eye, 1998), empathy (Kim,
1998), psvchological (Jette, 1991), emotional (Ohannessian, Lerner, Von Eye, & Lerner,

1996), and school adjustment in children (Chen, Rubin, & Li, 1997).

Researchers who approached parenting style from behaviorist and social learning
perspectives sought to categorize parenting style according to parental behaviors, but they
focused their efforts on parental practices rather than attitudes. Because differences in

children’s development were thought to reflect differences in the learning environment to
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which they had been exposed, measures of parenting style were designed to capture the
patterning of behaviors that defined these environments (e.g., Sears, Maccoby, & Levin,
1957, Whiting & Child, 1953). In these approaches, “parental control” is identified as an
important variable in shaping the personality of human beings (Darling & Steinberg,

1993)

Becker (1964) presented a two-dimensional model of parenting: warmth-hostility
and restrictiveness- permissiveness. Parents high in warmth and restrictiveness were seen
as most likely to produce compliant, well-behaved children, whereas those high in warmth
and pernussiveness were regarded as most likely to promote socially outgoing,

independent, and creative children.

Hottman (1970a, 1970b) proposed a theory of parenting style that relies on the
concept of r¢asoning in combination with a small amount of power assertion. He believed
that most successful parents are those who tended toward a greater use of reascning or
induction, particularly which emphasizes the negative effects of the child’s misdeed on
others because it develops the child’s empathic capacities and induces negative feelings

from which the child cannot escape even when the socializing agent is no longer present

Baumrind (1966) proposed a theoretical model of parenting style which
incorporated the nurturance and control dimensions of child rearing into a
conceptualization of parenting style that was anchored in an emphasis on parents’ belief
system (Darling & Steinberg, 1993). For Baumrind, socializing child to conform to the
necessary demands of others while maintaining a sense of personal integrity was the key

element of the parental role. Her early research focused on the influence of normal
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variation in the patterning of parental authority on early childhood development. She began
by articulating and enlarging the concept of parental control. Previously, control had been
variously defined as strictness, use of physical punishment, consistency of punishment, use
of explanations, and so on (Baumrind, 1966). In contrast, Baumrind argued that parents’
willingness to socialize their child i1s conceptually distinct from parental restrictiveness

She defined parental control as following:

Parental control refers to parents’ attempts to integrate the child

into the family and society by demanding behavioral compliance

(p.56).

According to Baumrind (1967, 1970, 1971a, 1991), parental control is part of a
parental pattern that is associated with high self-esteem; with competence, self-control,
exploration, self-reliance, and vitality in children, with purposive, dominant, well-
socialized and achievement-oriented behavior in females and friendly, co-operative,
likeable, autonomous, imaginative, confident, and achievement-oriented behavior in males.
She distinguished among three qualitatively different types of parental control: permissive,

authoritanan, and authoritative. A brief description of these appears below.

(a) Authoritative Parenting: Authoritative parents display confidence in
themselves as parents and as people. They are nurturant and loving toward their children.
They establish and communicate behavioral standards for their children to follow taking
into consideration the needs of children as well as needs of the parents and society. They
discipline their children when those standards are broken, explain the rationale for their

discipline, and tend not to use physical force as a means of punishment. They encourage
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their children’s independence and expect them to act maturely and respond appropriately to
other people around them and to the societal demands placed upon them. When the
children do so, the authoritative parent praises them. Parents of this sort do not regard

themselves as infallible but alse do not base decisions primarily on their children’s desires.

(h) Authoritarian Parenting: This style characterizes parents who feel it s
important to shape, control, and evaluate the behavior of children against a set standard of
conduct, usually an absolute standard, sometimes theologically motivated and formulated
by a higher authority. This style is favoured by parents who operate according to rather
rigid standards of conduct; who favour punitive, forceful measures of discipline; and who
value strict cbedience as a high virtue. Parents of this sort work hard to teach their children
respect for authority, respect for work, and respect for the preservation of order and

tradition. Authoritarian parents do not encourage a great deal of give and take, believing,

rather that they know best about what is right.

(c) Permissive Parenting: This is a style used by parents who are inclined to behave
in a rather easygoing, non-punitive, and accepting manner toward maost things their
children do. They tend to assert little control over their children and demand little in the
way of mature behavior from them. Children are usually given a voice in family decisions
and rules, but there are few demands on them for household responsibility and orderly
behavior. Permissive parents tend to allow children to regulate their own activities as much
as possible but do not particularly encourage them to behave according to externally
defined standards. These parents, however, are nurturing, at least more so than

authoritarian parents. The child 1s pretty much the centre of things.
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Baumrind’s (1967, 1971a) operationalization of parenting styles set her apart from
earlier researches in several ways (Darling, 1999; Darling & Steinberg, 1993). First, rather
than determining with great exactitude multiple dimensions of parental behavior,
Baumrind specified one broad parenting function — control -~ and added articulation within
that single domain. Second, rather than demand that parental control be organized linearly
from high to low (as was the implicit or explicit assumption of earlier theorists), she
distinguished among three qualitatively different types of parenting control, described
above. Third, Baumrind (1971a) used a configurational approach to define parenting style,
arguing that the influence of any one aspect of parenting (e.g., ideology, maturity demaud,
or the use of specific disciplinary techniques) is dependent on the configuration of all other

aspects.

Importantly, Baumrind found that parents who differ in the way they use authority
also tend to differ along other dimensions. According to Baumrind, although in theory
authoritative-authoritarian- permissive typology was based solely on wvariations and
patterns of parental authority, in reality the distinction was associated with other parenting
attributes as well. For example, although Baumrind (1971a) believed that parents who use
different styles of authority might be equally warm and loving, empirically she found that
compared with authoritative parents, both authoritarian and permissive parents were
similar in their relative detachment, the ineffectiveness of their communication skills, and
their lower maturity demands. Indeed it became apparent that the advantage of a
configurational approach grounded in naturally occurring parenting styles rather than on

theoretical dimensions, was its ecological validity.
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Explanations of the effects of parental control

Considerable effort has gone into trying to explain why authoritaiive parents are
successful (Grusec & Goodnow, 1994; Lewis, 1981). Higgins (1989) suggested that
children of parents who reason or explain acquire relatively strong knowledge about the
relationship between their behavior and parental reaction to that behavior, and they
consequently have strong self-guides or clear representations of attributes that the self
ought to possess. Higgins’s explanation is a more sophisticated version of an early social
learning view that regarded rationales as enhancing the effects of punishment by making
contingencies clearer to the child (e.g., Cheyne & Walters, 1970). Attribution theornists
such as Lepper (1983), for example, argued that authoritative parents are successtil
because they provide just enough pressure to induce conformity, a condition that fosters
internalization by making it necessary for a child to attribute his or her compliance to

internal motivation or personal desire rather than to external pressure.

The same reduced attention to the kind of reason used by the agents of personality
growth is found in constructivist approaches to effects of disciplinary methods. According
to Applegate, Burke, Burleson, Delia, and Kline (1985), power assertion discourages the
child’s reflection on moral issues, whereas extensive explanations and opportunities for
dialogue facilitate the child’s elaboration of schemes for differentiating the psychological
experience of others, a condition presumably likely to encourage respect for their rights. In
Mancuso and Handin’s (1985) analysis of reprimand, the use of reasoning implies that
parents recognize that the child’s construction of an event may differ from the one they

have and that they must take this into account when attempting to change the child’s
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construction so 1t is more in line with their own. In effect, the type of reason matters, but

type has to do with the degree of fit with the child’s schemas.

Over the years a bulk of data has accumulated which reflects a remarkably
consistent pattern of behavioral outcomes associated with authoritarian, authoritative, and
permissive child-rearing stvles. Following are discussed some of the effects, which have

repeatedly emerged linked with each parenting style.

It has been found that children from authoritative homes tend to be as described

below:

(a) Independent and socially responsible (Baumrind, 1991; Cole & Cole, 1993,
Coopersmith, 1967, Miller, Cowan, Cowan, Hetherington, 1993, Pardeck &
Pardeck, 1990, Sears et al, 1957, Steinberg, 1996; Weiss & Schwarz, 1996).
Such individuals have had many opportunities for making their own decisions,
for standing up and being heard, and for contributing to the family enterprise.

(b) Making plans, as opposed to aimless wandering; fairly dominant; feariess
(Coopersmith, 1967, Sears et al, 1957, Steinberg, 1996), self-regulatory
(Baumrind, 1991; Roberts & Steinberg, 1999); and inquisitive and self-reliant
(Cole & Cole, 1993). This aspect is probably an outgrowth of learning to do
things for themselves rather than simply following someone else’s directions; it
is an attitude that says “l can” rather than “I can’t” (Coopersmith, 1967; Sears
etal., 1957),

(c) High in self-esteem - a feeling that comes from being loved and knowing it,

being valued as a person, and living up to expectations that were reasonable and



reachable (Cole & Cole, 1993; Coopersmith, 1967; Jacobsen, 1994; Sears et al.,
1957; Smalley, 2001).

(d) Prosocial and empathic (Baumrind, 1971a; Gresec, 1991a; Janssens & Dekovic,
1997; Robinson et al., 1994).

(e) Successful in academic settings (Dornbusch, Ritter, Liederman, & Roberts,
1987, Green, 2001; Sally, 2001; Steinberg, 1996).

(f) Susceptible to antisocial pressure (Collins et al., 2000, Steinberg, 1996).

While, some of the possible effects on children from authoritarian homes are as

following;:

(a) High in aggression, drug abuse, delinquency (Campbell, Pierce, Moore, &
Marakovitz, 1996; Deater-Deckard et al., 1998; Hawkins et al., 2000; Snyder &
Sickmund, 2000; Steinberg, 1996).

(b) Easily influenced by antisocial pressure (Collins et al., 2000; Steinberg, 1996).

(c) Impaired moral conduct (Kochanska et al., 2003; Thompson, 1998, 2000).

(d) Less independent and fearful of new situations (Cole & Cole, 1993:
Coopersmith, 1967; Sears et al, 1957; Steinberg, 1996). Such children have
learned to be dependent on authority and, as a consequence, typically have
fewer opportunities for making the necessary personal choices that lead to
social responsibility.

(d) Low in self-esteem, which 1s perhaps the result of too few opportunities to test
their own wings in their own ways (Baumrind, 1991; Cole & Cole, 1993,
Coopersmith, 1967; Miller et al, 1993, Sears et al., 1957, Smalley, 2001,

Steinberg, 1996; Weiss & Schwarz, 1996).



(e) Weak in establishing positive relationships with peers, moody, which might be
the consequences of being disparaged, given too little freedom, and receiving
not enough interpersonal warmth (Baumrind, 1991; Cole & Cole, 1993,
Coopersmith, 1967, Miller et al., 1993; Sears et al., 1957; Steinberg, 1996;

Weiss & Schwarz, 1996).

On the other hand, permissive parenting style carries following consequences for a

child:

(a) Impulsivity, agaression, and delinquency (Alarcon, 1997; Cole & Cole, 1993;
Hawkins et al., 2000, Jacobson & Crockett, 2000; Snyder & Sickmund; 2000).
Children of such parents are perhaps used to having their own way because
permissive parents tend to make few demands on them or to enforce the ones
they do make.

(b) Low in social skills and less mature in social settings. This is very likely the
consequences of not having to grow beyond their own egocentric world of self-
focused desires and needs, which tends to alienate others (Alarcon, 1997,
Coopersmith, 1967; Sears et al., 1957).

(c) Higher rates of school dropouts (Steinberg, 1996); low school competence,
lower persistence to complete schoo!l tasks, and have trouble with school-
imposed limits (Cole & Cole, 1993, Jacobson & Crockett, 2000; Smalley,
2001, Steinberg, 1996).

(d) Low self-esteem (Alcarcon, 1997; Smalley, 2001) and less likely to explore
options for personal growth (Feldman & Elliot, 1990).

(2) Easily influenced by antisocial pressure (Collins et al., 2000; Steinberg, 1996).
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Voluminous amount of studies on parent-child relationship have demonstrated that
authoritarian and permussive parenting may also put youths at risk of developing
psycalatric disorders, such as narcissism, chemical dependency, depression, (Baumrind,
1991; Bornstedt & Fisher, 1984; Buri; 1989; Buri, Louiselle, Misukanis, & Mueller, 1988:;
DeMarsh & Kumpfu, 1985; Kernberg, 1989; Miller et al., 1993 Steinberg, 1996; Weiss &
Schwarz, 1996), and withdrawal, distrust, and discontent (Baumrind, 1984). Whereas,
children from authoritative homes are less likely to use drugs, alcohol, less involved in

delinquent behaviors and report less anxiety and depression (Steinberg, 1996).

A most-cited study of parent-child relationships by Baldwin and others (1945) at
the Feis mstitute contains interesting evidence. Of the various clusters of parental attitudes
towards children, the “acceptant-democratic” seemed most growth facilitating. Children of
these parents with their warm and equalitarian attitudes showed an accelerated intellectual
development (an mecreasing 1.Q.), more originality, more emotional security and control,
less excitability than children from other types of homes. Though somewhat slow initially
in social development, they were, by the time they reached school age, popular, friendly,
non-aggressive leaders, Where parents’ attitudes were classed as “actively rejectant”, the
children showed a slightly decelerated intellectual development, relatively poor use of the
abilities they possessed, and lack of originality. They were emotionally unstable,
rebellious, aggressive, and quarrelsome. The children of parents of other attitude

syndromes tend in various respects to fall in between these extremes.

Il a research conducted by Hjelle and Smith (1975), the relationship between self -
actualization and retrospective perceptions of parental child rearing attitudes and behaviors

were studied. They used 20 high and 20 low self-actualizing college aged females pre-



60

selected on the basis of their scores on the Personal Orientation Inventory (POI)
(Shostrom, 1964). Subjects were compared on Schaefer’s Children’s Reports of Parental
Behavior Inventory (1965). As predicted, high self-actualizing subjects scored significantly
higher than low self-actualizing subjects did on the majority of the paternal and maternal
scales on the inventory, reflecting perceived parental attitudes of acceptance, psychological
autonomy, and lax control. Also as predicted, high self-actualizing subjects scored
significantly lower than the low self-actualizing subjects on the majority of the paternal
and maternal scales of the inventory, reflecting perceived parental attitudes of rejection,

psychological control, and firm control.

In another study, Diener (1972) studied maternal child rearing attitudes as
antecedents of self-actualization. He administered the Personal Orientation Inventory (POT)
to 52 under graduates and the parental attitude research instrument to their mothers.
Maternal attitude subscales which were correlated with a number of POI subscales
generally reflected willingness to talk to and share experiences with the child, and to listen
to his problems, which facilitates self-actualization process in children. Similarly, Nystul
(1984) demonstrated that positive parenting leads to self-actualized children. He
concluded that parents who help their children satisfy their more basic needs for health,
safety, belonging, love, and self-esteem are more self-actualized. The study also showed
that the use of strategies such as logical consequences, the demonstration of unconditional
love and human contact, and the parental encouragement play an important role in heiping

the children to move toward self-growth.

Recently, Dominguez and Carton (1997) investigated relation of perceived

parenting style with self-actualization among college-aged children. Based on Maslow’s
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theory on self-actualization and Baumrind’s research on parenting styles, the study
predicted that high self-actualization scores would be positively associated with
authoritative parenting and negatively associated with authoritarian parenting. No a priori
predictions were made involving the permissive parenting style because researchers
believed these parents tend not to be actively involved in their children’s development. To
test the hypotheses, 184 (51 men and [33 women) college students were administered the
Short Index of Self-actualization (SI) (Jones & Crandall, 1986) and the Parental Authoerity
Questionnaire (PAQ) (Buri, 1991). Correlational analyses suggested that participants who
rated their parents as being more authoritative had the highest levels of self-actualization,
whereas participants who rated their fathers (and to a lesser extent their mothers) as being
more authoritarian had the lowest levels of self-actualization. As regards permissive
parenting, non-significant correlation was found between the two variables. On the basis of
these findings, Dominguez and Carton (1997) concluded that parents who use positive
reinforcement, encourage independence, and who are in contact with their children than
those who inhibit the development of autonomy, place emphasis on obedience, and rely on
punishment are more likely to create an atmosphere in their homes where self-actualization

can occur.

Clearly, authoritative parenting is generally the best to use for healthy personality
development. It produces well-rounded individuals with high confidence and self-esteem
(Jacobsen, 1994). It is also interesting to note that despite cultural and ethnic variations in
parenting style and outcomes for youth, research has found that the benefits of
authoritative parents and the negative effects of authoritarian and permissive parents
appear constant acress all groups (Steinberg, Lamborn, Darling, Mounts, & Dornbusch,

1994) Moreover, the benefits of authoritative parenting and the detrimental effects of
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authoritarian and permissive parenting are evident as early as the preschool years and

continue throughout adolescence and into early adulthood (Darling, 1999}

Personal Growth and Locus of Controf

Locus of control orientation, a personality tralt that appears to influence human
behavior across a wide spectrum of sifuations, is one of the most swudied vanables in
psychology and the other sciences {Gale Encyclopedia of Psvchology, 2001; Rotter, 1990
Strickland, 1989, Thomas & Harvey, 2000}, Brim (1974} has described the locus of control

isgue as,

one of the “fundamental ruman concern’”’, entailing the mass of
humanity {ving out ordinary lives somewhere berween 1he
conditions of stavery and omnipatence. ... each person seeking 1o
master his or her part of the world and in the course of this
develops beliefs abowt how it works and who, or what controls

the evernts of life (p. 13,

Humanistic psychologists hold that control crientation play a deasive role in the
development of a self-actualized person (e g, Masiow, 1954, Rogers, 1961}, According 1o

Hamacheic {1592), locus of control refers to,

a person's beliefs about control over life's events. Some
frdividuals believe thar life's outcomes are predominantly the

corsequences of their own actions. These individuals are labeled
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as internals”. Others feel that their outcomes in life are
deterinined by forces beyond their control, such as fate, luck,
chance, and other individuals. These individuals are labeled as

Yexternals” (p.114).

Hamachek (1992) asserted that the volumes of research related to locus of control
suggest that human beings’ intrapsychic and interpersonal orientation to the world around
them, whether it be internal or external, is a fairly good predictor of the ways they are
likely to react emotionally and cognitively to life’s circumstances Understanding the idea
of locus of control, then, is another way to understand behavioral consistency.
Enumerating the characteristics of individuals with external orientation, Hamachek (1992)
reported that externals are more easily manipulated, rely more on luck and chance, and
seem generally more responsive to what happens outside the self than to what is going on
inside. While for internals, the behavioral flow is toward mastering their environment by

trying to find out as much as they can about it, by relying on their personal skills, and by

aying attention to their own inner feelings.
paying g

Lefcourt (1966) has described the concept of locus of control taking into
consideration the interaction between person and situation. He believes that locus of
control refers to the ways in which causation is attributed. According to Lefcourt (1966),
A internal locus of control refers to a belief that outcomes of
interaction between person and the event that befall them are, at
least, in part determinable by the acts of those persons. An

external locus of control refers to the belief that events occur for



reasons thal are irrelevant fo person's actions and thus, are

oevoind attempls at controlfing then.

Recently, Thomas and Harvey (2000) defined the construct of locus of control in

following words:

Locus of control refers to an individual's belief abour whai
causes certain oufcomes. It s genevally thought of existing on
a contirmamn with infernal af ong end and external af the olher.

They further elaborated that people with an internal locus of control feel that they
have considerable control over the outcomes in their lives, success and failure 15 a function
of one’s ability and effort. On the other hand, individuals with an external locus of control
feel that outside forces such as luck or fate, exert considerable control over the outcomes in

their lives (Weiten & Lloyd, 1994).

The beginning of scientific psychological interest in the varniable of locus of contral
of reinforcement can be traced to B. I, Rotter’s monograph in 19656 (Carton & Nowicil,

Ir, 19943 Kotter (1966) defined locus of control as,

an individucl's subjective perception of o reinforcing event
and evaluation as (o whether or not haf event is coniingent upon
org's own actions. When the event Is interprefed as the resuls
of “luck, chance, fate, as under the control of powerful others,

or as unpredictable” the belief is labeled as external control



When the event is interpreted as contingent upon one’s “‘own
behavior”™ or "own relatively permanent characteristics' the

belief is labeled as internal control (p. 1).

The concept of locus of control and how 1t develops, resides and gains its richest
meaning in the Rotter’s social learning theory of locus of control of reinforcement (1966)
(Peterson & Stunkard, 1992). A basic assumption of Rotter’s social learning theory is that
an individual’s behavior 1s determined “not only by the nature or importance of goals or
reinforcements but also by the person’s anticipation or expectancy that these goals will
occur” {(Rotter, 1954, p. 102). Expectancy is defined as the probability or contingency held
by the subject that any specific reinforcement or group of reinforcements would occur in

any given situation or situations (Rotter, 1954, p. 165).

According to Rotter’s theory, expectancies or beliefs are the result of
reinforcements, which act to either increase or decrease the expectancy that a particular
behavior will lead to further reinforcements. In addition, to the .extent that one situation is
perceived as similar to another situation, a generalization of expectancies will occur.
Therefore, expectancies for a given situation are a function of the reinforcement history in
that situation and =2 generalization of expectancies from other related behavior-
reinforcement sequences (Rotter, 1954). In a novel situation, cne would anticipate that
generalized expectancies would play a larger role in determining behavior because of the
lack of a reinforcement history for that situation. However, as an individual gains
experience in that particular environment, specific expectancies based on reinforcement

history should contribute more heavily to determining behavior, and generalized
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expectancies should have less influence. This relationship can be represented

mathematically as:
Esl - f(E's1 + GE/Ns),

Which states that: An expectancy (Esi) is a function of the expectancy for a given
reinforcement to occur as result of previous experience in the same situation (£ and
expectancies generalized from other situations ((G£) divided by some function of the

number of experiences in the specific situation (Ns1) (Rotter, 1954, p. 166-167).

Rotter (1975) assumed that GE term actually consists of two types of expectancics.
GE» and GLps (GEr denotes expectancies generalized from other similar attempts to gain a
given reinforcement, whereas (Eps refers to various generalized problem-solving
expectancies. [t is within the latter set of generalized expectancies that the construct of
locus of control resides. Thus, locus of control is a generalized problem-solving
expectancy reflecting the degree to which individuals tend to perceive reinforcements as

c‘)ntingent on their own behavior or on some external force.

Social psychologists working on attribution theory (e g., Lefcourt, 1976; Weiner,
1972) have also taken interest in the concept of locus of control (Biaggio, 1985). They
have studied it from the phenomenological viewpoint of attribution of causality, rather than
from a learning theory viewpoint as has Rotter. Bernard Weiner (1972) presented a two-
dimensional theory to the way people explain their successes and failures. The /locus of
control (internal-external) and stability (stable-unstable) dimensions combine to yield four

factors: ability (internal, stable), effort (internal, unstable), task difficulty (external, stable},



and luck (external, unstable), The statnlity dimension means that there are things, which
are stable over time, while others are unstable. Internals attribute the outcomes to their
ability (or lack of it) or to the effort they did or did not put forth. Externals, in contrast,
contribute their successes to an easy task or luck and their failure to difficult task or bad
luck. However, this theory has been criticised by many authors, since anyone can be
consistently effortful, or consistently lucky, and ability may be unstable (due to health or
emotional problems). Many experiments done in the framework of attributional theory
seem to emphasize situational cues rather than individual predisposition as determinants of
locus of control, losing some of the nature of the generalised expectancy as Rotter

conceptualized it (Biaggio, 1985).

The importance of identifving antecedents of individual differences in locus of
control has also been recognized. Rotter gave special attention to the precursors of control
orientations when he formalized the construct in 1966 (Carton & Nowiciki, Jr.,, 1994) In
his theory of generalised control expectancies, Rotter specifically suggested that the
consistency of discipline and treatment by parents 1s worthy of future study as possible
antecedents of locus of control orientation (1966). His social learning theory suggested that
a generalised internal control expectancy develop when reinforcement is perceived as
contingent on individual's behavior. He further predicted that early experiences with
parents influence the development of differential generalised control orientations. It
follows, therefore, that certain characteristics of parents may facilitate or inhibit this

process.

Using primarily self-report methodologies, researchers have found support for the

idea that consistent parental discipline and reward are associated with children’s
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development of stable and generalised internal control expectancies (Biocca, 1985; Dawvis
& Phares, 1969; Haplin, Haplin, & Whiddon, 1980; Krampen, 1989; MacDonald, 1971;
Magnum, 1975; Paguio. Robinson, Skeen, & Deal, 1987; Scheck, 1978; Shafer, 1969,
Yates, Kennelly, & Cox, 1975). Researchers have also found self-reported inconsistent
parental behavior to be associated with an external orientation in African_American and
White children (10-17 years old) and college students (Epstein & Kimortia, 1971;

Krampen, 1989; Levenson, 1973; Scheck, Emerick, & El-Assal, 1973).

Moreover, not cnly the degree to which parents consistently reinforce their
children’s actions might be related to the development of generalized control expectancies,
but the amount of control they wield over their children’s behavior may also have
significant influences (Carton & Nowicki, 1994). Rotter (1966) suggested that powerful
external forces or individuals could influence the development of external contro!
expectancies in others. It follows that parents who control or dominate their children’s
lives to an excessive degree should promote a belief that external forces control
reinforcements. Furthermore, by inhibiting their children’s autonomy, parents lessen their
opportunities to experience contingencies that might otherwise facilitate the learning of

generalized internal control expectancies,

Resecarchers have found evidence to support the association between the exercise of
powerful control and the presence of more generalized external control expectancies in
others. Studies have shown that relative to parents of children who were externally
oriented, parents of internally oriented children reported earlier independence training
(Chance, 1972; Wichern & Nowiciki, 1976), receiving more autonomy (Hilaael, 1972;

Mustaine, 1986; Paguio et al, 1987; de Man, Leduc, & Labreche-Gauthier, 1992),
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expectations of less dependency (Allen, 1971), and use of less psychological control
(Shore, 1967) and hostile control (Davis & Phares, 1969). In addition, when parents and
children interacted with one another while working on problem-solving tasks, pareats of
children who were internally controlled were less likely than parents of children who were
externally controlled to interfere or to direct their children’s behavior and more likely to

suggest 1deas (Chandler et al 1980; Gordon et al,, 1981; Loeb, 1975; Tennis, 1976).

With respect to parental warmth-rejection dimension, Rotter’s theory suggested
that parents who are warm and supportive may help children feel safe and secure enough to
explore their environments, thus giving them more opportunities to learn contingencies out
of which internal control experiences can develop and generalize. In contrast, parents who
neglect and reject their children may not provide them with the security necessary to
attempt new activities or experiences out of which they might learn contingencies between
their behavior and outcomes (Carton & Norwiciki, 1994). This view was summarised by

Lefcourt (1976):

For a caild to develop into a reality-testing adult, one who is
aware of his capabilities and limitalions, ne needs (o be reared in
a home in which he is relatively sheltered from aversive
stimulation that could intimidate him and thus decrease his sense
of freedom to explore his milien. In becoming less exploratory the
child would have too constricted a range of experiences jfrom

which to discover his particular talents (p. 101).
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Thus, parents whoe provide warm, accepting, nurturing, and supportive climate for
their children not only may encourage them to engage in new activities but also may help
them to deal more effectively with failure when it occurs. This, in turn, may reduce the
stress associated with exploring new environments, which fosters the learning of
contingencies and the development of internal control expectancies. The proposed
relationship between parental warmth and children’s internality has received substantial

empirical support (see for example, Magnum, 1975; Strate, 1987).

On the basis of the review of studies involved with antecedents of locus of control,
it can thus, be concluded that children with generalized internal, as compared to external,
control expectancies report less stress earlier in their lives and have parents who report
treating them more consistently, granting them greater autonomy to pursue their activities
earlier, and providing them with a warm, supportive relationship. These associations have
been found in data gathered from both males and females, ranging in age from 3 to 40
years (e.g., Davis & Phares, 1969; MacDonald, 1971). Although most of the findings have
been obtained through self-report questionnaires, observational data germane to this topic,
has provided important collaborative evidence (Davis, 1969; Loeb, 1975; Tennis, 1976;

Chandler et al., 1980).

Because of its rich vein of theoretical and research significance in the development
of healthy personality, the locus of control construct started a forest fire of studies, since
the introduction of this concept by Rotter (1966). Crandall and Crandall (1983) attempted
to bring together the findings of the major researches about the impact of having internal as

opposed to external control expectancies on the personality formation. Crandall and



Crandall (1983) concluded that perceptions of internal control, compared to perceptions of

external control, are generally found to facilitate,

a) more active search of the environment for information relevant to salient goals,
superior cognitive processing and recall of that information, and more
incidental as well as intentional learning;

b) more spontaneous engagement in achievement activities, selection of more
challenging tasks, and better ability tc delay gratification and to persist under
difficuity;

c) higher levels of academic and vocational performance and more positive
achievement-related attitudes;

d) more attempts to prevent and remediate health problems;

e) better interpersonal relationships, more assertiveness toward others, and more
liking and respect from others, despite greater resistance to their influence; and

f) better emotional adjustment (higher self-esteem, better sense of humour, less
anxiety, less depression, less severe psychiatric diagnoses, etc.) and greater

reported life satisfaction and contentment.

Peterson and Stunkard (1992) agreed with Crandall and Crandall’s (1983)
conclusions with the qualification that “in a responsive environment ... individuals with

an internal locus of control accrue to themselves all manner of benefits” (p. 112).

Internality has also been linked with other variables such as happiness (Jerabek,
2000), self-efficacy (Phillips & Gully, 1997; Haidt & Rodin, 1999), insight, constructive

responses to frustration, and efforts to better one’s life circumstances (Knapp, 1990),
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student responsibility and academic motivation (Thomas & Harvey, 2000), and ability to
delay gratification (Gale Encyclepaedia of Psychology, 2001). By comparison, externality
has been associated with antisocial personality (Raine et al., 1982), anxiety, neuroticism,
death anxiety, suicide, accident proneness, and pathology (Knapp, 1990). It has also been
found that people with an internal locus of control are inclined to take responsibility for
their actions, are not easily influenced by the opinions of others and tend to do better at
tasks when they can work at their own pace as compared to people with an external locus

of control {Gale Encyclopaedia of Psychology, 2001).

The concept of locus of control occupies a central position in the process of
personal growth. According to Rogers (1961), an internal locus of evaluation is one of the
most important characteristics of a fully functioning individual. Rogers asserted that the
fully functioning person knows that he himself can direct his destiny only, that the locus of
evaluation lies within himself, and he dces not have to look to others for approval or
disapproval; for standards to live by, or for decisions and choices to make. Rogers (1989)

maintains:

[t appears that the person who is psychologically free moves in
the direction of becoming a more fully functioning person. He is
more able to permit his total organism to function freely in
selecting, from the multitude of possibilities, that behavior ...
which is genuinely satisfying. He is able to trust his self more,
not because he is infallible but because he can be fully open to
the consequences of his actions and correct them if they prove to

be less satisfying.



Rogers proposed that since an individual with an internal locus of control is free to
choose and move in any direction desirable to him, he has the tendency to become a more
fully functioning person. Similar view is found in Maslow’s theory of growth Maslow
believed that the process of psychological health is a never-ending series of free-choice
situations, confronting each individual at every point throughout his life. Moreover, Rotter
(1966) in his theory also hypothesized a positive relationship between perceived locus of

control and personal adjustment.

These theoretical assertions have found extensive empirical support. For instance,
researches have shown that persons who view positive reinforcements as contingent on
their own behavior (internals) are better adjusted than those who see reinforcements as
determined by chance, fate, or powerful others (externals) (see for example, Davis &
Palladin, 2000; Haidt & Rodin, 1999; Knapp, 1990, Rotter, 1966). According to Davis and
Palladino (2000), internally oriented individuals exhibit more effective coping straiegies
which leads to better psychological adjustment and reduces the negative health affects
associated with high stress. Thus, internals depict themselves as active, striving, achieving,
p;werful, independent, and effective individuals (Knapp, 1990). Some researchers have
also claimed that “internals” tend to be more intelligent and more success-oriented (Gale

Encycolpedia of Psychology, 2001) and report greater general well being (Cooper et al.,

1995; Kunhikrishnan & Stephen, 1992) than “externals.”

Similarly, Castellow and Hayes (1983) studied the relationship of self-actualization
with three dimnensions of locus of control: internal locus of control, powerful others,
external locus of control, and chance, external locus of control, using the data of 167

university students. To measure self-actualization, Short Index Of self-actualization (SI)
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(Jones & Crandall, 1986) was utilized, while the three dimensions of locus of control were
measured through the Multi-Dimensional Scale of Locus of Control (Levenson, 1974) The
results showed that the construct, self-actualization is significantly related with the
construct, internal locus of control, whereas negative correlation was found between self-
actualization and external locus of control. In another study, Hielle (1975) also found that
self-actualization is negatively correlated with external locus of control, In the light of this,
it was concluded that, in addition to being guided by their own principles, self-actualizers
feel that they determine their own fate, rather than feeling that they are pawns and at the

mercy of powerful others and chance (Jones & Crandall, 1986).

Personal Growth and Self-Disclosure

Man is dependent upon his fellows for many vital satisfactions; his survival during
infancy is contingent upon the cares of the other. As an adult, he needs the help and
responsiveness of others in order to cope with life problems and to produce or maintain his
sense of security, self-esteem, and identity. His relationships with other humans provide a
rich opportunity to discover and expand himself On the other hand, loneliness and
alienation stunts personal growth, clese avenues for love, and encourages hostility. Indeed,

a person who is separated from others is separated from his own self.

A person’s experience of close and intimate relationships with other people has
long been considered to play an important role in achieving personal growth/self-
actualization (Myers & Diener, 1995; Pavot, Diener, & Fujiata, 1990). Research findings
show a consistent relationship between human interaction and the construction and

development of the self (see Blotchy, Carscaddon, & Grandmaison, 1983, Garcia &
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Geisler, 1988, Greenberg & Stone, [992; Davidson, Balswick, & Malverson, 1983;
Hansen & Schuldt, 1984; Hendrick, Hendrick, & Adler, 1988; Hidalgo, 2003; Myers &
Diener, 1995; Pavot et al, 1990; Pennebaker & Beall, 1986; Prager, 1986; Prisbell &
Dallinger, 1991; Stiles, Shuster, & Harrigan, 1992, Waring & Chelune, 1983) Among the
many facets of interpersonal relationships, personal messages or self-disclosure s
considered an important mode through which humans can reach to the various elements of
self unknown to them. Besides existential and humanistic psychologists, David Johnson
(1972) and Sydney Jourard (1974) are the major proponents of this view. Both these
psychologists have built their argument on the premuse that authentic and genuine self~
disclosure between persons 1s the most direct means of fostering persona! growth.
Self-disclosure refers to a process by which persons let themselves be known to
others (Mikulincer & Nachshon, 1991). It entails revealing one’s feelings, attitudes, and
values to achieve more self-knowledge and to effect closeness with others. According to

Hybels and Weaver (1998),

Self-disclosure is a process in which one person tells another
person something he or she would not reveal to just anyone

(p.166).

Previously, Johnson (1972) defined self-disclosure as:

Self-disclosure means to share with another person how one

Jfeels about something he/she has done or said, or how one

Sfeels about the events, which have just taken place.
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Thus, self-disclosure is an act of revealing how one is reacting to the present
situation and giving any relevant information about the past that will allow the other
person to understand what his or her thoughts and feelings are on the topic under
discussion. However, as asserted by Johnson (972), self-disclosure does not specifically
mean revealing the intimate details of past life. Making highly personal confessions about
past may lead to a temporary feeling of intimacy, but a relationship is built by disclosing
one’s reactions to events both persons are experiencing or to what the other person says or
does. Thus, a person comes to know and understands one not through knowing his/her past
history but through knowing how one reacts. Past history is only helpful if it clarifies why
one is reacting in a certain way. In addition, Johnson (1972) also pointed out that the
ability to disclose oneself to others depends upon one’s seif-awareness and self-acceptance.
A person must be aware of his/her reactions in order to communicate them to others.
Without accepting one’s reactions, a person cannot feel free to allow other individuals to
hear them. Moreover, individuals must learn to trust each other, if they are to engage in

self-disclosure in a meaningful way (Johnson, 1972).

[n general, theory and research on self-disclosure has been important in following
three areas: (a) personality, (b) personal relationships, and (c) counselling and
psychotherapy (Dindia & Allen, 1992) Self-disclosure has been studied as a correlate of
various personality variables such as mental health and psychological adjustment (Cozby,
1973; Johnson, 1981; Tucker-Ladd, 2000; Weiten & Lloyd, 2003), locus of control
(Cozby, 1973; Chelune, 1976b), self-consciouness (Buss, 1980; Davis & Franzoi, 1986;
Reno & Kenny, 1992), alexythimia (Paez, Velasco, & Gonzalez, 1999), aggression
(Ohbuchi, Ohno, & Mukai, 1993)

and extraversion and sociability (Cozby, 1973).

Research has shown that self-disclosers are more self-content, more adaptive and



competent, more perceptive, more extroverted, more trusting and positive towards others
than non-disclosing persons (Tucker-Ladd, 2000). Moreover, research has also pointed out
that women tend to disclose more than men, although the difference is not as large as it

was once believed (Dindia & Allen, 1992, Tucker-Ladd, 2000, Weiten & Lloyd, 2003).

Various psychologists have also pointed out that self-disclosure is a
muitidimensional concept (e.g., Altman & Taylor, 1973; Berg & Derlega, 1987; Dindia &
Fitzpatrick, 1997). That 1s, the ability or willingness for self-disclosure can be either a trait
or a characteristic of an individual (Archer, 1979, Dindia & Fitzpatrick, 1997‘.) or a
particular behavior in interpersonal situations (Dindia & Fitzpatrick, 1997, Solano, Batten,
& Parish, 1982). Thus, individual variations in self-disclosure can be variously manmfested
in the amount, intimacy level, and the content of disclosed information and in the target of

the self-disclosure (Cozby, 1972, 1973).

On the other hand, the functions of self-disclosure in. the development,
maintenance, and dissolution of relationships are well-documented (Dindia & Allen,
1992) Research, for instance, has indicated that the ability to reveal one’s feelings and
thoughts to another is a basic skill for developing close relationships (see for example,
Afifi & Guerrero, 1998; Altman & Taylor, 1973, Aron & Melinant, 1997, Berscheid &
Wlaster, 1978; Dindia, Fitzpatrick, & Kenny, 1997, Tucker-Ladd, 2000; Weiten & Lloyd,
2003). According to Dindia & Fitzpatrick (1997), self-disclosure is the focus of much
research because it is a major part of normal social interaction and is a key to relationship
development. Self-disclosure has also been found to facilitate the development of
interpersonal attraction (Ellingson & Galassi, 1995), caring and mutual understanding

(Berg & Derlega, 1987, Chelune, 1979), and group effectiveness (Corey & Corey, 1992;
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Ladany & Lehrman-Waterman, 1999), whereas lack of self-disclosure has often been
related to dissatisfaction with one’s social network and feelings of loneliness (see for
example, Stokes, 1987) and social anxiety and shyness (Buss, 1980; Jones, Cheek, &
Briggs, 1986, Reno & Kenny, 1992). Moreover, research has also shown that we tend to
disclose whom we like (Collins & Miller, 1994; Ellingson & Galassi, 1995; Laurenceau,
Barrett, & Pietromonaco, 1998; Scala, 2000) and trust ( McAllister, 1980) and that
reciprocity plays an important role in deciding whether the person will further engage in
self-disclosure (Dindia et al., 1997; Shaffer, Ogden, & Wu, 1987). It is also interesting to
note how self-disclosure ties into business relationships. According to Scala (2000), self-
disclosure and communication in business i1s a major factor in the productivity and
cohesion of business processions throughout the world. Thus, a wvariety of training
programs are arranged to erhance and facilitate supervisor and employes communication
(see for example, Corey & Corey, 1992; Brenner, 1999; Ladnay & Lehrman-Waterman,

1999),

Similarly, the role of self-disclosure in the aetiology and treatment of psychological
distress has also been extensively examined in counselling and psychotherapy (Berg &
Derlega, 1987). Overwhelming data from therapy, self-help groups, and research labs
suggests that sharing our emotions improves our health, helps prevent disease, and lessens
our psychological-interpersonal problems (Tucker-Ladd, 2000). Emphasising the
importance of self-disclosure in therapeutic sessions, Chaiken and Derlega (1974) noted
that virtually all forms of counselling and psychotherapy use the technique of disclosure.
Many therapists have noted that client self-disclosure 1s as necessary for successfil
counselling to occur (Gladding, 1996; Hendrick, 1988) as is counsellor self-disclosure

(Corey, 2000; Egan, 1990; Kottler, Sexton, & Whiston, 1994, Long, 1996; Watkins, 1990).
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When dealing with personality variables, one question that arises is what sorts of
child-rearing practices and family interaction patterns are assoclated with variations in the
personality variable in adulthood. A study by Pederson and Higbee (1969b) found that
disclosure to parents was correlated with subjects’ ratings of parents on such adjectives as
close, warm, friendly, and accepting. In addition, it was found that females who rated the
mother as cold, distrustful, and selfish tended to score high on the Social Accessibility
Scale, which measures willingness to disclose to strangers, acquaintances, and/or best
friends. Such an interpretation was also supported by Doster and Strickland’s (1969)
finding that, in general, high disclosers perceive their parents as more nurturant than low
disclosures. Moreover, it was found that subjects from the low-nurturant homes disclosed
more to friends than parents while the reverse is true with subjects from high-nurturant

families.

In another study, the influence of infant-parent attachment style on adults’
willingness to engage in disclosure was examined (Mikulincer & Nachshon, 1991). Based
on Bowlby's Attachment Theory (1969, 1973), Mikulincer and Nachshon (1991)
hypothesized that individuals who have experienced emotional availability and
responsiveness of their parents and whose parents made them feel worthy of love and care
(labelled as 'secure’) in early years of life, generalize similar expectancies to other people,
and therefore are more likely tc engage m appropriate disclosure than individuals who
have learned in their relationship with parents that interaction with significant others is
painful (labelled as avoidant). In consistent with these predictions, findings indicated that
secure people showed more self-disclosure than avoidant people did. Still another study
demonstrated that the more satisfied individuals are with their mother, father, stepmother,

and stepfamily overall more open they tend to be (Golish, 2000). Interpreting the results of
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his study, Golish (2000) observed that unnecessary imposing parents and estrangement

from family members does not encourage self-disclosure but actually inhibits openness.

Apparently, there is probably no experience more terrifying than disclosing oneself
to significant others whose probable reactions are assumed, not known, as the risk
involved is judgement and/or rejection (Jourard, 1974). People conceal their true selves for
fear of moral criticism and condemnation. But, as Sauliner and Simrand (1973) pointed out

‘to risk is to grow’.

Joseph Luft and Harry Ingham’s (1970) model of human interaction best explains
the mecharusm through which self-disclosure initiates the process of self-discovery
(Nichol, 2002) Combining their first names, Luft and Ingham labeled their model the
Johari Window. The model, illustrated in the figure given below, contains four quadrants
that represent the person in relation to others. It is an awareness-understanding-disclosure
model.

Known to Seif Unknown to Self

Known to Others

(Disclosure areas)

Unknown to Others

Open Pane
(Free to self
and others)

Blind Pane
(Blind to self,
seen by others)

Hidden Pane Unknown Pane
_ (Open to self, (Unknown to
(Nondisclosure areas) hidden from eif and others)

others)
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Quadrant 1, the open pane, contains information about ourselves that we are
willing to communicate, as well as information that we are unable to hide, i.e., all aspects
known to self and others (Hybels & Weaver II, 1998). The hidden quadrant is a deliberate
nondisclosure area. There are certain things about ourselves that we do not want known so
we deliberately conceal them from others. Most people hide things that might evoke
disapproval from those they love and admire (Hybels & Weaver I1, 1998). The blind pane,
is known to others but not to self. This part of ourselves include both positive and negative
characteristics (Nichol, 2002). A fourth quadrant, the wunknown pane, is a nondisclosure
area because it is not known to the self or others. This part embraces our unrecognized
potentials, interests, and abilities (Nichol, 2002). The disclosure and nondisclosure areas
vary from one relationship to another; they also change all the time in the same

relationship.

The central thests of the Johari model is that the more we can expand the area of
self-knowledge, reduce the size of the Blind Self and the Unknown Self, the more we
become self-actualized and the greater our psychological adjustment and maturity. The
work of pushing back these boundaries enriches the quality of our lives and the quality of
our relationships (Nichol, 2002). In simple words, the larger the open pane, healthier the
person. The larger the other three panes, sicker the person. Thus, as Hybels & Weaver Il
(1998) noted that in order to enlarge the first quadrant, individuals will have to engage in
honest and authentic self-disclosures. Ideally, quadrant 1 should increase in size with
genuine seif-disclosure, moving feelings and behavior from quadrant 3 to quadrant |
Since, self-disclosure also involves feedback, it causes feelings and behaviors to go from
quadrant 2 to 1. However, the unknown area of quadrant 4 is difficult to discaver, but it

can be known in retrospect through reflection, the use of certain drugs, projective
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techniques, and dreaming (Hybels & Weaver, 1998}, This model also finds support in the
theory of psyvchopatholegy extended by Freud (Nichol, 2002, Saulnier & Simard, 19713).
Freud discovered that when people struggled to avoid being themselves or knowing
themselves, they got sick. They could become well and stay relatively well when they
came to know themselves through self-disclosure to another person. The Johari Window,
thus, provides an excellent introduction to the theortes that focus on self-disclosure and

personal growtil

The Self-theory of Carl Rogers (1951) is perhaps the most comprehensive
theoretical  statement  that explains  the process of growth via  interpersonal
communication. Rogers begins his theory with the proposition that an organism is a
system consisting of two parts: True self and Self-concept, in which chiange in one part
affects the whole. True self signifies all organismic experience and one's Innate
capacities and potentialities, whereas sell-concept is the way one pereeives onesell and
which i1s developed through interactions with significant others, Rogers believed that self
concept is broad and flexible, it permits one to become aware of all innate experiences
and to fully express one’s true self, leading to a state of congruence, which is 2 kind of
internal consistency between true self and self-concept. Conversely, iff self-concept is
rigid and narrow then the individual cannot fully experfence the extremely varied and
unique aspeets of oneself, leading to a state of incongruence, In other words,
mcongruence is synonymous with maladjustment, whiie congruence reflects maturity and
adjustment. Rogers further proposed that all of us have an innate tendency to actualize
our true selves. [n other words, human beings seek experiences that will enhance self]
leading to autonomy and growth, But if there is incongruence between the selftconcept

and the true self then this growth tendency is frustrated.
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On the basis of these assertions, Rogers further elaborated that both the cause and
cure of this consequence lie in interpersonal communication. Rogers proposed that if a
person experiences unconditional positive regard (threat-free environment) and acceptance
from significant others, he will be tempted to disclose more freely and openly his true self,
in turn, allowing the person to examine the internal inconsistencies and restructure his self-
concept without fear of judgement. Thus, greater the communication on the part of the
individual, the more the ensuing relationship will be used with an increasing ability to
openly experience and become aware of one’s feelings and attitudes leading to increasing

congruence and more improved psychological adjustments and functioning.

The concepr of self-disclosure was originally introduced Sydney Jourard (1968).
Jourard regarded self-disclosure as a symptom of personality health and a means of

ultimately achieving healthy personality. For Jourard (1974), seif-disclosure entails,

making oneself “transparent ™ to others through the process of
communicating information about oneself to other person, i.e.,
when we tell others things about ourselves which help them to

see our uniqueness as a human being.

Jourard (1974), like Johnson, pointed out that there are certain conditions under
which persons disclose themselves fully and authentically to others. One factor is the
perception of the other person as trustworthy and a conviction that the other person will not
judge him/her. This places the onus upon the other individua!l to be trustworthy. Another
factor seems to be a considerable measure of security and self-esteem. Individuals who are

relatively unafraid of others and who regard themselves as acceptable will be readier to let
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themselves be known than will insecure, dependent individuals. Moreover, some
individuals feel freest to disclose themselves to strangers. This freedom to disclose the self
to strangers probably stems from the conviction that it does not matter what the other
person thinks, because one is unlikely to encounter him/her in one’s everyday life Thus,
according to Johnson (1972), one of the most powerful factors in self-disclosure is the
willingness of the other person to disclose himself/herself. Research has shown that pecple
tend to disclose themselves to another at a mutually regulated pace and depth. If one
person volunteers a great deal of intimate disclosure, the other person is likely to

reciprocate (Dindia et al., 1997; Shaffer et al., 1987).

Jourard (1974) maintained that an important consequence of spontaneous
disclosure of self to another person is that he/she comes to know his/her real self, and
becomes able to introspect honestly. The individual who has a trusted relative or friend to
whom he/she can express his/her thoughts, feelings, and opinions honestly is in a better
position to learn histher self than the one who has never undergone this experience,
because as he/she reveals himselfherself to another, he/she is also revealing
nimself'herself to himself/herself. The act of stating one’s experience to another, making
oneself known to him, permits one to “get outside oneself” and see oneself. This process of
self-discovery through making cneself known to another is facilitated if the other person
reflects back what he has heard you say. The capacity to be a transparent self in one’s
personal relationships is a sign of healthy personality, and is the means of achieving

healthy personality growth.

Growth in this fashion then relates closely to interpersonal communication, since

the disclosing world is largely social. Jourard believed that the process through which self-
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disclosure enhances personal growth is the resolution of conflicts, which arises as a result
of disagreements between two persons. According to Jourard (1974), as two persons
interact over a pericd of time, revealing their thoughts, feelings, and needs to one another,
they will come to know one another better. But beyond mutual knowledge, honest
disclosure of genuine wants, feelings, and values will inevitably come into conflict with
wants, feelings, and values of the other, ultimately producing impasses in the relationships.
He proposed that it is in the resolution of these impasses and conflicts between the
participants that an occasion is provided for growth, for learning new, and more adequate
modes of behaving. With no conflicts, with no impasses, there would be no instigation to

change—one would, 1n short, not learn,

Jourard (1974) has distinguished among relationships, which play an important
role in fostering personal growth among the partners. He asserted that there are
relationships, e.g., within a family or outside it, which may produce regression, or may
prevent growth, and then, there are relationships, which are newtral with respect to
personal growth. In relationships, which are conducive for personal growth, each partner
accepts the autonomy and individuality of the other and values the goal of growth toward
self-actualization of the other. Jourard believed that in interperscnal relationships, the
behavior, which 15 most compatible and promotes healthy personality growth includes full
honest self-disclosure. The experience of freedom to tell another person of one’s hopes and
fears, joys and sorrows, plans for the future and memories of the past entails the essence of

self-disclosure.

Initially, Jourard argued that authentic self-disclosure to at least one significant

other s a prerequisite for healthy personality. Concerned with the concept of self-
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actualization, as proposad by Maslow (1954), Jourard proposed that low disclosure is
indicative of a repression of self and inability to grow as a person. Thus, Jourard’s writings
indicated that disclosure should be positively related to “positive” mentai health (e.g., self-
actualization) and negatively to “clirucal” maladjustment (Cozby, 1973). Since then, a vast
amount of studies have shown that a close relationship exists between self-disclosure and
mental health (e.g., Cozby, 1973; Johnson, 1981; Jourard, 1958, 1959, 1961, 1963, 1964,
1971, Fitzgerald, 1963; Halversion & Shore, 1969; Sinha, 1973; Traux & Carkhuf, 1961).
Vargas (1969) carried out a study measuring self-actualization with self-disclosure, using

male college students for the sample. The results supported Jourard’s initial hypothesis

However, as pointed out Cozby (1973), despite extensive investigations, studies
could not consistently prove this assertion. Soon after, Jourard modified this linear view.
He proposed that self-disclosure may be related to personality health in a curvilinear
manner, suggesting that an optimal amount of disclosure under specified conditions is
synonymous with mental health. That is, too much or too little disclosure under certain
circumstances was thought to be characteristic of personality and interpersonal
disturbances (Chelune & Figueroa, 1981; Jourard, 1964). Unfortunately, neither the linear
nor the subsequent curvilinear models received much empirical support (Cozby, 1973;
Chelune, 1975). Altman and Taylor (1973) and Cozby (1973) pointed out that perhaps the
major difficulty with this research 1s the tendency to view self-disclosure as a consistent
pattern or trait. This speculation received clear support from research. 1t was found that
most individuals vary their disclosures in accordance with a number of interpersonal and
situational factors (Archer, 1974). Furthermore, Derlega and Grzelak (1974) noted that
these social-situational factors establish important discriminant stimuli for social rules

goveming appropriate disclosure. Whereas, violation of the social standards for appropriate



disclosure generally results in negative evaluations and attributions of maladjustment

(Chaiken & Derlega, 1974a).

Later it was proposed that perhaps self-disclosure per se ts not directly related to
mental health, but rather may interact with other variables to determine its appropriateness
(Chaiken, Derlega, Bayma, & Shaw, 1975). In response to these developments in the
theory of self-disclosure, Chelune (1975) proposed the concept of self-disciosure
[flexibility. He suggested that the ability of an individual to adequately differentiate various
situational and interpersonal cues and adapt his or her disclosures accordingly, i1s an
indication of positive mental functioning and communicative competence (1975, 1977).
This speculation was later proved, i.e,, the ability to accurately differentiate social-situation
nuances and adapt one’s disclosures in a norm-appropriate manner is most likely the
element that determines whether or not self-disclosure is related to personality health
(Chaikin & Derlega, 1974, Chelune, 1979, Chelune & Figueroa, 1981; Freeman &
Giovannoni, 1969, Goodstein & Reinecker, 1974; Johnson, 1981; Tucker-Ladd, 2000).
Moreover, researches have found disclosure flexibility to be related to internal-external
locus of control (Chelune, 1976b), perceptions of other’s violations of social-situational
norms governing appropriate disciosure (Chelune, 1977), secure interpersonal relationships
with others (Mikulincer & Nachshon, 1991) and counseling-relevant perceptions

(Netmeyer, Banikiotes, & Winum, 1979).

Purpose of the Present Study

The concept of personal growth occupies a central position in the discipline of

psychology. Its conceptualisation has allowed psychologists and practitioners to explore
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the possibility of improving and enhancing behavior, patterns of thinking, and learning and
modifying new and satisfving modes of conduct. The term personal growth implies that it
1s a dynamic capacity, which enables human beings to surpass the present level of
existence and move towards higher levels of functioning. It reflects higher mental abilities
that encompass intra-psychic as well as interpersonal development. Thus, personal growth
has influences that extend beyond the development of individual minds and the small
groups that miould our individuality, such as the family and the classroom to the
functioning of large groups such as from political parties to ethnic groups to nations and
states. It follows, then, that psychologists and educationists need a statistically proven
measure of personal growth, encompassing the basic traits of this phenomenon, so that
they can nghtly judge whether the wvaluable resources lying within each and every

individuai are fully released or not.

Heretofore, no measures tapping personal growth have been constructed in
Pakistan. Thus. the primary purpose of this research work was to develop a reliable and
velid measure of personal growth, which could be used to assess individual differences in
personal growth. The second major concern of the present research was to study the factors
that facilitate the process of personal growth. Research has shown that a number of
intrinsic vanables may initiate the development of other variables ie., they provide a
baseline which unlocks doors for other variables. Among other dispositional variables,
internal jocus of control and self-disclosure are considered to create a framework within
the individual for the development of other personality variables. As is obvious from the
literature summarised in the preceding sections, there is ample evidence that internal locus
of control and self-disclosure are two very important dispositional variables which have

been theoretically and empirically linked with personal growth.
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Locus of control is hypothesised to be a personality dimension referring to the way
an individual characteristically perceives himself in interaction with the environment.
Persons with an internal orientation perceive themselves as having personal control over
their reinforcements as a consequence of their behavior, Those with an external orientation
perceive reinforcements as being independent of their behavior and beyond their personal
control. According to Shrink (2000), locus of control has great influences on our
motivation, expectations, self-esteem, risk-taking behavior, and even on the actual outcome
of our actions. Theorists like Rotter, Lefcourt, and Rogers have highlighted the predictive
value of internal locus of contro! in the success of various areas of life. In consonance,
various studies have shown that internal locus of control is associated with psychological
adjustment and well being (Davis & Palladino, 2000, Haidt & Rodin, 1999; Kunhikrishnan
& Stephen, 1992; Rotter, 1966), happiness (Diener, 1984; Jerabak, 2000), environmental
mastery and purpose in life (Cooper et al, 1995), insight, constructive responses to
frustraticn, and efforts to better one’s life circumstances (Knapp, 1990), while externality .

has been associated with anxiety, neuroticism, and pathology (Knapp, 1990).

The reason behind such a superior role of locus of control in determining
differential personality outcomes appears to be simple: individuals who believe that the
reinforcements and rewards in life are contingent upon their own behaviors and are not
controlled by outside forces, are motivated to try new behaviors and abilities, not tested
before. Such sequence of thoughts, whether existing at conscious or unconscious level,
permit individuals to realise that they are resourceful human beings and they have special
abilities and potentials that they are capable of utilising and exposing. This notion, of
course, matches to that proposed by Rogers. Rogers believed that internal locus of control

allows one to develop trust in one’s own organismic experience and the one question thai
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becomes pertinent is “Am [ living in a way which is deeply satisfying to me, and which
truly expresses me?” Similarly, contemporary control-related theories (e.g., Bandura,
1982; Skinner, Chapman, & Baltes, 1988; Weisz & Stipek, 1982) have also provided a
strong basis that internal control is differentially linked to adaptive outcomes (Marshall,
1991). For example, Bandura has argued that psychological well being stems from a
belief that the environment will be responsive to potential actions and a belief in one’s
efficacy to perform those actions. Thus, internal locus of control allows a person to reap
the benefits of his uniqueness, it allows him to grow, and to become what he is. In short,
it allows him to actualize his true self. Within this line of argument, the present research
considered internal locus of control an important dispositional predictor of self-
actualization/personal growth. Such theoretical assumptions have found substantial
empirical evidence. For instance, a number of researches have found a positive
relationship between self-actualization and internal locus of control and negative

relationship with external locus of control (Castellw & Hayes, 1983; Hjelle, 1975).

Another dispositional variable that the present research conceptualizes essential
for self-actualization/personal growth is self-disclosure. Around 1960’s, Sydney Jourard,
a pioneer investigator in this area, suggested that the value of self-disclosure was so great
that it appeared crucial to psychological health/self-actualization. Jourard believed that
personal erowth —a person’s moving toward new ways of behaving — is a direct result of
openness to world. His theory implied that the more open and authentic people are in
their communication, healthier they are. That is, self-disclosure enables a person to know
his real self because as he reveals himse!lf to another, ke is also revealing himself to himself
(Jourard, 1974). According to Jourard, this process of self-discovery is a sign of healthy

personality and is a means of achieving healthy personality growth, This propasition is not
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limited to Jourard, however, but also appears in the works of Carl Rogers and David
Johnson. Rogers (1961), for example, maintained that greater the communication is on the
part of the individual, the more the ensuing relationship can be used with an increasing
ability to openly experience and become aware of one’s feelings and attitudes leading to

increased congruence and more improved psychological adjustments and functioning.

Self-disclosure refers to the process by which persons let themselves be known to
others (Mikulincer & Nachshon, 1991). Research on self-disclosure has found that the
ability to reveal one’s feelings and thoughts to another is a basic skill for developing close
relationships (Afifi & Guerrero, 1998, Altman & Taylor, 1973, Aron & Melinant, 1997,
Dindia, Fitzpatrick, & Kenny, 1997, Tucker-Ladd, 2000; Weiten & Lloyd, 2003)
Moreaver, it has been found to facilitate group effectiveness (Corey & Corey, 1992;
Ladany & Lehrman-Waterman, 1999), and a significant factor in counseling and therapy
settings (Berg & Derlega, 1987, Corey, 2000, Watkins, 1990). Conversely, lack of self-
disclosure has often been related to dissatisfaction with one’s social network and feelings
of loneliness (see for example, Stokes, 1987) and social anxiety and shyness (Buss, 1980;

Jones, Cheek, & Briggs, 1986; Reno & Kenny, 1992).

One problem that has persisted in the study of self-disclosure is whether it is a trait
or a tendency that changes according to the demands of social situations. What Jourard
(1964) had hypothesized on the relationship of self-disclosure and personal growth cailed
for treating self-disclosure as a trait, i.e, the more one is willing to reveal personal
information more one is psychologically healthy. Soon after, Jourard realized that both
these variables are not linearly related with each other, as too much or too little disclosure

reflects psychological disturbances. Thereby, he proposed that perhaps an optimum
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amount of self-disclosure is related with mental health. When neither the linear nor the
subsequent curvilinear model received much empirical support, it was pointed out that one
reason for the inconsistent results might lie in assuming self-disclosure as a fixed trait
(Chelune, 1977). By that time, research had also shown that most individuals vary their
disclosures in accordance with a number of interpersonal and situational factors (Cozby,
1973; Goodstein & Reinecker, 1974). On the other hand, Chaiken et al. (1975) argued that
perhaps seif-disclosure per se does not guarantee psychological health. Thus, ‘self-
disclosure flexibility’ — the ability to adjust or adapt to situational changes - was proposed
as one possible mediating variable that appeared to have important implications for mental
health. Consistent with these developments, Chelune (1976b) constructed a 20-item Self-
disclosure Situations Survey (SDSS) which was designed to be sensitive to the social-
situational determinants of self-disclosing behavior. Thus, it was found that people who
have the ability to adequately differentiate among various situational and interpersonal
cues (general self-disclosure) and adapt one’s disclosure in an appropriate manner (self-
disclosure flexibility) are more psychologically healthy, less neurotic (Chelune &
Figueroa, 1981; Johnson, 1981; Tucker-Ladd, 2000), are competent in communication
{Wiemann & Backlund, 1980), and are more secure in relationships with others
(Mikulincer & Nachshon, 1991) as compared to those who deviate in their disclosures in
an inappropriate way. In view of the prevailing trends in the theory of self-disclosure, the
present research also investigated the predictability of personal growth from self-disclosure

flexibility.

Fundamenta! to the above propositions, however, is the contention that early
tatlored environmental influences play crucial roles in the development of psychological

health and characteristic adaptations in individuals. Among psychologists belonging to



various fields, there is a wide acceptance of the notion that the parent-child relationship
significantly predicts adult personality traits (Rapee, 1997). For instance, recogmising the

importance of parenting, the Five-Factor Theory maintains that:

the influence of parents on their children is surely incalculable:
they nourish and protect, teach them to walk and talk, instil
habits, aversions, and values, provide some of the earliest
models for social interaction and emotional regulation (McCrae

& Costa, 1994, p. 107).

On the basis of extensive research, parental control (permissiveness-strictness) and
parental warmtn (accepiance-rejection) have been identified as the two major parenting
dimensions in different human societies (Lau & Cheung, 1987). Studies have shown that
experience of ccnsistent parental love and nurturance throughout childhood inculcates a
deep internal sense of security in individuals as well as a deep internal sense of being
valuable. On the other hand, the existence of limits give children the feeling that a
definition of their social environment is possible, a basis for evaluating how well or poorly
they are doing, that the world does impose restrictions and make demands, and that they
can learn to handle these in every day living. Thus, almost all influential theories of
personality development (e.g., Sears et al, 1957; Baumrind, 1967, 1971a, 1991) emphasize
the need to consider the joint and interactive effects of two basic dimensions of parental

behavior — parental nurturance and acceptance with parental control or strictness.

Review of the previous literature indicates that children and adolescents who are

autoncmous, socially competent, high achievers, etc., are apt to have parents who use
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inductive discipline, firm rules, and nonpunitive punishment practices and give lots of
attention, affection, and nurturance to their offsprings (Baumrind, 1991, Fletcher &
Steinberg, 1999; Maccoby & Martin, 1983; Mussen, Conger, & kagan, 1974; Janssens &
Dekovic, 1997; Roberts & Steinberg, 1999; Robinson, Zahn-Waxler, & Ernde, 1994).
Since the early 1970s, this constellation of parenting style in which the effects of ‘control’
and ‘acceptance’ are emphasized collectively has come tc be known as “authoritative”
parenting (Lamborn, Mounts, Steinberg, & Dornbusch, 1991). The other two types of
parenting style on the basis of which parents can be discriminated in terms of acceptance
and control they extend towards their children, are authoritarian and permissive parenting.
Where authoritarian parents tend to exhort their children to follow rules without
explanation, restrict the child’s autonomy, and reserve decision making for themselves
only, and are less responsive and accepting towards their children, permissive parents
make fewer demands, are relatively non controlling, use minimum of punishment, and
allow their children to regulate their own activities as much as possible. Research has
shown that children from authoritarian and permissive families are more likely to be
aggressive, impulsive, low in self-esteem, lacking in social skills, and usually do not have
a specific goal in their life (Baumnnd, 1991; Hawkins et al., ZOOO;‘acobson & Crockett,
2000, Steinberg, 1996). Thus, as compared to the individuals who ﬁs‘e raised in permissive
or authoritarian homes, authoritative homes exactly provide the sort of atmosphere that
enables the individuals in such homes to work hard and aspire to do their best.
]

Furthermore, a number of studies have also illuminated that parents 4.play a
contributory role in the degree of self-actualization (to grow in the direction of cne’s
organism) in their children. For instance, Dominguez and Carton (1997) observed that

individualy who rated their parents as being more authontative had highest levels ¢f self-
p b J [
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actualization and the individuals who rated their parents as being more authoritarian had
the lowest levels of self-actualization. In interpreting these results, Dominguez and Carten
(1997) proposed that perhaps the verbal give and take, the use of positive reinforcement
instead of punishment, and the independence training that characterise the authoritative
parenting style facilitated self-actualization in their children In contrast, the emphasis
placed on obedience and the reliance on punishment that characterise authoritarian
parenting style appear to inhibit seif-actualization (Dominguez & Carton, 1997) Similar
findings had been noted by previous studies as well (Hjelle & Smith, 1975, Diener, 1972,
Nystul, 1984). Moreover, these results are also in agreement with past formulations which
have proposed that unconditional positive regard and a sense of independence are key to
the process of seif-actualization (Maslow, 1968, Rogers, 1963). In other words, perceivad
criticism from significant others, especially one’s parents (Frost, Marten, Lahart, &
Rosenblate, 1990) and exposure to an environment that deemphasizes independence tends

to underrnine personal growth/self-actualization (Flett et al., 1991).

[n keeping with these theoretical and empirical evidence, the present research work
was planned to find out the degree to which the three modes (authoritative, authoritarian,
and permissive) of perceived paternal and matemmal parenting style predict personal growth

of children

Extending the investigation of parents’ significance in personal growth one step
ahead, an important contribution of the present research was to elucidate the processes
through which parents facilitate or inhibit their children’s tendency for personal growth.
Two mechanisms were proposed to mediate the relationship of parents and personal

growth. The first model hypothesised that internal locus of control plays an important role
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in meciating the relationship of parenting style and personal growth. The assertion that
internal locus of control act as a mediator, demands that this dispositional variable is itself
predicted from parenting style. Extensive theoretical and research evidence indicates that
consistent parental discipline coupled with warm and supporting environment is more
likely to produce internally controlled children as compared to inconsistent and rejecting
parental behavior that has been associated with external orientation expectancies (Biocca,
1985, Davis & Phares, 1969; Haplin et al., 1980; Krampen, 1989). It has been suggested
that parents who inspire independence in their children (Chance, 1972; de Man et al, 1992;
Mustaine, 1986; Paguio et al, 1987), who are warm and nurturant, and who not only
encourage their children to engage in new activities but also help them to deal more
effectively with failure when it occurs, in turn, reduces the stress associated with exploring
new environments and new modes of behaving, thus foster the learning of contingencies
and the development of internal control expectancies (Magnum, 1975, Strate, 1987).
Conversely, parents who contro! their children’s lives to an excessive degree, inhibit their
autonomy promote the belief that external forces control reinforcements, leading to the

development of externality.

Hence, the first model proposed that fathers and mothers who exert control but alsc
encourage children’s striving for autonomy in appropriate areas, are supportive and
accepting of their children’s innovative abilities, and use less psychological control
develops a tendency in their children to internally evaluate the outcomes of their behavior

which, in turn, allows the children to discover and expand their true selves.

On the other hand, the second model anticipated self-disclosure as a potential

mediator between parenting style and personal growth, Similarly, this model also required
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that parenting style and self-disclosure flexibility should be related with each other From
the theoretical grounds and empirical support, it is obvious that the way parents treat their
children, i.e., with harsh punishment or empathy, with indifference or warmth, it has long-
lasting consequences on their children” emotional lives, successful interpersonal
relationships, and competent communication skills. Researches have shown that children
rated as high disclosing are from homes where parents are perceived as close, warm,
friendly, and accepting, in contrast to cold, distrustful, and selfish parents, especially
mothers, who are more likely to have children low in self-disclosure (Pederson & Higbee,
1969b). Interestingly, it has also been found that children from high-nurturant families
disclose more to their parents than children from low-nurturant families who disclose more
to their friends (Doster & Strickland, 1969). Similarly, Golish (2200) studied the
relationship of parenting with moderate self-disclosure. The researcher found that the more
satisfied individuals were with their mother, father, stepmother, and stepfamily overall
more open they tended to be, that 1s, imposing parenting and estrangement from family

members do not encourage self-disclosure but actually inhibit openness.

Moreover, research has also presented evidence that children whose parents are
responsive and develop confidence in their children that they will be available at the time
of stress provide a ‘secure base’ on which to organize expectations about the world
(Bowlby, 1973). This in the long run develops ability in their children to differentiate
among cues that signal whether disclosure is appropriate or inappropriate. In general, it has
been found that compared to avoidant and ambivalent children, secure children are more
likely to exhibit self-disclosure flexibility (Mikulincer & Nachshon, 1991). Therefore, the
second mode! proposed that fathers and mothers who encourage give and take, share their

views and feelings, involve their children in discussing the matters important to family and
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respect and allow their children to extend their opinions in taking decisions but are
willing to set firm limits when needed cultivate in their children an ability to
appropriately modulate their patterns of revealing information about themselves, their
feelings, and opinions in accordance with interpersonal and situational demands, which in

turn, lets them discover and expand their true self.

Precisely, in order to achieve all aforementioned objectives, following studies

were planned:

Study 1: Since the primary objective of the present research work was to develop
a self-report measure of personal growth, namely Index of Personal
Growth (IPG) in Urdu language, Study | was devised. As the construct
personal growth was taken up to mean self-actualization, the
development of IPG basically followed the definition and sub-
dimensions of self-actualization proposed by Jones and Crandall (1986),
which could be used to scale individual differences in personal

growth/self-actualization.

Study 2: This study, which included three studies, was designed to establish the
construct validity of Index of Personal Growth (IPG), which are as

follows:
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(a) Study I cxplored the convergent validity of IPG by relating it with an already
established measure of personal growth/self-actualization, Short Index of Self-

actualization (SI).

(b) Study II investigated the construct validity of IPG by relating it with a

theoretically related construct, internal locus of control.

(c) Study HT was carried out to further establish the construct validity of IPG by
reiating it with a theoretically related construct, self-disclosure. As a culturally
relevant scale was essential to this study, therefore, Study III further
composed of two parts. In the first part, the development of an indigenous
measure of self-disclosure, namely Self-disclosure Situations Inventory (SSI)
was undertaken, followed by the assessment of its psychometric properties, In
the second part, the relationship of personal growth was explored with self-

disclosure.

Study 3: A major consideration of the present investigation was to examine the
predictability of personal growth from familial and dispositional variables and to
find out the mechanisms through which familial variables become successful.
Study 3 was, therefore, designed to determine the effects of three modes of
paternal and matemal parenting style, internal locus of control, and self-disclosure
on personal growth, It also proposed that internal locus of control and self-

disclosure act as significant mediators linking parenting with personal growth.
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CHAPTER II1

STUDY 1

Development of the Index of Personal Growth (IPG)

Objectives of the Study

The present study was undertaken to develop an indigenous self-report measure of
personal growth, named as Index of Personal Growth (IPG). The study was also designed
to assess the psychometric properties of IPG that would fulfill the criteria of reliability and

factorial validity.

The above mentioned objectives were achieved in two phases. The Phase I of the
study was designed to systematically generate and refine items for the construction of
Index of Personal Growth (IPG). In Phase II, field study was carried out to collect data on
Index of Personal Growth (IPG) in order to determine its factorial validity and internal

consistency.

Phase I: Item Generation for the Development of the Index of Personal Growth (IF()

Personal growth is a multifaceted construct which is generally understood in terms
of gains in flexibility, creativity, openness to experience, expansion of emotions,

deepening of self-understanding and understanding of others (Lysy & Piechowski, [983').
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For the construction of Index of Personal Growth (IPG), the present research relied
on a conceptual mode! of self-actualization proposed by Jones and Crandall (1986). This
model was derived from the principal compenents analysis followed by varimax rotation
of Short Index of Self-actualization (SI). Essentially, Jones and Crandall (1986) obtained
five factors, of which first four were labeled by them as (a) autonomy, (b) self-acceptance
& self-esteem, (c) acceptance of emotions & freedom of expression of emotions, and (d)
trust & responsibility in interpersonal relationships. The fifth factor, however, was not
easily interpretable but appeared to be related to the ability to deal with undesirable aspects
of life rather than avoiding Because of its low interpretability this factor was not selected
for the development of Index of Personal Growth (IPG). According to Rule (1991), the
term ‘actualization” denotes growth, process, change, unfolding, evolving, transcending,
movement from a here to a there or a there to a here — anything but a single measure at a
frozen point in time of a changing, global phenomencn. In this reference, then, having 2
goal or purpose in life becomes essence of self-actualization. Thus a dimension, ‘purpose
in life’ was added in the list with the first four factors proposed by Jones and Crandall
(1986). This decision was supported by the review of literature on self-actualization
(Maslow, 1970; Rogers, 1961) and psychological heaith (Adler, 1930; Allport, 1961,
Capuzzi & Gross, 1997, Erikson, 1968; Frankl, 1959; Fromm, 1955) and two subsequent
factor analyses conducted on Short Index of Self-actualization (SI) by Flett et al. (1991)

and by Sumerlin et al. (1994).

Hence, the operational definition of personal growth/self-actualization employed by
Jones and Crandall (1986) in the development of Short Index of Self-actualization (SI) was
used to construct Index of Perscnal Growth (IPG) in the present research, which is

produced below:
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Personal owth/self-actualization s defined as the
g7 L 4

discovery of real self and its expression and development.

While, a brief description of the dimensions of personal growth/self-actualization

selected for the development of IPG is as follows:

(9%

Awutononry: Autonomy entails the ability to be independent of one’s physical
and social environment; to rely on one's own potentialities and latent resources
for growth and development, to have a high degree of self-direction and “tree

will,” to be self-governed, active, responsible, and self-disciplined.

Self~acceptance and self-esteem. Self-acceptance refers to acceptance of oneself
and one’s own nature without chagrin or complaint, with all its shortcomings
and with all its discrepancies from the ideal image. It also entails seeing reality
more clearly and viewing human nature as it 7s, not as one would prefer it to be.
Closely related to self-acceptance is the concept of seif-esteem, which means to
have a high respect for oneself, one’s thoughts, and work and have feelings of

being useful and necessary in the world.

Acceptance of emotions and freedom of expression of emotions: This dimension
gntalls the tendency to be relatively spontaneous in one’s behavior, thoughts,
and expression of feelings; to be what one is at any given moment; to be aware
of one’s feelings, thoughts, and mpulses and not to hide them unless their

expression  would hurt others; behavior is often conventional but
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conventionality does not hamper or prevent from doing things that are

important.

4. Trust and responsibility in interpersonal relationships; This dimension
emphasizes the degree of confidence in the trustworthiness, honesty, goodness,
generosity, and brotherliness of people in general, despite the occasional anger
or impatience. [t also entails being responsible of one’s own seif in
interpersonal relationships, and the ability to develop responsible and loving

interperscnal relationships.

5. Purpose in [ife: Having a purpose in life means to have some mission in life,
some task to fulfill, some problem outside oneself, which enlists much of one’s
energy. In general these problems and tasks are non-personal, or unselfish,
concerned rather with the good of mankind in general, or of a nation in general
or of a few individuals in a person’s family. Moreover, pursuing a purpose in

life entails working within a framewaork of values.

Method

Procedure

The generation of items for the development of Index of Personal Growth (IPG)

materialized in the steps as described below.
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Step 1

The first step in the development of the scale involved generation of indicators for

the dimensions of the construct “personal growth™ from (a) psychologists, (b) students, and

(c) literature.

(a)

(b)

(c)

Psychologists: In order to collect indicators from psychologists (National
Institute of Psychology), an open-ended questionnaire containing the five
seiected dimensions of personal growth, each with its definition and example
was prepared to generate indices of perscnal growth (Annexure A) The
respendents were instructed to “list at least five indicators/descriptors for each
dimension, in  Urdu language.” Eleven psychologists completed the

questionnaire

Students: The second group of participants consisted of eleven students,
inciuding five men and six women, age ranging from 20 to 22 years. For
invoking indicators of personal growth from students, in-depth interviews were
conducted. Each participant was given verbatim explanation of what a
particular dimension entailed, with relevant examples. Following this, the
subjects were asked to “give at least five statements for each dimension.” The

responses were recorded by the interviewer,

Literatire:  The available literature was reviewed and some additional
descriptors of each dimension of personal growth were selected frem following

avatlable instruments: Short Index Scale of Self-actualization (Jones &
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Crandall, 1986), Autonomy Scale (Hamachek, 1988), Self-acceptance Scale
(Berger, 1952, Philips, 1951), Trust and Responsibility in Interpersonal
Relationship Scale (Hamachek, 1988), and Purpose in Life Scale (Crumbaugh,
1968). Two psychologists were given a list containing items from each of the
scales mentioned above. They were instructed to choose the most pertinent
statements among these. The items, thus selected, were translated by the
researcher into Urdu language. Later, they were given to five psychologists,
who were familiar with the translation procedure, to carefully evaluate and

examine the translation of the items.

Step II

[tems for each dimension generated through empirical method as well as frem
literature (Step ) were then pooled accordingly on the five dimensions of personal growth
(Annexure B) A close inspection of all dimensions, in terms of the content, showed that
some of the items overlapped conceptually with each other and others were peculiar
Therefore, on the basis of preliminary perusal such itemis were removed from the list,

resulting in a new list with reduced number of items for each dimension (Annexure C).

Step 11

The next step involved the verification of the conceptual classification of items for
a particular dimension. A Performa (Annexure D) was prepared which contained
definitions of perscnal growth and its dimensions with the items listed below. However,

this time the items were pooled together and presented in a random fashion. This Performa
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was given to five psychologists who were instructed to “categorize the items to their

relevant dimensions, keeping in view the definitions of the five dimensions’”.

Step IV

The fourth step focused on the selection of representative items for each dimension
(Annexure E). Three psychologists served as a panel of judges for this exercise The
participants were provided with the definitions of personal growth and its five dimensions
and the list containing items for each dimension. They were instructed to choose a
representative sample of items for each dimension keeping in view the respective
definitions. A .entative set of items, which appeared to have face validity between the
specific dimensions and their component items, was generated at the end of this process

(Annexure F).

Step V

After the above exercise, the selected items were converted into self-descriptive
statements. The researchers finally evaluated this list of items in order to assess the
comprehensibility and clarity of selected descripters. This process resulted in the selection
of 41 items for the development of Index of Personal Growth (IPG). Following this, 2
questionnaire (Annexure () was prepared containing 41 self-descriptive statements with
five-response categories, ranging from ‘strongly agree’ (5) to ‘strongly disagree’ (1).
Seventeen items out of forty-one were negatively worded to reduce the vulnerability of the

scale items to response bias.
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Step V1

As a last step, a pilot study was conducted to determine the content validity and the
level of comprehensibility of scale items for university students. The participants for this
step consisted of 10 M.Sc. students (mean age = 22.5). The sample was instructed to read
each item carefully and indicate if they clearly understood what is being asked in the

statements.

Results

‘the process of development of Index of Personal Growth (IPG) yielded following

results.

Step I

The initial step in the development of the scale focused on the generation of
indicators for the dimensions of the construct of “personal growth”. A total of 22
participants (11 psychologists and 11 students) and various reliable and valid measures of
self-actualization and its dimensions (literature review) comprised the major sample for
this step. From this sample, a comprehensive list of 187 indicators on the five dimensions
of personal growth was obtained (Annexure B). A preliminary analysis of these items for
each dimension revealed that many of the items were similar in content and quite a few of
them represented peculiar themes. Such items were eliminated, leaving behind a total of 89

statements (Annexure C).
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Step 11

In the next step, the resultant list of items for each dimension was mixed together
and randomly ordered to form another list of items. This list was then given to five
psychologists who were required to place items to their corresponding categories
exhibiting the five dimensions, keeping in consideration their respective definitions
(Annexure D). The result was that almost all items were sorted to pre-decided categories.
Only one item was found to be classified in a new category (90% agreement). The item

Was!

i b B30 s BB o

This item was previously included in the “autonomy” dimension. Now it was
placed in the dimension “trust and responsibility in interpersonal relationships.” On the
basis of participants’ feedback it was concluded that all items reflect substantial face and

content validity as measures of each dinension
Step I11

[n the third step, three psychologists then, closely scrutinized the list containing
items presented separately for each dimension (Annexure E) The judges were asked to
select a representative sample of items for each dimension, keeping in view the respective
definitions of the five dimensions. Following this, percentages for each item were
calculated to determine the frequency of endorsement. Items that received 80% and above
agreement from the judges were retained while the rest were discarded. As a result of this

stringent critcria, a total of 48 items were chosen as representative indicators of each
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dimension of personal growth (Annexure F). On judges direction few items (e.g.,, 18 of
“Trust & Responsibility in Interpersonal Relationships” dimension, 9 of “Purpose in Life"
dimension) were rephrased to increase their comprehensibility. Moreover, few items were
merged to make a single item instead of using two items (3 with 10 and 4 with 7 of

“Autonomy” dimension were merged). These items had somewhat similar contents.

Step IV

At this stage, the selected items were converted into self-descriptive statements.
Later the researchers again reviewed these items in terms of comprehensibility and clarity.
Through this procedure, five more items that appeared to lack conceptual
comprehensibility were discarded (11 from “Autonomy”, 4 and 7 from “Self-acceptance &
Self-esteem™, 5 from “Acceptance of Emotions & Freedom of Expression of Emotions”,
and 8 from “Trust & Responsibility in Interpersonal Relationships™). Following this, a
final form of questionnaire (Annexure () was prepared which consisted of 41 self-

descriptive statements with five-response categories as presented below:

Strongly disagree = | score, Disagree =2 score,
Undecided =3 score, Agree =4 score,
Strongly agree =5 score.

Twenty-four items were positively keyed and seventcen were negatively keyed to
reduce the wvulnerability of the scale items to response bias. Later, a pilot study was

conducted to assess the comprehensibility of IPG items for university students. The



110

response of 10 M.Sc. students revealed that all items of IPG were clear and

comprehensibie.

Phase Il: Factorial Validity and Internal Consistency of the Index of Personal

Growth (IPG)

Phase 11 of the study was carried out to find out the psychometric properties of the
Index of Personal Growth (IPG). The main objective of this phase was to derive items for
the final questionnaire and secondly to identify the underlying dimensions of personal
growth in Pakistani population. In order to achieve these .objectives, data was collected on
the Index of Personal Growth (IPG) through fieldwork, For the assessment of
dimensionality and the selection of items for IPG, the obtained data was subjected to
principal componants analysis. Information concerning the internal consistency of the scale
was obtained by computing item-total correlations, coefficient alpha, and split-half

reliability. Furthermore, a normative profile for the IPG was also developed.

Method

Sample

The sample for this phase of the study consisted of 400 M.Sc. students. Among
them, 200 were men and 200 were women with age range from 20 to 24 years (M = 22, SD
= 2.5). The size of the sample was selected according to Nunnally’s (1978) notion that for
a clear factor structure, a subject-ta-item ratio of 10: 1 is essential, The participants were

taken from foliowing educational institutes: Arid Agricultural University, Rawalpindi,
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Hamdard University, Islamabad, Quaid-i-Azam University, Islamabad, and Post-Graduate
College for Women, Rawalpindi. Of the total sample, 75% belonged to the urban area and
25% belonged to the rural area. Demographic information also showed that participants

from MNatural Sciences and Social Sciences were 68% and 32%, respectively.

Procedure

Index of Personal Growth (IPG), developed in the first phase of the study was
given to 400 men and women, students of Masters studying in various educational
institutes of Rawalpindi and Islamabad. IPG, containing 41 items arranged on Likert type
S-point rating scale, was given to the participants individually or in the form of small
groups. Each individual was instructed to read all items carefully and to choose from given
options the one which best describes his or her personality. They were alsc told not to omit

any items,

After the completion of data collection, the responses of the participants were
addressed to the following statistical analyses: (1) principal components analysis, (2) two
sets of item-total correlations, one for the onginal number of items of IPG and the second
for the remaining items selected on the basis of factor analysis, (3) alpha coefficients and
split-half reliability of the Index of Personal Growth (IPG) with original number of items
and reduced number of items, (4) alpha coefficients for the subscales, (S) intercorrelations
between the scores of subscales and the total score of IPG, and (6) means and standard
deviations of Index of Personal Growth (IPG) with original number of items and reduced
number of items and its’ subscales. Furthermore, normative profile for the IPG was alsc

developed



Results

Results obfained after subjecting the data to the above-mentioned statistical

analyses are presented below.

Factorial Validity

For testing the dimensionality of Index of Personal Growth (IPG) and to derive
items for inclusion in the final questionnaire, responses to 41 items from the participants
were submitted to principal components analysis, Initial analysis revealed a factor solution
that converged after 25 iterations. Fourteen factors emerged with eigenvalues greater than
unity. However, since the ‘eigenvalue greater than 1 0 rule’ is not recommended for
deciding on the number of factors to retain (Reise, Waller, & Comrey, 2000), Scree Test
(Cattell, 1978) was used to investigate matrix dimensionality Following the logic of Scree
Test, a plot was created with the number of dimensions on the x-axis and the
corresponding eigenvalues on the y-axis. Examination of the resulting scree curve showed
that after the fourth eigenvalue there is a strong linear (descending) trend in the remaining
eigenvalues [2.34 (4™ and 1.69 (5"), 1.61 (6™)]. This trend provided mathematical support
for a four statistically significant factor solution, which accounted for 34.7% of the total
variance. These four factors were rotated using an orthogonal rotation. [tems that loaded
30 and greater were used to describe the four factors. Six items (item no. 2, 3, 4, 7, 9, 32)
had loadings less than .30. These items were eliminated, resulting in a 33-item scale. Table
| presents the factor loadings of 41 items, communality of each item, eigenvalue,

percentage, and cumulative variance for each factor.
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Table 1
Factor Loadings, Communality, Eigenvalue, Percentage of Variance, and Cumulative
Variance of 41 Items of the Index of Personal Growth (IPG) on Rotated Orthogonal

Factors (N = 400)

No. Factors h
of Items 1 IT 1 v
1 .01 -.16 .01 49 28
2 -01 16 -.00 26 il
3 -35 01 24 ~.31 22
4 14 19 -01 01 00
5 -.00 .63 0l 01 41
G 16 -.00 24 .40 24
7 22 01 Nihi 14 01
8 35 00 A8 00 16
9 -.20 - 13 A -.14 L7
10 27 48 - 11 1 33
11 39 .00 .4 -.00 .20
[2 .00 49 01 -.00 24
13 00 11 .64 -.01 42
14 20 17 22 35 24
15 42 16 24 -20 30
16 01 37 .00 13 25

Ef .00 sl L2 32 28
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.00
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-.00
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.00
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-.00

.00

.00

.00
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-.12

.29

.64

-.00
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.00
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.42

-.00

.00

-.00
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- 13

39

-0l

23

30

01

-.00

26

27

24

25

A2

-0l

01

-.00

¥l

49

-.01

.56

45

.01

33

27

- 13

.02

25

27

33




“Eigenvalue 5.98 335 235 2.34
Percentage of
Variance 14.58 8.17 6.22 571
Cumulative
Variance 14.58 22.75 28.97 347

Examination of the content of the items loaded on each factor revealed that three of
the dimensions of personal growth, namely ‘purpose in life’, ‘acceptance of emotions and
freedom of expression of emotions’, and ‘autonomy’ emerged almost thematically simular
to what was postulated a priori, Whereas the other two dimensions, namely ‘self-
acceptance & self-esteem’ and ‘trust & responsibility in interpersonal relationships’
merged to form a single first factor, contrary to the predictions. However, when the items
of this factor were closely analyzed in the light of Maslow’s theory of personal growth, it
was observed that the new emerging dimension could be interpreted with reference to the
attributes of personal growth given in the theory. Thus in accordance with Maslow's
proposition, this factor was labeled as “acceptance of self & others.” Eleven items loaded
significantly (>. 30) on this dimension, explaining 14 58% of the total variance. On the
second factor, 8 items had loaded which corresponded exactly to the dimension initially
proposed, i.e, ‘purpose in life’. Keeping the same label, it was found that this factor
accounted for 8.17% of the total vanance. The third factor, concerned with the acceptance
of emotions and freedom of expression of emotions, included 6 items, which explained
6.22% of the variance. In-depth analysis of the content of the items of this factor showed
that a number of items related with openly expressing one’s thoughts and opinions also
loaded on this dimension. Therefore in consultation with Maslow’s work, this dimension

was renamed as ‘spontaneity’. Basically 7 items loaded significantly (> .41) on the last



factor and was labeled as “autonomy,” as proposed initially. This factor accounted for
5.71% of the total variance. Three items (item no. 17, 20, 39) loaded on second as well as
fourth factor. Conceptual analysis of these items showed that item no. 20 was thematically
related to the second factor, whereas' items no. 17 and 39 were related with the last factor.
Thus, these items were included in their respective dimensions. Table 2 shows the factor

loadings of four subscales on each factor.

Table 2

Factor Loadings of Four Subscales of Index of Personal Growth (IPG) (35 items, N =

400)
Factors
| I I v
S.No. Item No. Acceptance of Purpose in Spontaneity Autonomy
in Scale Self & Others Life
1 30 .60
2 25 54
3 2y 33
- 27 46
5 22 A3
& 15 42
7 18 40
8 11 B
9 38 37
10 8 35

11 31 35
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ltemn-Total Correlations of the Index of Personal Growth (IPG)

The results of exploratory factor analysis were further verified by computing item-
total correlations for the original number of items of Index of Personal Growth (IPG).

Table 3 presents correlations computed between 41 items of IPG and its total score.

Table 3

ltem-Total Correlations of Index of Personal Growth (IPG) of 41 ltems (N = 400)

Item Correlation Item Correlation
No. with Total Score No. with Total Score

1 R 22 EYLLE

2 16 (ns) 23 gk

3 -.03 (ns) 24 AR

% 13 (ns) 25 g()RRx

5 34Hn 26 RV,

6 YLl 27 EIEL

7 18 (ns) 28 IELL,

8 J2Rn 29 4R

2 A1{ns) 30 4R

10 Khi 31 34k

H Z3Hikon 32 19 (ns)

12 ke ikt 33 EOLLL

13 3o 34 DR

14 dgse 35 29%es




15 | 324 36 PYELE
16 s 37 3oxE
17 33 Rk 38 PILLE
18 g Ex 39 kL
19 367%F 40 PRESE
20 . S bl 41 DGHR
21 AQE¥HE

**¥p < G00. ns = not significant

Using a cut-oft point of .30 and above correlation for inclusion of reliable items, it
was found that 31 items met this criterion. Comparison of these items with the one’s
obtained through factor analysis showed that same 31 items attained significant factor
loadings. Further examination of Table 1 and 3 revealed that 4 items (34, 35, 38, 41),
which had significant factor loadings, obtained correlation values with the total score
above .25 but below 30, These items were included in the final version of IPG on the basis
of their factor loadings. Since the rest of items (2, 3, 4, 7, 9, 32) did not fulfill the criterion
for significant factor loading (=. 30), neither for pre-decided item-total correlation criterion
(= 30), these items were discarded, leaving behind 35 items for the final version of Index

of Personal Growth (IPG).

Following this process, the 35 items were again subjected to item-total correlation
analysis to determine the proportion of correlation of each item with the total score of the
35-item scale. Results showed that each personal growtl item correlated positively and
significantly with the sum of total items Thus, each item may be regarded as a vald
indicator of the quality being assessed by the Index of Personal Growth (IPG). Table 4

shows the item-total correlations of 35 items.
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Table 4

Item-Total Correlations of Index of Personal Growth (IPG) of 35 Items (N = 400)

S. No. Item Correlation S. No. Item Correlation

No. with Total Score No. with Total Score
1 1 PR 19 24 EGLEE.
2 5 J5%ex 20 25 RVEEE
3 6 3gFEx 2] 26 tF
4 8 Jorks 22 27 ESLIL
5 10 s Lol 23 28 42w
6 11 3w 24 29 ATHER
7 12 Jraes 25 30 A
8 13 JGFHe 26 31 R o
9 14 4gxrn 27 33 A
10 15 Jarns 28 34 pgHEs
11 16 JREWE 29 35 QR E
12 17 W 30 36 PLtEe
13 18 A5 31 37 3Rk
14 19 SR 32 38 W s
15 20 ARk 33 39 kil
16 21 40#R 34 40 EELLE
17 22 N 35 41 o
18 23 -

¥ <. 000.



Reliability Estimates of the Index of Personal Growth (IPG)

In order to establish the overall internal consistency of IPG, coefficient alpha was
calculated with the original and with the reduced number of items. Despite the diversity of
iten content, the scale showed alpha coefficient of .78 for 41 items of the original scale,
which increased to .80 for 35 items of the final version of the scale, thus providing

evidence for overall coherence of the scale. Table 5 presents the findings of these analyses.

Table 5
Alpha Reliability of the Index of Personal Growth (IPG) With 41 Items and With

Reduced 35 Items (N = 400)

No. of Items Alpha Coefficient
4a -8 S
35 .30

A Split-half estimate of reliability of [PG yielded positive correlation between the
two halves: .60 for 41 items, corrected to .73 and .63 for 35 items corrected to .78 by the

Spearman-Brown formula. This 1s shown in Table 6.



Table 6

Correlation Coefficients for Split-half Reliability of the Index of Personal Growth (IPG)

With 41 Items and With Reduced 35 Items (N = 400)

Index of Split-half Spearman Brown
Personal Growth Correlation Correction
41 60 73
35 .63 78

Reliability Estimates of Subscales of the Index of Personal Growth (IPG)

The internal consistency of the dimensions of Index of Personal Growth (IPG) was
established by calculating coefficient alpha for each subscale, which ranged from .60 to

.63. The obtained indices are shown in Table 7.

Table 7

Alpha Coefficient of Four Subscales of Index of Personal Growth (IPG) (N = 400)

Subscales No. of Items Alpha Coefficient
Acceptance of self & others 11 63
Purpose 1n life 9 62
Spontaneity 6 .60

Autonomy 9 60




Intercorrelations Among the Subscales and With the Index of Personal Growth

(IPG)

The four dimensions of personal growth, identified through varimax rotation, were

further rendered support by computing intercorrelations among the subscales and with

Index of Personal Growth (IPG). Table 8 presents the correlation matrix of the four

subscales of [PG with each other and with the total score of Index of Personal Growth

(IPG). The correlation coefficients between the four subscales and personal growth were

highly positive and significant (p < .000), clearly showing that the four factors are integral

dimensions of personal growth.

Table 8

Intercorrelations of the Scores on the Index of Personal Growth (IPG) and its Four

Subscales (35 Items, N = 400)

S. No. Subscales I II 11X Total Score on IPG
[ Acceptance of 82, p=000
Sclf & Others -

[1 Purpose in Life 56 .79, p<.000
p<.000 -

[1I Spontaneity 32 23 .61, p<.000
p<.000 p<027 -

IV Autonomy 37 50 22 68, p<.000
p<.000 p<ISl  p<.025




The results also showed that the intercorrelations obtained among subscales were
quite moderate, ranging from .22 to .56, providing evidence that they tap different and
distinctive dimensions of the construct, personal growth, but collectively provide a general

measure of this phenomena (Table §)

Normative Profile

Table 9 indicates the mean and standard deviations of the Index of Personal Growth

(IPG).

Table 9

Means and Standard Deviations for the Index of Personal Growth (IPG) With 41 Items

and With Reduced 35 Items (N= 400)

No. of Items M SD
41 153 15.84 -
35 132 15.03

Moreover, means and standard deviations were also computed for the subscales of

IPG, which are displayed in Table 10.
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Table 10

Means and Standard Deviations for the Index of Personal Growtlh (IPG) (N= 400)

S. No, Subscales M SD
I Acceptance of Self & Others 42.1 621
I Purpose in Life 41.6 5.42
[1I Spontaneity 16.8 489
IAY Autonony 35.73 467

In order to develop a normative profile for the 35 items of IPG, percentile scores

were calculated. This is shown in Table [ 1.

Table 11

The Percentile Scores for the Index of Personal Growth (IPG) (N=400)

Percentiles Scores on IPG
10 112
20 119
30 125
40 130
50 133
60 137
70 140
30 145

90 151
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Discussion

The primary purpose of the present research was to develop a reliable and valid

measure of personal growth, Index of Personal Growth (IPG), in Urdu language.

A five-factor model of self-actualization given by Jones and Crandall (1986), Flett
et al. (199]1) and Sumerlin et al. (1994) guided the development of Index of Personal
Growth (IPG). This five-factor model was, in turn, based on Maslow’s concept of selt-
actualization (1970). In the present research, 41-item, five-dimensional Index of Personal
Growth (IPG) was subjected to principal components analysis to extract a factor structure
underlying the construct of personal growth. The imtial unrotated factor solution yielded
14 factors with eigenvalues over 1. A Scree plot analysis was then utilized to determine the
number of factors to be rotated, which provided a strong evidence of the existence of four-
factor multidimensional model of personal growth, contrary to a priori expectations of five
factors Following this, varimax rotation was applied to the data to obtain a simple factor
solution. Using the criteria of .30 and above factor loading, 35 items were found to be

significant indicators of personal growth with a Cronbach’s alpha of .80 (Annexure H)

Each factor was defined by a substantial number of items. On the first factor, items
corresponding to the hypothesized dimensions of “acceptance of oneself and others”
clustered together to explain 14.58% of total variance, while the second factor, which
accounted for 8.17% of variance was found to be related with the dimension “purpose in
life” Factor three, interpreted as “spontaneity” accounted for 6.22 % of variance, whereas

the items loaded on the last factor, which explained 5.71% of total variance, were found to
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be consistent with the dimension of “autonomy”. Combined together, these four factors

explained 34.7% of total variance.

The mtrospection of the content of items loaded on four-factor orthogonal solution
showed a factor pattern shghtly different from the one proposed a priori and by Jones and
Crandall (1986). Unlike Short Index of Self-actualization (SI, Jones & Crandall, 1986) and
as initially proposed in the Phase I of this study, items measuring Self-acceptance & Self-
esteem and Trust & Responsibility in Interpersonal Relationships loaded together and
Joremost among the four factors to formulate the first dimension. Total 11 items defined
this dimension, of which ¢ belonged to Self-acceptance & Self-esteem while 5 tapped the
dimension of Trust & Responsibility in Interpersonal Relationships, and were collectively
found to be internally consistent (coefficient alpha » = .63). This cluster when interpreted
in the light of theoretical literature revealed interesting facts. IPG has been basically
developed on the definition of self-actualization, which emphasizes discovery, expression,
and development of real self (Cofer & Appley, 1966). Deliberating upon this definition,
Jones and Crandall maintain that a sense of self-acceptance is crucial to the process of
actualization and growth. They argue that individuals who do not accept themselves must
deny or distort their true selves. That is, the discovery and development of true seif
depends upon holding positive attitude toward the self and considering oneself worthwhile.
In deed, countless personality theorists have reiterated over the past decades that basic self-
acceptance & self-esteem is central to self-actualization, optimal functioning, and
psychological health (see for example, Allport, 1961; Baumeister, 1988, Capuzzi & Gross,
1997; Erikson, 1968; Jahoda, 1958; Jung, 1954; Maslow, 1970; Rogers, 1961; Sullivan,

3

1953),
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Moreover, many theorists also believe that basic self-acceptance & self-esteem is a
prerequisite for forming true and loving relationships, that is, individuals must love and
respect themselves before they can truly accept and respect others (see for example
Capuzzi & Gross, 1997. Erikson, 1968, Rogers, 1961, Sullivan, 1953). Thus, there seems

¢

to be a conceptual relatedness behind the aggregation of items measuring “self-acceptance
& self-esteem” and “trust & responsibility in interpersonal relationships.” Since Masiow

(1970) also supports this view in his theory of self-actualization, this dimension was

labeled as “*Acceptance of Self & Others.”

Examinaticn of the factor loadings on factor II suggested that the content of these
items represented a sense of commitment to some task or mission in life and having
definite moral and ethical standards in achieving those tasks. Originally 8 items loaded on
this dimension. However, item no. 20, which was conceptually associated with this
dimension also loaded significantly on the fourth factor. Since, this item represented
thematic affiliation with the dimension of ‘purpose in life’ and was a priorily placed in this
dimension, it was retained in the second factor. Thus, a total of 9 items described factor I,
with a coefficient alpha of .62. As the items clearly corresponded to the dimension of
Purpose in Life, the same label was used to define this factor. Although the factor structure
obtained by Jones and Crandall (1986) on SI incorporated the items measuring purpose in
life within the dimension of Autonomy, the present study considered it as a separate
attribute of [PG. The emergence of Purpose in Life dimension clearly indicated that the
concepts of autonomy and having some purpose to pursue in life, though parallel but

represent distinct and separate aspects of personal growth.
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Many psychologists (sse for example, Allport, 1961; Erikson, 1968; Fromni, 1953
Kiinger, 1977} especially humanists and existentialists {Frankl], 1959: Maslow, 1970;
Rogers, 1961) view humans’ quest for meaning/purpose tn life as a universal need and
the crowning prereguisite for self-actualization (Capuzzi & Gross, 1997). Adler also
observed that human beings are unable to think, feel, or act without the perception of
some goal and that this goal directedness or purposiveness of mankind is related to the
powerful determination to maintain and enhance the self (Rule, 1982). Rule (1891}
himself later noted that assoclated with the belief that individuals are capable of a
growth-orientation is usually the assumption that people are also goal-oriented.
According to Maslow, such individuals customarily have some mission in life, some
probiem outside themselves, which enlists much of their energies (1954), Maslow further
elaborated that such individuals are propelied by nonpersonal or unselfish goals; they are
more concerned with the zood of mankind in general, or of a few individuals in the

subject’s family.

The items that lcaded on the last two factors wee similar in content 1o two
dimensions, ‘Emotional Expressiveness’ and ‘Autonomy’, proposed a prior (also put
forward by Jones & Crandall, 1986), The items on the third factor were related with
emotional expressiveness marked by spontaneity, simplicity and by an absence of
artificiality or straming for effect. This subscale contained 6 items and had an aipha of
A0, Thematic analvsis of this dimension showed that this factor also received those items
which reflected a person’s tendency to openly express his wishes and apinfons e.g., item
no. 34:

[ hesitate in asking other people’s help for my work

— - , Vs £ L .)
—*%&ﬁm&%mﬁﬁw%ﬁ A}"!“F’/ a1
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and item no. 37
_ m;_/gj’a/gy»@iei;,\; v/J{a’]a.ir’/uﬁf,o{MOT
Maslow believed that one consequence of being expressive is that these people
have codes of ethics that are relatively autonomous and individual rather conventional. As
reflected by the above-mentioned items, this dimension encompasses broader meaning
than basic emotional expressiveness. Therefore in consonance to Maslow’s theory on the
attributes of self-actuahzation (1970), the label of this factor was modified to

“Spontaneity”.

Finally, the items on the fourth factor corresponded to the hypothesized dimension
of Autonomy. 7 items loaded on this factor. Here aiso, it was found that items no. 17 and
39 had simultaneously loaded on second and fourth factor. Since, both these items were
conceptually related with the description of autonomy, they were included in the fourth
factor. Hence, total 9 items formed this factor. Cronbach’s alpha of 60 demonstrated it to
be a reliable measure of one’s sense of autonomy. According to Maslow (1970),
autonomy—rielative independence of physical and social environment—is an essential
characteristic of psychologically healthy people. Maslow believed that since such people
are propelled by growth-motivation rather than deficiency motivation, they rely more on
their inner strengths and latent resources. Moreover, in order for an individual to actualize
or discover his real self, he/she must demonstrate a sense of autonomy and freedom from
extrinsic evaluations. Though, being self-directed does not mean doing things independent
of the group or shared ethnic. As Maslow has emphasized in his theory repeatedly that
unconventionality 1s essential rather than superficial. Thus being autonomous means that

the person is more available to his freedem, his capacity to choose, and better able to



become the person he wants to be. In this manner, as his sense of himself grows, his
appreciation of others becomes richer, more positive, more enduring, and more

compassionate.

The existence of these factors was further ascertained by computing intercorrefation
between the four subscales and with the total score of Index of Personal Growth (IPG}
The results showed that all the dimensions strongly and significantly (# ranging from .82 to
60, p = .000) relate with the total score of Index of Personal Growth (IP(). In additien,
correlations between the subscales were also determined. These correlations are important
because the extent to which the scales are highly correlated argues against inter-scale
diszriminant vahdity (Reeve & Sickenius, 1994) The matrix of inter-scale correlations for
four scales of IPG showed that the correlation indices between the four subscales were
quite moderate, espectally considering the high correlation coeflicients between the
subscales and the total scale IPG. These data supported the conceptual prediction that
Index of Personal Growth (IPG) gives a global measure of personal growth and the four

dimensions are distinctive and different aspects of this construct,

Various reliability estimates provided strong support for the overall internal
consistency of the 35-item Index of Personal Growth (IP(G), given the fact that the
multifaceted nature of the construct 1s being measured. Item-total correlations indicated
that each item of the Index of Perscnal Growth (IPG) correlated positively, though
moderately, with the total score of 35-item scale (.27 to .52, p < .000). More importantly,
coefficient alpha .80 of 35-item scale (as mentioned above) showed that IPG is a highly
reliable and homogenous measure of personal growth. Similarly, split-half reliability

coefficient { 78) lent additional support to the overall consistency of the scale. Moreover,



results in Table 9 showed that IPG has a mean score of 132 and standard deviation of
15.03 Whereas, percentile scores for the IPG were also computed, which could be used to

compare individual scores with the ncrmative group.

The results, in general, demonstrate that Index of Personal Growth (IPG) is a
multidimensional and internally consistent measure of personal growth/self-actualization

and sensitive to the most fundamental dimensions of this construct as proposed by Maslow

(1970),
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CHAPTER IV

STUDY 2

Validity Studies of the Index of Personal Growth (IPG)

jectives of the Study

Of utmost importance to the psychometry of a scale 1s its construct validity. Construct
idity 1s broadly defined as the extent to which an operationalization measures the concept it is
posed to measure (Bagozzi, 1993). In recent years there has been an explosion in procedures
-ocated for the investigation of construct validity of an instrument. Campbell and Fiske (1959)
e recommended two procedures of determining construct validity: convergent validity and
criminant validity, which are among the most common methods uscd to validate a measure.
cording to Bagozzi (1993), convergent validity refers to the degree to which multiple attempts
measure the same concept are in agreement, whereas discriminant validity is defined as the

iree to which measures of different concepts are distinct.

This part of the research work was designed to establish the construct validity of the
fex of Personal Growth (IPG). Accordingly, following three studies were planned to achieve

 objectives of the present study:

1. Study I was carried out to establish the convergent validity of the Index of Personal

Growth (IPG) by finding its correlation with Short Index of Self-actualization (SI).
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Study IT was devised to determine the construct validity of the Index of Personal
CGrowth (IPGY by exploring the relationship of personal growth with internal locus of

control,

Study I was also designed to provide construct validity of the Index of Personal

7

Growth (IPG) by exploring the relationship of personal growth with self-disclosure,
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Study I: Convergent Validity of the Index of Personal Growth (IPG)

A newly developed scale is considered to be valid if it correlates significantly with
other existing scales measuring the same construct. Since IPG was developed on the model
proposed by the Short Index of Self-actualization (SI; Jones & Crandall, 1986), it was
assumed that a positive correlation would be obtained between the scores of IPG and SI. A
study was conducted to assess the extent to which IPG and SI were related to each other,

there by establishing the convergent validity of [PG.

Hypotheses

This study was planned to investigate the following hypotheses:

1. There will be a positive correlation between the Short Index of Self-
actualization (SI) and the Index of Personal Growth (IPG).
2. The subscales of the Index of Personal Growth (IPG) will be positively

related with the Short Index of Self-actualization (SI).

Method

Sample

A total of 90 students, 43 men and 47 women participated in this study. The data
were collected from M.Sc. students of Quaid-1-Azam University. Their ages ranged from

20 to 24 years with a mean age of 21.25 (S.D. = [.5). Among the respondents, 60%



students belonged to natural sciences group while 40 % belonged to social sciences fields.

In addition, R0 % were from urban area and 20 % were from rural area.

Instriments

A detail of the instruments used in the present study appears below.

Index aof Personal Growth (IPG)

Index of Personal Growth (IPG), developed in the Study 1 was used in this
investigation to find out the correlation between IPG and SI. IPG is a 35-item self-report
multidimensional instrument, which propounds to measure individual differences on
personal growth (Annexure H). It is a 5-point Likert type rating scale with response
options ranging from ‘strongly agree’ (5), ‘agree’ (4), ‘undecided’ (3) to ‘disagree’ (2) and
‘strongly disagree’ (1). Of the total, 18 items are positively scored while 17 are negatively
worded. IPG is appropriate for young adult population. The mean score on the total scale

of IPG = 132 with SD =15

Reliability Estimates

Reliability estimates (Study 1) demonstrated PG as an internally consistent
measure of personal growth, Cronbach’s alpha for the total 35-item scale was found to be
.80, while split-half reliability coefficient being 78. Corrected item-total correlation
indices (range = .27 to .52) provided further support to the conclusion that IPG is a reliable

instrument.



Faciorial Validity

Principal components znalysis followed by varimax rotation demonstrated IPG to
consist of four conceptually distinct factors, collectively explaining 34.7% of total
variance. Consistent with Maslow’s theory of Self-actualization (1970) and Jones and
Crandall’s propositions (1986), these factors were labeled as Acceprance of Self & Others,
Purpose in Life, Spontaneity, and Autonomy. Cronbach’s alpha for the subscales were
found to be as following: Acceptance of self & Others = .63; Purpose in Life = 62;

Spontaneity = .60, Autonomy = .60,

Short Index of Self-actualization (SI)

ST is a 15-item measure of self-actualization developed by Jones and Crandall
(1986). This scale is appropriate for adults, adolescents (Jones & Crandall, 1986), and
preadolescents (Schatz & Bucmaster, 1988). Items no. [, 3, 4, 7, 10, 12 and 15 are

positively worded, whereas the remaining items are negatively worded.

Reliability and Internal Consistency Analysis

Jones and Crandall (1986) tested the following reliability characteristics of the
Short Index of Seif-actualization (SI[): a) internal consistency and b) test-retest reliability.
For internal consistency analysis, Cronbach’s alpha was calculated using 332 students.
Alpha for the [5-1tem index was .65, with a four-point format. Later, Crandall and Jones
(1991} expanded the answer format from 4 to 6 points to try to achieve more internal

consistency with the same items. The new data on internal reliability were at about the
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same level as originally presented on the scale with both a four-point answer format
(Richard & Jex, 1991; alpha 67) and the newer six-point answer format (Flett, Blankstein,
& Hewitt, 1991; alpha .63; Mcleod & Vodanovich, 1991, alpha .68). The test-retest
reliability for the twelve-day interval was .69 (p < .001). The mean for the first testing was
46.24 (SD = 4.06), while for the second testing the mean was 45.97 (SD = 4.26). Since the
means did not differ significantly it was concluded that there was no practice effect or

regression to the mean.

Factor Structure

Principal components analysis followed by orthogonal factor analysis showed that
SI is a five-dimensional measure of self-actualization. These dimensions were labeled as:
Autonomy, Self-acceptance & self-esteem, Acceptance of emotions & freedom of
expression of emotions, Trust & responsibility in interpersonal relationships, and Ability to

deal with undesirable aspects of life.

Falidity Studies

The validity studies on SI have shown that it has a significant correlation with a
total score on the most widely accepted measure of self-actualization, namely the POI (»
= 67, p £ 001) The Short Index also had significant correlations with self-esteem (»» =
41, p = 001) and with the measure of rational behavior and beliefs (» = 44, p < .001).
Furthermore, the index had a significant negative correlation with neuroticism (r = - .30, p

< .02). Moreover, the results of the “fake good” procedure and the Lie scale suggest that

there are no problems with respect to response sets and dissimulation.
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Procedure

Index of Personal Growth (IPG) and Short Index of Self-actualization (SI} were
collectively given to the students, who volunteered to participate in the study The
respondents, consisting only of those students who were doing masters in any field, were
contacted in the central library of Quaid-i-Azam University. They were instructed to read
each item carefully and to answer keeping in view his or her personality. They were also

asked not to leave any statement blank.

Results

Table 1 presents means and standard deviations for the Index of Personal Growth

(IPG) and the Short Index of Self-actualization (S1).

Table 1
Means and Standard Deviations for the Index of Personal Growth (IPG) and the Short

Index of Self-actualization (SI) (N= 90)

Scales No. of Items M SD
Index of Personal Growth (IPG) 35 135.86 14.73
Short Index of Self-actualization (SI} 15 60 7.58

In order to explore the extent to which SI is related with IPG, correlations were
computed between both scales and SI and subscales of [PG. Table 2 lists the correlation

matrix which shows that SI is significantly related with IPG and its subscales.
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Table 2

Correlation Coefficients Between Short Index of Self-actualization (SI) and Index of

Personal Growth (IPG) and its Subscales (N= 90)

Scale/Subscales Short Index of Self-actualization (SI)
Index of Personal Growth (IPG) TRELL u
Acceptance of Self & Others PrLEL
Purpose in Life LT
Spontaneity e
Autonomy JgEEx
W <000
Discussion

The construct validity of Index of Personal Growth (IPG) was explored through the
analysis of convergent validity. The basic notion behind the theory of convergent validity
is that two or more measures of the same variable should covary highly if they are valid
measures of the concept (Bagozzi, 1993). In order to establish the convergent validity of
IPG, a positive correlation was assumed between the newly developed measure of self-
actualization and a reliable and valid measure of self-actualization, namely Short Index of
Self-actualization (SI). Table 2 shows that SI is significantly correlated with PG (- = .63,
p < .000). That is, both measures of self-actualization share 40% of variarice, 7which 15
quite high considering the fact that IPG consists of dimensions, which are different from

those extended by SL



Correlation indices were also obtained for SI and the subscales of PG, Table 2
indicates that SI is significantly related with all the dimensions of seif-actualization as
proposed by [PG. Among the subscales of IPG, ‘autonomy’, closely followed by
‘spontaneity’, was found to be strongly related with SI as compared to the other two
dimensions, ‘acceptance of self and others’ and ‘purpose in life’. This was not contrary to
expectations as both of these dimensions were proposed by the present investigation.
Therefore, the strength of correlations of ‘acceptance of self and others’ and ‘purpose in
life’ with SI indicated that both these dimensions are significant aspects of personal

growth/self-actualization.

In general, the results of the present study exhibited convergent validity of Index of

Personal Growth (IPG) and its subscales.
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Study II: Construct Validity of the Index of Personal Growth (IPG)

The primary purpose of the present investigation was to determine the construct validity

PG. In order to achieve this objective, a study was carried out to investigate the relationship

:onstruct- personal growth with a theoretically related construct- internal locus of control.

potheses

Specifically, this study hypothesized that:

. There will be a positive correlation between internal locus of contro! and personal

growth.
2. There will be a positive correlation between internal locus of control and the subscales
of [PG.
3. Intemal locus of control will be higher among individuals who score high on Index of
Personal Growth ([PG) as compared to those individuals who score low on the scale.
Method
miple

The participants employed for the present investigation were 150 students of

rious Masters programs. The 75 men and 75 women ranged in age from 20 to 24 years with a



143

mean of 22.1 (SD = 1.7). Students were contacted at different educational institutes, e g.,
Arid Agricultural University, Rawalpindi, Hamdard University, Islamabad, Quaid-i-Azam
University, Islamabad, and Post-Graduate College for Women, Rawalpindi. Students who
volunteered to participate were included in the sample. Among the respondents, 78%
students belonged to natural sciences group while 22 % belonged to social sciences fields.

In addition, 65 % were from urban area and 35 % were from rural area.

Definitions of the Variables

Definitions of the variables of interest for the present study are presented below.

Personal Growth

Personal growth refers to a continuous and purposeful development of the human
person toward the full potential of what he or she can become (O’Connell & O'Connell,
1974). According to Jones and Crandall (1986), personal growth/self-actualization is

defined as.

the discovery of real self and its expression and development.

On the basis of the above-given definition, Index of Personal Growth (IPG) has
been developed (Study !). According to IPG, the construct of personal growth consists of
following dimensions: Adcceptance of self & others, Purpose in life, Spontaneity, and

Auronomy.
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Internal Locus of Control

Internal locus of control, a dimension of locus of control, is deeply embedded in
Rotter’s social learning theory, which states that behavior is a function of expectancy and
reinforcement value in a specific situation. Internal locus of control refers to a generalized
belief that reinforcement is contingent upon one’s own behavior (Duttweiler, 1994).

According to Stietz (1982),

when an event is interpreted as contingent upon one's own
behavior or one’s own relatively permanent characteristics the

belief is labeled as internal locus of control.

In other words, individuals who perceive reinforcements as direct consequence of
their actions are said to have an internal locus of control (Raine et al., 1982). This aspect of

locus of control is considered as an important covariate of self-actualization.

Instruments

Information on the instruments used in the present study is presented below.

Index of Personal Growth (IPG)

The Index of Personal Growth (IPG) used in the Study I was also employed in

Study II to measure the construct of personal growth (Annexure H).
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Levenson’ Locus of Control Scale (LEVELOC)

Levenson's scale of locus of control (LEVELOC, 1974) consists of 24 items,
anchored on five response levels ranging from ‘strongly agree’ to ‘strongly disagree’
LEVELOC 1s a multidimensional scale containing three factors, namely ‘internality’,
‘powerful others’, and ‘chance’. There are 8 items to assess each dimension, all of which
are positively worded and measures the extent to which subjects believe that they are
influenced by powerful others, chance, or internal factors. Studies have shown that 1t 1s a

highly reliable and consistent measure of locus of control (Ward, 1994).

Since, the present study only required those items of LEVELOC, which assess the
degree to which individuals believe that their reinforcements are under their own control,
the subscale of ‘internality’ was chosen to formulate a separate measure of internal locus of
control. As mentioned above, this scale only contains 8 items, each with a five-point rating

scale arranged on following response levels:

Strongly Agree (5)  Agree (4) Undecided (3)

Disagree (2) Strongly Disagree (1)

For this study, the Internal Locus of Control Scale was translated into Urdu
language. The procedure followed for translating the Internal Locus of Control Scale is as

follows:
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a. A Performa, containing the 8 statements measuring internal locus of contrcl,
were given to 5 psychologists. The participants were required to translate each

statement into Urdu language.

b, After collecting the Performa, translation for each item was scrutinized by the
researchers. Among the various responses, the most appropriate Urdu-translated

statement was selected for each item.

Later. another Performa containing the translated version of Internal Locus of

(@]

Control Scale was given to 10 individuals (5 teachers and 5 students of
Psychology). They were instructed to assess each item in terms of cultural

relevance.

d Lastly, all items were examined for frequency of endorsement. However, it was
found that all items received 100% endorsement, so none of them was

eliminated.

The translated version of self-report scale of Internal Locus of Control (ILCS).
consisting of 8 items anchored on S-point rating scale was used in the present study to
measure the construct of interna! locus of control (Annexure I), Maximum score that can

be obtained on this scale 1s 40 whereas minimum score that can be obtained 1s 8.

Procecdiire

Participants who agreed to take part in the study were handed over two

questionnaires, i.e., Internal Locus of Control Scale and Index of Personal Growth. Each



individual was instructed to read all the items carefully and answer to each statement

keeping in view their own personality. They were also instructed not to skip any item.

After the respondents completed the questionnaire, the researcher carefully
examined it for omitted items. Later, the obtained data on both questionnaires were
subjected to following statistical analyses: (a) means and standard deviations of the scales;
(b) Cronbach alphas of the scales; (d) correlation between the scales to examine the first
hypothesis of the present research work; (€) correlation between the imternal locus of
contrel and [PG subscales to examine the second hypothesis of the present study; and (f) ¢-

test to explore the third hypothesis of the present investigation.

Results

Table 1 displays means, standard deviations, and Cronbach’s alpha for the Index of

Personal Growth (IPG) and the Internal Locus of Control Scale (ILCS).

Table 1
Means, Standard Deviations, and Alpha Reliability of the Index of Personal Growth

(IPG) and the Internal Locus of Control Scale (ILCS) (N = 150)

Scales No. of Alpha

Ttems M SD Coefficient

Index of Personal Growth (IPG) 35 13366 1545 81

Internal Locus of Control Scale (ILCS) 8 3157 4.63 65
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Correlation coefficients computed between the constructs, internal locus of control
and persona! growth including its sub-dimensions are given in Table 2. Results showed
that Internal Locus of Control Scale 1s significantly related with Index of Personal Growth
(IPG) and its subscales, providing empirical support to theoretical assertion that intemal

locus of control 1s an important correlate of personal growth.

Table 2
Correlation Coefficients Between the Internal Locus of Control Scale (ILCS) and the

Index of Personal Growth (IPG) and its Subscales (N=150)

Scales/Subscales Internal Locus of Control Scale (.ILCS)
Index of Personal Growth (IPG) 45F*H
Acceptance of Self & Others el
Purpose in Life e
Spontaneity 35k
Autonomy Pract
w**p < .000

In order to test the difference between the means of high scorers and low scorers of
Index of Personal Growth (IPG) on Internal Locus of Contro! Scale (ILCS), f-test was
applied. Table 3 shows that there is a significant difference between the individuals with
high personal growth and low personal growth with respect to internal locus of control.

Thus further establishing that individuals who show more personal growth are more

internally controlled than those who depict less growth in their personalities.
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Table 3
Differences Between High and Low Scorers of Internal Locus of Control Scale (ILCS) on the

Index of Personal Growth (IPG} (N=150)

Internal Locus of Mean Scores on
Control Scale N Index of Personal SD ! df
(TLCS) Growth (IPG)
High Scorers 74 33.31 3.26
5.34 148
Low Scorers 76 29.78 4.70 p <.000
Discussion

This study reports the investigation planned to determine the construct validity of the

Index of Personal Growth (IPG) with theoretically linked construct, internal locus of control,

The assumption that the constructs, personal growth and internal locus of control,
are theoretically related basically stemmed from Rotter's seminal work on perceived locus
of control as an important personality dimension to describe individual differences.
Rotter maintained that beliefs about locus of control are quite stable and general; they have a
major effect on what people do and feel, and thus represent something analogous to
personality trait (Gleitman, 1991). In his theory, Rotter suggested a positive association
petween internal locus of control and psychological adjustment. He proposed that

people who view reinforcing events as the outcome of their own behavior (internals) will be



psychologically more healthier than those who view reinforcing events as beyond their
own control (externals) (Knapp, 1990). Similar views run in the personality theories of
Rogers and Bandura. Rogers, for instance, believed that a person whose locus of
evaluation lies within himself and who looks less and less to others for approval and
disapproval and lives in an open, friendly, close relationship to his own experience is maore
likely to realize his true self (1989). On the other hand, Bandura (1982) maintains that
psychological health is an instrument of the belief that the environment is responsive to

potential actions and that one is capable of performing those actions.

Consistent with these notions, studies have found that compared to externals,
internals report greater psychological adjustment (Davis & Palladino, 2000; Haidt &
Rodin, 1999), subjective well being (Cooper et al., 1995, Kunhikrishnan & Stephen, 1992),
and success in their lives (Calhoun & Acocella, 1990; Jerabek, 2000). Moreover,
individuals who believe that their actions have a direct bearing on the consequences are
more hardyv and self-actualized than those individuals who most often blame fate, destiny,
society, or some other force beyond their control (Castellow & Hayes, 1983, Doyle, 1976;
Hjelle, 1976, Lambert, Defulio, & Cole, 1976, Warehime & Foulds, 1971). Davis and
Palladino (2000) argue that internals are more psychologically healthy because thev have
more etfective coping strategies, which leads to better psychological adjustment Other
studies sugzest that internals are insightful, show constructive responses to frustration, and
exert more efforts to better their life circumstances (Knapp, 1990); they are better at
developing new goals and are more able to concentrate on the situation (Lefcourt, Martin.
& Saleh, 1981), and cope more effectively with stress than externals (Anderson, 1977,

Dawvis & Palladino, 2000; Lefcourt, 1982).
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In line with these findings, the present study hypothesized a positive relationship
between internal locus of control and personal growth. Significant correlation coefficient
between control orientation and the measure of personal growth ( [150] = .45, p < .000)
support the proposition that personal growth is reflective of individual control expectancies
(Table 2). That is, individuals who believe that their achievements and failures in life are
dependent upon their own actions, behaviors, and capabilities learn to rely more and more
on their own selves, and in the process are better able to discover, express, and develop
their real selves. Thus, the results conform to theoretical and empirical link extended on the

relationship between internal locus of control and psychological health.

In additioh, bivariate correiation indices were &iso determined between the
subscales of personal growth and internal locus of control. Results showed that
participants’ belief in internality proves to be significantly related to almost all subscales of
[PG (Table 2), ie., participants who reported more internal locus of control reported
greater autonomy, #(150) = .46, p < .000, purpose in life, #(130) = .34, p < 000, acceptance
of self & others, r(150) = 24, p < .000, and spontaneity, #(150) = .35, p < .000. Especially
notewortny is the high correlation between internal locus of control and autonomy, higher
than with the total scale of personal growth. One reason for this might be that the
dimension of autonomy conceptually overlaps with the concept of internal locus of control.
As noted by Cooper et al, (1995), “a belief in personal autonomy, involving self-

determinisin and independence, goes hand in hand with internal beliefs about control .

The results discussed above thus rendered support to the first hypothesis of this
study that internal locus of control and personal growth are positively related with each

other. Further evidence on this notion was obtained through f-test analysis (Table 3) The
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results discussed above thus rendered support to the first hypothesis of this study that internal
locus of control and personal growth are positively related with each other. Further evidence on
this notion was obtained through s-test analysis (Table 3). Significant differences between mean
scores (¢ [148] = 5.34, p < .000) indicated that individuals who are more intemally controlied
obtained high scores on IPG (M = 33.31) as compared to those individuals who are less
internally controlled (M = 29.78). This lent support to the second hypothesis of the present
study, which stated that the high scorers on internal locus of control scale would also score high

on [PG as compared to the low scorers.

Table 1 presents means, standard deviations, and Cronbach alphas calculated for the
Urdu-translated version of Internal Locus of Control Scale as well as Index of Personal Growth
(IPG) for this sample of the study. The alpha coefficient of IPG showed that Index of Personal
Growth is an internally consistent measure of personal growth. Whereas, the alpha value for
Internal Loeus of Control Scale was found to be quite moderate. This was, however, not

unexpected considering the small number of items in the scale.

Overall, the results provided evidence to the construct validity of IPG, that is, personal
growth and internal locus of control, though theoretically related are distinct concepts and that

Index of Personal Growth (IPG) measures what it purports to measure.
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Study IT1: Construct Validity of the Index of Personal Growth (IPG)

Objectives of the Study

The major concern of the present investigation was to further examine the construct
validity of Index of Personal Growth (IPG). In order to achieve this objective, the variable of
self-disclosure was chosen as substantial theoretical and empirical evidence indicates that the

two constructs. personal growth and self-disclosure are theoretically linked with each other.

Close inspection of the instruments for the measurement of self-disclosure revealed that
none of the scales available were culturally relevant. Since research has shown that
individualistic and collectivistic societies show differences in self-disclosure (Weiten & Lloyd.
2003), an indigenously developed measure of self-disclosure was considered necessary.

Therefore, Study III was planned to achieve two objectives, which are as follows:

. todevelop an indigenous self-report measure of self-disclosure.

2. to establish the construct validity of Index of Personal Growth (IPG).

To accomplish the objectives mentioned above, the present study was conducted in two
parts, Part | explains the development of a reliable and valid measure of self-disclosure. While,

the second objective of the study was achieved in Part II.



Part I: Development of the Self-disclosure Situations Inventory (SSI)

In order to develop an internally consistent and factorially valid measure of self-
disclosure named as Self-disclosure Situations Inventory (SSI), Part I further comprised of
two phases Phase | describes the steps followed to generate an initial item pool for the
development of Self-disclosure Situations Inventory (SSI), while Phase II focuses on the

construction of a final version of the scale and determining its psychometric properties.

Phase 1. Item Generation for the Development of the Self-disclosure Situations

Inventory (SS1)

In the present study, the development of Self-disclosure Situations Inventory (SSI)
followed the major advancements in the theory of self-disclosure. Basically, self-disclosure
refers to the process by which persons let themselves be known to others (Mikulincer &

Nachshon, 1991). According to Derlega and Grzelak (1979),

Self-disclosure is defined as including any information exchange that
refers to the self, including personal states, dispositions, events in the past,

and plans for the future.

In accordance with these definitions, most self-disclosure measures assume 2
consistent pattern or trait of self-disclosure for the subjects (Chelune, 1977). Research,
however, indicates that mcstAindividuals vary their disclosures in accordance with a wide
variety of interpersonal and situational factors (Archer, 1974; Chelune, 1975, Dindia &

Fitzpatrick, 1997, Solano et al, 1982}). Furthermore, these social-situational factors serve



as important discriminant stimuli for social rules governing appropriate disclosure
(Derlega & Grzelak, 1974) Thus, the tendency to reveal personal information about
oneseif does not remain consistent across situations and over time; in fact one tends to
modulate ong’s tendency to disclose according to the demands of the various situations for
effective self-disclosure. This led Chelune (1977) to coin the term self-disclosure
flexibiliny: Within the context of self-disclosure, Cheiune (1977) then defined disclosure

flexibility as,

the ability of an individual to adequately differentiate various situational

and Interpersonal cues and adapt his or her disclosuies accordingly.

Keeping in line with these modifications in the theory of self-disclosure, Chelune
developed a 20-item self-report disclosure measure, tne Self-disclosure Situations Survey
(SDSS). SDSS consists of a number of social situations that systematically vary in terms of
both interpersonal and situational variables. The 20 situations are equally divided into four
groups of five items according to one of four target persons (friend alone, group of friends,
stranger alone, group of strangers) and one of five levels of physical-setting conditions
scaled for intimacy. Since this inventory is designed to be sensitive to the social-situational
determinants of self-disclosing behavior, initially a gross index of a person’s flexibility or
the amount of wvariation in self-disclosure was obtained by measuring standard deviation

among the twenty situations.

Later, Chelune (1981) and others argued that effective self-disclosure depends not
only on the person’s ability to adapt to changing situations, but his or her ability to adapt in

an appropriate manner. Thus, Chelune and Figueroa (1981) obtained a self-disclosure



flexibility deviation score for each participant by converting the absolute difference
between the participants’ responses to a given situation and the corresponding population
mean (established for each twenty items of SDSS) into standard scores and adding them
across the 20 situations. The resulting deviation score was taken to represent the degree to
which the subjects are willing to vary their disclosure in an appropriate or normative
fashion in response to varying social-situational cues. That is, a person with Jow flexibility
deviation score indicates that his or her pattern of disclosure closely approximates that of
the normative profile whereas high flexibility deviation score means that the pattern of
disclosure deviates in an inappropriate manner given the demands of the situation. Thus,
SDSS not only measures a general tendency of self-disclosure, but also provides an index
of self-disclosure flexibility ther reflects norm-appropriate modulation of disclosure

patterns.

Following this theoretical pattern, an indigenous self-report measure of self-
disclosure was developed in the first phase of the present study, which could be used to
scale total self-disclosure and self-disclosure flexibility. The steps followed in the
generation of items for the development of Self-disclosure Situations Inventory (SSI) are

given below:.

Method

Procedure

Following steps were carried out to develop the Self-disclosure Situations

Inventory (SSI).



Step I

In the first step, in-depth interviews were conducted with the participants to
empirically generate items for the development of the scale. The sample for this purpose
included 20 M.Sc. students. Among them, 14 were women and 9 were men. Their ages
ranged from 20 to 24 (mean age = 22). The interviewees were contacted at the central
library of QAU They were first explained in detail what the construct of self-disclosure
entails. Following this, they were asked to relate the situations in which they feel they are
comfortable and then the situations in which they feel thev are not comfortable to reveal
information about their true feelings and thoughts regarding anyv topic. This resulied in a

list of empirically generated irdicators (Annexure J).

Step 11

Self-disclosure Situations Survey (SDSS, Chelune, 1976), which consists ot 20
social situations sampling the willingness to disclose in social interactions, was used as
another source to generate reliable indicators of self-disclosure. Three psychologists
(Wational Institute of Psychology), who were familiar with the translation procedure, were
given the statements of SDSS to translate them into Urdu language. The Urdu transiation
of each item was assessed and the most appropriate among these was selected for a given

ttem.



Step I

The statements indicating various social situations obtained in the Step 1 and Step 2
were pooled together and were analyzed in terms of similar and peculiar content
(Annexure K). Thus, after eliminating redundant items, the resultant list of social
situations was then given to five psychologists. These judges were instructed to indicate

those items. which they considered as most relevant to our culture (Annexure L).

Step 1V

The next step involved analysis of items in terms of frequency of endorsement.
Items which received endorsement of 80% and above in terms of cultural relevance were

chosen to formulate a tentative set of items for SSL

Step V

Following Chelune’s methodology in the development of SSI, this step focused on
selecting five items each for following four target groups: friend alone, group of friends,
stranger alone, group of strangers. Moreover, each item of each target group was assessed
in terms of dezree of five levels of intimacy. For example. walking in a park with your
friend (highly intimate)—to-—in a coffee shop with a friend (least intimate). Through this
procedure, 20 items were chosen to formulate the scale of self-disclosure, each statement

arranged on a S-point rating scale (Annexure M).



Results

The procedure adopted in the development of Self-disclosure Situations Inventory

(§S81) yielded following results.

Step [

The first step in the development of Self-disclosure Situations Inventory (SSI)
involved soliciting a variety of social situations from a number of university students
through in-depth interviews. Since they were asked to describe situations in which they
feel comfortatle and conversely uncomfortable in relating personal information about their
current feelings and thoughts, the descriptors thereby obtained included 20 situations for
the former condition (feel comfortable) and 15 situations for the later condition (feel

uncomfortable) (Annexure I).

Step I

[n a separate step, the 20 social situations of Self-Disclosure Situations Survey
(SDSS), sensitive to the social-situational determinants of self-disclosing behavior, were
given to 3 psychologists to translate them into Urdu language. The purpose of this exercise
was to select the most appropriately translated statements, which could be added to the list

of situations empirically generated in the first step.
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Step 1T

Later, all the social situations were pooled together to form 2 single list (Annexure
K). This step yielded 53 social situations, a close inspection of which showed that many of
these situations were similar in content. Thus, eliminating redundant and peculiar
situations. the resultant list of 30 situations was given to 5 psychologists. They were
instructed to select those social situations, which they considered as most relevant to our
culture (Annexure L) Using the criteria of 80% and above endorsement for selecting the
situations relevant according to our socio-cultural milieu, out of 30 situations 5 following

items were discarded: 9, 10, 19, 26, 50.

Step IV

Since, the development of Self-disclosure Situations Inventory (SSI) followed
Chelune’s method in the construction of Self-Disclosure Situations Survey (SDSS), in the
next step the researchers analyzed 25 social situations in order to choose (a) five items for
each four target groups, i.e, friend alone, group of friends, stranger alone., group of
strangers and (b) five levels of intimacy for the five items of each target group for
example, walking in a park with vour friend (highly intimate) —to- in a coffee shop with a
friend (least intimate). In this manner, 20 situations were chosen to formulate the final
Self-disclosure Situations Inventory (SSI), each accompanied by a 5-point rating scale
where numbers from 1 to 5 are to be understood as indicating gradually increasing degrees

of willingness to disclose at personal level in that situation (Annexure M).
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Phase 11: Factorial Validity and Internal Consistency of the Self-disclosure Situations

Inventory (SSI)

The purpose of this part of the study was to create the final version of SSI, which

factor

would meet the standards of reliability and validity To accomplish this goal
analysis was conducted to select items for SSI as well as to examine the dimensionality of
the scale. This process of the construction of the final version of SSI was supplemented by
computing various reliability indices such as item-total correlations, Cronbach’s alpha,

split-half reliability, and inter-scale correlations.

Method

Sample

The sample for this study consisted of I80 students belonging to warious
educational institutions (e.g., Ard Agricultural University, Rawalpindi; Hamdard
University, Islamabad, Quaid-i-Azam University, Islamabad; and Post-Graduate College
for Women. Rawalpindi). The respondents included 90 men and 90 women, students of
Masters programs, and with age ranging from 20 to 24 years (M = 22, SD. = 1.2)
Analyses of demographic variables showed that 62% students belonged to natural sciences
group while 38% belonged to social sciences fields. {n addition, 73% were from urban area

and 27% were from rural area.



Procedure

Participants were included in the study on veluntary basis. Self-disclosure
Situations Inventory (SSI), developed in the first phase of this study, was given to the
participants contacted individually or in the form of groups. The students were instructed
to read each situation carefully, imagine oneself in each situation and then rate on a 3-point

scale the general level of disclosure that he/she would be comfortable with in that situation

For the assessment of psychometric properties of SS! and selection of final itemns,
factor analysis was employed followed by item-total correlation, Cronbach alpha, and
split-half reliability. [n addition, normative profile for the SSI situations was constructed,
which can be used to derive self-disclosure flexibility deviation scores for individuals of

ages 20 10 24.

Results

Data processed with various statistical analyses yielded following results.

Factorial Validity

Principal components analysis (PCA) was carried out to examine the factor
structure underlying SSI and to select the final set of items for the scale. Preliminary
analysis of results of PCA revealed a factor solution of 6 factors with eigenvalues over I,
collectively explaining 59% of total variance. Since Cattell’'s Scree Test is considerad a

more accurate method to determine the number of factors to be extracted for further



examination (Reise, 2000), a scree plot was drawn to visually locate an elbow where
eigenvalues form a descending linear trend. The obtained curve clearly demonstrated a
two-factor solution, as there is an obvious break between the eigenvalues of second and
third factor (3.48 and 1.35, respectively) as compared to the difference between the rest of
eigenvalues. Following this logic, varimax rotation was emploved to identify a simple
factor solution. The two-factor varimax rotation procedure explained 36% of total
variance. Using a criterion of .40 and above factor loadings, it was found that 8 items
significantly loaded on each dimension, resulting in a 16-item two-dimensional measure of
self-disclosure. Four items (item no 1, 2, 17, & 19) did not reach statistical significance,
therefore, they were discarded from the scale. The eigenvalue for factor 1 was 3.78 and
3.48 for the second factor. Table 1 shows factor loadings, communality, eigenvalue,
percentage of variance, and cumulative variance of 20-items of Self-disclosure Situations

[nventory (SSI) obtained through orthogonal rotation

Table 1
Factor Loadings, Communality, Eigenvalue, Percentage of Variance, and Cumulative
Variance of the 20-item Self-disclosure Situations Inventory (SSI) on Rotated

Orthogonal Factors (N = 180)

Factors
No. of Items h
I II
1 17 01 ) 03
2 .20 -.25 106

-.01 .63 40

(98]




Eigenvalue
Percentage of
Variance
Cumulative

Yariance

'
[}
(5]

(]
Lt

18 89

74

-21

-.06

36.27

24

41

14

48
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Table 2 shows the factor loadings of two subscales on each factor. The composition
of two factors was in contrast to four a priori expected dimensions. Examination of the
content of the first factor showad that items designated to two types of target persons, Le.,
friend alone and group of friends clustered together to form a single factor. Whereas all
items that provide a person with a situation in which he/she is accompanied by a “stranger
alone’ or ‘group of strangers’, merged together to form the second dimension of SS[. In
accordance with these results, the first factor was labeled as ‘Disclosure to Friend(s)’

whereas the second factor was labeled as ‘Disclosure to Stranger(s)’.

Table 2
Factor Loadings of Two Subscales of the 16-item Self-disclosure Situations Inventory

(SSD (N = 180)

Factors
S. No. No. of Items | I1
Disclosure to Friend(s) Disclosure to Stranger(s)
2 13 .70
3 9 .68
4 14 .60
5 18 .64
6 5 62
7 6 D
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9 4 74
10 15 73
11 16 .69
12 20 .69
13 3 .63
14 11 58
15 7 57
16 12 A1

ltem-Total Correlations of the Self-disclosure Situations Inventory (SSI)

In order to verify the results of factor analysis, two sets of item-total correlations
were computed for the Self-disclosure Situations Inventory (SSI): one for the original
number of items and the other of reduced number of items selected on the basis of factor
analysis. Table 3 presents correlation coefficients between each item with the total score of
20-item SSI The correlation values displayed in Table 3 showed that all items, except

four, correlated positively and significantly with the total SSI items,

Table 3

Item-Total Correlations of 20-item Self-disclosure Situations Inventory (SS8I) (N = 180)

Item No. Correlation Item No. Correlation
with Total Score with Total Score

2 19 (p=.011) 12 4gn
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3 7 13 SRR
4 4r%e 14 Bor#s
5 A 15 e
6 g5 16 Son=
7 JQER= 17 18 [p =01}
8 40% % 18 Sgs
9 55%es 19 20 (p =.001)
10 4g¥*s 20 A5
“*Xp < 000

Bv comparing the results of item-total correlation with those obtained through

factor analysis, it was found that exactly the same four items. which did not qualify for

statistical sienificance on any factor, also did not attain significant item-total correlation

values. Thus, the results of item-total correlation provided additional support to the

decision of eliminating these four items.

Furthermore, the item-total correlation analysis was also performed on the 16-item

SSI, selected through factor analysis. The results in Table 4 showed that each SSI item

correlated positively (» ranging from 31 to .60) and significantly (p < .000) with the sum

of the total items. Hence, all items may be considered reliable and valid indicators of self-

disclosure as measured by SSL
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Table 4

Item-Total Correlations of the Self-disclosure Situations Inventory (SSI} of 16 Itemns (N

=180)
S. No. Item Correlation S. No. ftem Correlation
No. with Total Score No. with Total Score
2 4 AQEnR 10 12 DA
3 5 3TRRE 11 [3 b
< 6 A43mnE 12 14 EOEN
S 7 JGeES 13 15 SEPER
6 8 Sh e 14 16 o LT
7 9 e ks i5 18 Sy
8 10 44 16 20 s
*¥*n < .000.

Reliability Estimates of the Self-disclosure Situations Inventory (SS1)

Table S presents Cronbach’s alpha coefficients of the Self-disclosure Situations
Inventory (SSI) with 20 items (original number of items) and with 16 items after selecting

items on the basis of factor analysis.
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Table 5
Alpha Reliability of Self-disclosure Situations Inventory (S5I) With 20 Items and With

Reduced Items (Y = 180)

No. of Items Alpha Coefficient
20 72
16 76

Cronbach alpha indices of Self-disclosure Situations Inventory (SSI) with enginal
(r = .72) and with reduced number of items (r = .76) show that SSI is an internally
consistent measure of self-disclosure. This finding was further supported by computing
split-half reliability. A Split-half estimate of reliability of SSI yielded positive correlation
between the two halves; .62 for 20 items and .61 for 16 items corrected to .76 by the

Spearman-Brown formula Results of these analyses are presented in Table 6.

Table 6
Correlation Coefficients for Split-half Reliability of the Self-disclosure Situations

Inventory (SSI) With 20 Items and With Reduced Items (N = 180)

Self-disclosure Situations Split-half Spearman Brown
Inventory (SSI) Correlation Correction
20 62 .76

6 61 76
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Internal Consistency of Subscales of Self-disclosure Situations Inventory (SS1)

The internal consistency of the subscales of Self-disclosure Situations Inventory
(SSI) was established by calculating coefficient alpha for each subscale, which was found
to be .79 for the first and .79 for the second subscale The obtained indices are shown in

Table 7.

Table 7

Alpha Coefficient of Two Subscales of the Self-disclosure Situations Inventory (SSI) (N

= 180)
Subscales No. of Items Alpha Coefficient
Disclosure to Friend(s) 8 12
Disclosure to Stranger(s) 8 79

Intercorrelations Among the Subscales and With the Self-disclosure Situations

Inventory (8S1)

The two dimensions of Self-disclosure Situations Inventory (SSI), identified
through varimax rotation, were further rendered support by computing intercorrelations
between SSI and its subscales. Table 8 presents the correlation matrix of the two subscales
of SSI with each other and with the total score of Self-disclosure Situations Inventory
(SSI). The correlation coefficients between the two subscales and Self-disclosure
Situations Inventory (SSI) were positive and significant (p < .000), clearly showing that the
two factors are an integral dimensions of Self-disclosure Situations Inventory (SSI) The

results also showed that the intercorrelation between the subscales of SSI is very small.
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Thus, magnitude of the correlation coefficient between the first factor and second factor

indicated that both dimensions are relatively independent aspects of SSL.

Table §
Intercorrelations of the Scores on the Self-disclosure Situations Inventory (SSI) and its

Two Subscales (N = 180)

Total Score on Self-
S. No. Subscales I I disclosure Situations
Inventory (SSI)
IDmcIosuretanend(s)-75

I} Disclosure to Stranger(s) 02, p<.000 - 68

Normative Profile

Table 9 indicates the mean and standard deviations of Self-disclosure Situations

Inventory (SSI).

Table 9
Means and Standard Deviations for the Self-disclosure Situations Inventory (SSI) With

20 Items and With Reduced Items (N= 180)

No. of Items M SD
B T Rt e

16 45,45 9.01




Table 10 presents means and standard deviations for the two subscales of SS1

Table 10
Means and Standard Deviations for the Two Subscales of the Self-disclosure Situations

Inventory (8SI) (N=180)

Subscales No. of Items M SD
Disclosure to Friend(s) 8 29.28 6.59
Disclosure to Stranger(s) 8 16.15 5.99

To construct normative profile for the SS8I items, population means and standard
deviations for each item for the total group were computed. Means and standard deviations
for each sex were also calculated to find out gender differences regarding the willingness
to disclose information. However, as the value of r-test did not reach statistical significance
(¢ [180] = .92), it was concluded that males and females do not differ in terms of their total
willingness to disclose on SSI. Thus, a single normative profile consisting of population

means and standard deviations was used to represent norms for males as well as females.

Table 11

Normis for the Self-disclosure Situations Inventory (SS1I) Items (N=180)

SSI ~ Total (N=180) SSI Total (N=180)
Situations M SD Situations M SD
2 1.97 1.07 10 2.73 1.3




9 3.49 1.49 12 3.38 137

5 2.02 1.28 i3 1.90 119

6 342 1.43 14 1.87 1.12

7 3.90 119 135 3.75 1.23

8 3.71 1.26 16 1.83 1.15
Discussion

The central concern of the first part of Study I1I was to construct an indigenous
self-report measure of self-disclosure, namely Self-disclosure Situations Inventory (SSI)
that could be used to discriminate among individuals who vary their tendency to disclose
according to the demands of situational and interpersonal cues in an appropriate manaer. In
the first phase of this study, items were generated and refined to make an original form of
SSI, while the second phase of the study was carried out to formulize the final version of

SSI that meets the psychometric standards of reliability and validity.

The original form of SSI was administered to a sample of 150 postgraduate
students. On the responses, thus obtained, principal components analysis (PCA) was
performed to determine the number of factors to extract and to select a final item set for
SSI. Initial results showed 6 factors with eigenvalues exceeding unity, However, research
shows that retaining factors, which have eigenvalues greater than ] consistently leads to
the retention of too many factors (Zwick & Velicer, 1986). Therefore, Scree Test was
emploved to determine the number of factors underlying the Self-disclosure Situations
Inventory (SSI). An examination of the plot of eigenvalues revealed that the scree appears

to begin at the third factor, suggesting a two-factor solution Consistent with these results,
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the data was then subjected to varimax rotation. A value of .40 factor loading was adopted
as a cut-off point for each item to be categorized in a particular factor. Using this criterion,
it was found that 16 items fell above the cut-off point, collectively loading on two factors
and explaining 36% of total variance. The 4 items, which did not meet the criteria of .40
factor loading, were discarded. Among the two factors, the first consisted of 8§ items.
explaining 18.89% of variance. While, the second factor, which also included 8 items,

accounted for 17.38% of variance.

Upon examination of the content of these factors, it was found that the factor
structure of SSI was not exactly in accordance to what was postulated mitially. The
development of SSI, based on Chelune’s theory on seif-disclosure, originally assumed Jour
types of target persons (friend alone, group of friends, stranger alone, and group of
strangers) which would provoke different levels of self-disclosure. Results of factor
analysis revealed that items related to situations in which one finds oneself with a ‘singie
friend” or a ‘group of friends’ loaded together on the first factor. Similarly. items
representing situations in which the respondent finds oneself with ‘one stranger’ only or
among a ‘group of strangers’ formed the second factor. Consistent with these results, first
factor was labeled as ‘Disclosure to Friend(s)’ while the second factor was labeled as

‘Disclosure to Stranger(s).

Correlations between the sub-dimensions and the whole SSI as well as ameng the
subscales were computed to provide further evidence of their construct validity. The
correlation between the first factor and the whole test was r (180) = 75, p <.000, while the
correlation between the second factor and the whole scale was r (180) = 68, p = 000.

Thus, indicating that both the dimensions represent an integral aspect of the whole scale



On the other hand, correlation coefficient among the subscales although statistically
significant, was quite small in magnitude (» = .02, p < 000). Thereby, leading to the

conclusion that both subscales are relatively independent.

Since. the primary intent of the present study was to develop a measure of self-
disclosure sensitive to norm-appropriate modulation of disclosure patterns, the resuits of
PCA followed by varimax rotation was mainly used to select a final set of items for SSI
and its dimensionality in Pakistani culture. This decision received further support when
reliability indices were computed. The alpha coefficient for SSI with original number of
items (20) was found to be .72, which increased to .76 after dropping the four items that
failed to load significantly on any factor. Corrected split-half reliability, presei.ted in Table
6 was also found to be .76. Similarly, item-total correlations (Table 5) computed on the
original set of items of SSI indicated that exactly same four items fell short of the pre-
decided criterion (» = .40, p < 01) for the selection of reliable indicators for the scale
Successive correlations of remaining items (chosen on the basis of factor analysis) with the
total number of items of final form of SSI showed that each item highly and saliently
correlated with the total. In addition Cronbach’s alpha for the two subscales of SSI were

also calculated. Table 7 indicates that both subscales have an alpha coefficient of .79.

In general, the results of factor analysis, subsequent interscale correiations, and
various reliability estimates can be taken up to mean that 16-item, SSI is an internally
consistent and valid measure of self-disclosure (Annexure N). In the present study, norms
for each situation of Self-disclosure Situations Inventory (SSI) were also calculated, so that
the degree to which an individual adheres to the social norms for appropriate disclosure in

a given set of social situations may evaluated.



Part I1: Relationship of Personal Growth with Self-disclosure

After the development of a reliable and valid measure of self-disclosure, Self-
disclosure Situations Inventory (SSI) in Urdu language. the study proceeded to establish
the disciminant validity of Index of Personal Growth (IPG), for which it was originally
intended. This was achieved by finding out the relationship of personal growth with

theoretically linked construct, self-disclosure.

As explained in previous sections, empirical findings suggest that the disposition to
disclose personal information is not directly related with psychological health but interacts
with self-disclosure flexibility to produce such positive outcomes. Therefore, the present
study investigated whether general self-disciosure (to reveal personal information) or self-
disclosure flexibility (one’s ability to discriminate among socio-interpersonal cues and
adapt disclosure patterns in approximation to norms) is linearly associated with personal
growth, The present study also intended to examine whether an optimal amount of
disclosure disposition is a sufficient condition for affecting personal growth or whether it
also interacts with self-disclosure flexibility- one’s ability to modulate disclosure patterns
in a norm appropriate fashion- to influence one’s capacity to discover and expand true self,

that is, personal growth.

Hypotheses

In view of above-mentioned theoretical and empirical considerations, the present

study tested following hypotheses:
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I. There will be a positive correlation between a general level of self-
disclosure and personal growth,

2. There will be a positive correlation between self-disclosure flexibility and
personal growth,

[ndividuals who are willing to vary their disclosures in accordance to the

(&5

social-situational norms for a given set of situations will show high levels of
personal growth than those who deviate from the normative pattern for the
situations.

4. Individuals whose pattern of willingness to reveal personal information is
optimal and in accordance with social norms across various situations will
show high levels of personal growth than low and high disclesing
individuals and whose pattern of disclosure deviates from the normative

profile.

Method

Saniple

A total of 150 students participated in this study. The sample consisting of 75 men
and 75 women students enrolled in various programs of Masters belonged to following
educational institutes: Arid Agricultural University, Rawalpindi; Hamdard University,
Islamabad; Quaid-i-Azam University, Islamabad; and Post-Graduate College for Women,
Rawalpindi. Qf those participants who completed demographic information, the average
age was 21.70 years (range 20 to 24), 65% belonged to urban area, 35% belonged to rural

area, 22% were from social sciences group and 78% were from natural sciences group
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Definitions of the Variables

In the present study, personal growth, self-disclosure, and self-disclosure flexibility

were taken up to meaning as following’

Personal Growth

Personal growth refers to a continuous and purposeful development of the human
person toward the full potential of what he or she can become (O’Connell & O’Connell,
1974). According to Jones and Crandall (1986), perscnal growth/self-actualization is

defined as,

the discovery of real self and its expression and development.

On the basis of the above-given definition, Index of Personal Growth (IPG) has

been developed (Study 1). According to IPG, the construct of personal growth consists of

the following dimensions: Acceptance of self & others, Purpose in life, Spentaneity, and

Autonomy.

Self-disclosure and Self-disclosure Flexibility

Self-disclosure refers to the process by which persons let themselves be known to

others (Mikulincer & Nachshon, 1991). According to Derlega and Grzelak (1979),
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Self-disclosure is defined as including any information exchange
that refers to the self, including personal states, dispositions,

events in the past, and plans for the future.

Whereas, Salf-disclosure Flexibility is defined as:

the ability of an individual 1o adequarely differentiate various
situational and interpersonal  cues and adapt his or  her

disclosures accordingly (Chelune, 1977),

Instrumenss

In the present study, following instruments were used to measure the constructs of

interesg.

Index of Personal Growth (IPG)

The Index of Personal Growth (IPG) used in the Study L was also employed in

Study III to measure the construct of personal growth (Annexure H).

Self-disclosure Situations Inventory (SS1)

SSI consists of 16 different social situations, which 15 aimed at sampling various
social interactions in which young adults may be involved (Annexure N). Reaction to 2ach,

social situation 1s recorded on a five-numbered response scale, where numbers from 1 to 5
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are to be understood as indicating gradually increasing degrees of willingness to disclose at
personal level in that situation. The mean score for the total scale is 45.43, whereas

standard deviation 1s 9.01.

Reliability Estimates: Cronbach’s alpha for the whole SSI is .76, while the split-
nalf rehability coefficient also being .76. Item to total correlations of 16 social situations
range from .31 to .60. The wvarious reliability estimates collectively reflect the overall

internal consistency of the scale.

Factorial Validity: Principal components analysis followed by varimax rotation
was employed to determine the factorizd validity of SSI. Results indicated that 16
situations equally divided into two groups of 8 items according to one of two target
persons (friend alone/group of friends and stranger alone/group of strangers) and various
levels of physical-setting conditions scaled for intimacy. Altogether SSI explains 36% of
total variance, whereas the first factor accounted for 18.89% and the second factor 17.38%
of total variance. Cronbach’s alpha has also been computed for the two factors. Alpha of

both of the subscales is .79.

Procedure

The participants were approached individually or in form of groups. After gaining
their consent for participation in the study, Self-disclosure Situations Inventory (SSI) was
given to them with the instructions to imagine oneself in each situation and then to rate on
a S-point scale, ranging from disclose superficial information (1) to disclose in complete

detail personal information (3), the amount of information one would be willing to disciose
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in each situation. Index of Personal Growth (IPG) was also administered simultaneously.
This time the participants were instructed to answer each item by keeping one’s personality
in mind on & 5-point rating scale ranging from strongly agree (5) to strongly disagree (1).
The respondents were asked not to omit any item. On completion of the scales, the

questionnaires were carefully checked for missing data.

In order to investigate the first two hypotheses of the study, correlation indices
were computed. While for the last two hypotheses, the statistical design of the study was a
3 X 2 Total self-disclosure X Flexibility Level with personal growth as the dependent
variable High, medium, and low Total self-disclosure groups were composed by rank
ordering subjects on the basis of their total SSI score and dividing them into approximately
three equal groups. A person with a high total self-disclosure would be characterized as
willing to disclose detailed personal information regarding his or her feelings and thoughts
on almost any topic, whereas the /ow disc/oser may be seen as willing to discuss only
certain topics and only on a superficial level, medium discioser — disclosing an optimum
amount of personal information - would fall in between these two extreme dispositional

levels

As suggested by Chelune (1977), a disclosure flexibility deviation score for all

participants was computed in the following manner:

1. First, each participant’s response to the 16 SSI situations was subtracted from

the corresponding items in the normative profile (developed in Part [ of Study

(11).
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2. Second, the absclute difference between the participants’ responses to a given

situation and the corresponding norm were converted to standard scores and

summed across the 16 situations for each participant.

The resulting dewviation score represented the degree to which the subjects were

willing to vary their disclosures in an appropriate or normative fashion in response
varying social-situational cues. High and low Flexibility Level groups were composed
rank ordering subjects on their disclosure deviation scores and taking a median split.

person with low flexibility deviation score may be characterized as willing to vary his

to

or

her disclosures in an appropnate or normative fashion in response to varying social-

situational cues, while a per:zon with a high flexibility deviation score may be thought of as

disclosing in a deviant or nonappropriate manner given the demands of the situation.

Results

Table 1 shows means, standard deviations, and Cronbach’s alpha for the Index of

ersonal Growth (IPG) and the Self-disclosure Situations Inventory (SSI).

Table 1

Means, Standard Deviations, and Alpha Reliability of the Index of Personal Growth

(IPG) and the Self-disclosure Situations Inventory (SSI) (N = 150)

Scales No. of Alpha
Items M SD Coefficient

[ndex of Personal Growth (IPG) 35 133.66 1345 81

Self-disciosure Situations Inventory (SSI) 16 46.15 9.15 76
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In order to find out the relationship between general self-disclosure, self-disclosure
flexibility and personal growth correlation coefficients were computed among these

variables.

Table 2
Correlation Coefficients Between General Self-disclosure, Self-disclosure Flexibility and

Personal Growth (N= 150)

Variables I 11 [11

Personal Growth -
General Self-disclosure 13, p<06 -

Self-disciosure Flevibility 32, p<.000 A1, p<08 -

As shown in Table 2 a correlation of .15 (p < .06) was found between personal
agrowth and general level of self-disclosure, whereas personal growth was associated with
self-disclosure flexibility with a correlation of .32 (p < .000). To test the third hypothesis
of the study means scores of IPG were compared on low flexibility deviation group and
high flexibility deviation group. Mean scores and standard deviations for this analysis are

presented in Table 3.

Table 3

Means and Standard Deviations for 2 X Flexibility Level on IPG (150)

2 X Flexibility Level N M SD
Low Flexibility Deviation Group 74 133 16
High Flexibility Deviation Group 76 126 13

Total 150 129 16




The results of means have also been presented in the form of a graph, as shown in

Figure 1.
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Figure . Mean levels of IPG for high and low disclosure flexibility deviation groups.

As can be seen in Table 3 and Figure 1, individuals scoring high on IPG showed
more approximation to the normative group In disclosing personal information than high
flexibility dewviation group. In order to test the fourth hypothesis of the present study, low
flexibility deviation group and high flexibility deviation group were compared across three
levels of dispositional disclosure on personal growth. Mean scores and standard deviations

are presented in Table 4,



Table 4
Means and Standard Deviations of IPG 3 X 2 Total Self-disclosure and Flexibility Level

(N=150)

3 X Total Self-disclosure 2 X Flexibility Level

N M SD

1(1oudisclosergroup) g 15 i
2 (high deviation) 29 123 17
Total 50 126 16
2 (medium discloser group) 1 (low deviation) 35 137 14
2 (high deviation) 14 127 135
Total 45 134 14
3 (high discloser group) 1 (low deviation) 18 129 16
2 (high deviation) 33 129 15

Total 51 129 16
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The mean scores have also been presented in the form of a graph (Figure 2).
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Figure 2. Mean levels of [PG for high and low disclosure flexibility deviation groups

across three levels of dispositional self-disclosure.

As obvious from Table 4 and Figure 2, individuals belonging to medium discloser
and low flexibility deviation group showed more personal growth than those belonging to

low and high discloser and high flexibility deviation group.

Discussion

A correlation coefficient of .15 (p < .06) between total self-disclosure and personal

growth verified the first hypothesis of the study that self-disclosure would be positively
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associated with personal growth Data also yielded a positive correlation coefficient of 32
(p < .06) between disclosure flexibility and personal growth. As anticipated, it was
observed that the magnitude of correlation coefficient was quite weak between general
selt-disclosure and personal growth as compared to that of between self-disclosure
flexibility and personal growth. The results, thus, confirmed the previous formulations and
empirical findings that norm-appropriate modulation of disclosure patterns is more related

to psychological health than self-disclosure per se.

This conclusion was furtner ascertained by comparing means of low flexibility
group and high flexibility group on Index of Personal Growth (IPG). As shown in Table 3,
individuals belonging to low flexibility deviation group (A = 133, SD = 15) were found to
have higher mean scores on personal growth than the mean scores of individuals belonging
to high flexibility deviation group (M = 126, SD = 16). Other researchers claim similar
findings as well. For instance, Chelune and Figuero (1981) found that people who adapted
their disclosures according to social-situational norms showed less psychological
disturbance as compared to those who disclosed in a deviant manner. Researches have also
shown that self-disclosure flexibility- the ability to modulate disclosure according to
situational changes- is significantly related with mental health and social adjustment
(Chaiken & Derlega, 1974; Chelune, 1979; Freeman & Giovannoni, 1969, Goodstein &
Reinecker. 1974; Johnson, 1981; Tucker-Ladd, 2000), internal locus of control (Chelung,
1976b), and social competence (Mikulincer & Nachshon, 1991; Weimann & Backiund,

1980),

Results displayed in Table 4 vouches special attention. Across three levels of

dispositional disclosure, individuals who exhibited optimum disclosure pattern scored
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higher on IPG (M = 134, SD = 14) as compared to those who are predisposed to engage in
minimum self-disclosure (M = 126, SD = 16) or who most frequently disclose detailed
personal information in an uninhibited manner (M = 129, §D = 16). These results support
the curvilinear model of self-disclosure as proposed by Jourard (1964). However, a
significant difference in personal growth level was found among the medium disclosers
depending on whether they adhere to social norms across situations (low deviation group)
or deviate from them (high deviation group). That is, individuals whose disclosure pattern
is optimum and generally in consonance with the demands of the social-situational norms
are more accepting towards oneself and others, are more goal-oriented, spontaneous, and
autonomous (3 = 137, SD = 14), that is, have achieved high levels of personal growth as
compared to those individuals who have not learned the discriminant cues that signal
whether disclosure is appropniate or inappropriate (M = 127, SD = 15). This finding is also
in agreement with earlier studies, which have shown that disclosure flexibility is an
important correlate of personality health among medium disclosers (Chelune & Figuerea,
1981) and that it reflects perceptual awareness of social-situational norms governing the
appropriateness of self-disclosing behavior (Chelune, 1977). Thus, as observed by
Goffman and others, adherence to the rules governing social encounters 1s an important
mediator in the relationship between self-disclosure and psychological adjustment (1950,

1963, 1967).

Moreover, the results displayed in Table 4 also show that among the low discloser
group, individuals who wvary their disclosure in a norm-appropriate manner obtained high
scores on IPG (M = 130, SD = [4) than those individuals who disclose in a deviant fashion
civen the demands of a situation (M = 123, §D = 17). However, contrary to the

expectations, no difference was found among high disclosers as regards their level of
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personal growth. Both low flexibility leve! individuals as well as high flexibility level
individuals belonging to high discloser group obtained a mean score of 129 (S22 = 16 and
15, respectively) on IPG. One reason behind this discrepancy might lie in the manner of
high disclosing group with which they reveal information about their opinions and
feelings. Since individuals of this group are already characterized by an unregulated
disposition to disclose detailed personal information on almost any topic, it might be
therefore meaningless to expect from them to show variations in their disclosure patiem

lest in a norm-appropriate fashion

Overall, the results of the present study provided interesting evidence to the theory
linking self-disclosure with personal growtl/self-actualization. The concept of self-
disclosure originally grew out of Jourard's interest in healthy personality. Initiaily, it was
proposed that individuals who reveal themselves to others are also inm the process of
discovering and learning about their own selves. Soon it was realized that too much or too
little disclosure under certain circumstances might be a characteristic of personality and
interpersonal disturbances. Thus, it was extended that self-disclosure is related with
psychological health in a curvilinear manner. That is, as compared to low and high
disclosures, medium disclosures were thought to be high in mental health. However,
neither the linear nor the curvilinear model received much empirical support. As pointed
out by Chelune and Figueroa (1981), that if Jourard was correct in assuming that there is
an optimal amount of disclosure for a given situation, then healthy individuals would be
expected to appropriately vary the amount of their disclosurgs from situation to situation in
response to social-situational norms, whereas maladjusted individuals would probably

chronically over- or under-disclose with respect to social situational demands. The results
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of the present study thus provided ample evidence that self-disclosure flexibility was indeed the

missing link, which affected the curvilinear model proposed by Jourard.

In general, the results of the present study also provided substantial evidence to the
suggestion that the ability or willingness for seif-disclosure should be examined in terms of a
‘particular appropriate behavior’ in interpersonal situations rather than a consistent trait (see for
example, Altman & Taylor, 1973: Cozby, 1973; Solano, Batten, & Parish, 1982). That is, 1t
appears that people generally tend to vary their disclosures in accordance to the demands of

different social-situations cues (Cozby, 1973; Goodstein & Reinecker, 1974).

The primary intent of the Study III was to determine the construct validity of Index of
Personal Growth (IPG) with the theoretically linked construct, seif-disclosure. The results of the

study, thus, provide further evidence of the construct validity of the scale.
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CHAPTER V

STUDY 3
Familial and Dispositional Predictors of Personal Growth

and the Role of Internal Locus of Control and Self-disclosure Flexibility as Mediators

Objectives of the Study

Study 3 was designed to explore the extent to which familial variable namely,
perceived parenting style and dispositional variables including internal locus of control and

self-disclosure flexibility predict personal growth among University students.

Anotiier major consideration of the present study was to identify the mechanisms in
parent-child system that determines individuals’ degree of personal growth. Two possible
pathways were tested. The first model implicated internal locus of control as a significant
mediator between perceived parenting style and persconal growth, while the second model
assumed self-disclosure flexibility as a potential mediator enhancing the effect of parenting

on personal growth,

Hypotheses

In order to fulfill the objectives of the Study 3, various propositions were extended

in accordance with each objective. Details appear below.



162

Objective 1

The first obiective of the study was to examine the predictability of personal
growth from three modes of paternal and maternal parenting styvle (authoritarian,
authoritative & permissiveness). In order to accomplish this goal, following hypotheses

were formulated:

1. Perceived parental authoritative contro! (paternal and maternal) will be
positively related with personal growth, while perceived parental
authoritarian and permissive control will be negatively related with
personal growth.

2. Perceived parental control (paternal and maternal) will predict personal

growth.

Objective 2

In order to find out the predictability of personal growth from dispositional
variables, internal locus of control and self-disclosure flexibility, following hypotheses

were tested:

1. There will be a positive correlation between internal locus of control
and perscnal growth.

2. Internal locus of control will predict personal growth.

Led

There will be a positive correlation between self-disclosure flexibility

and personal growth.
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Self-disclosure flexibility will predict personal growth.

Objective 3

Central to third objective, was the goal of examining the mediational role of

internal locus of control and self-disclosure flexibility between parenting style and

personal growth. For this purpose, the hypotheses proposed are given below:

N

L3 ]

. Perceived parental authoritative control (paternal and maternal) will be

positively related with internal locus of control, while perceived parental
authoritarian and permissive control will be negatively related with
internal locus of control.

Perceived parental authoritative control (paternal and maternal) will be
positively related with self-disclosure flexibility, while perceived
parental authoritarian and permissive control will be negatively related

with self-disclosure flexibility,

. Internal locus of control will mediate between the three modes of

perceived paternal and maternal control (authoritarian, authoritative &

permissiveness) and personal growth.

- Self-disclosure flexibility will mediate between the three modes of

perceived paternal and maternal control (authoritarian, authoritative &

permissiveness) and personal growth.
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Method

Sample

For the present study, the sample consisted of 200 students of various M. Sc,
programs. Hundred men and hundred women participants, age ranging from 20 to 24 vears
M = 225, SD = 1.9), were included in the study on voluntary basis. The participants
belonged to following educational institutes: Arid Agncultural University, Rawalpindi;
Hamdard University, Islamabad, Quaid-i-Azam University, Islamabad, and Post-Graduate
College for Women, Rawalpindi. From the total number of participants, 30% were {rom
the different departments of social sciences and 70% were from natural sciences While,

80% belonged to urban area and 20% belonged to rural area.

Definitions of the Study Variables

Definitions of the study variables are given below

Personal Growth

Personal growth refers to a continuous and purposeful development of the human
person toward the full potential of what he or she can become (O’Conpell & O’Connell,
1974). According to Jones and Crandall (1986), personal growth/self-actualization 1s

defined as.

the discovery of real self and its expression and development.



Oun the basis of the above-given definition, Index of Personal Growth (IPG) has
been developed (Study 1). According to IPG, the construct of personal growth consists of

following dimensions: Acceptance of self & others, Purpose in life, Spontaneity, ard

Autoncmy.

Internal Locus of Control

Internal locus of control refers to a generalized belief that reinforcement is

contingent upon one’s own behavior (Duttweiler, 1994). According to Stietz (1982),

when an event Is interprefed as contingen! upon one’s own
hehavior or one's own relatively permanent characteristics the

belief is labeled as internal locus of control,

In other words, individuals who perceive reinforcements as direct consequence of

their actions are said to have an internal locus of control (Raing et al., 1982).
Self-disclosure Flexibility
Self-disclosure refers to the process by which persons let themselves be known to

others (Mikulincer & Nachshon, 1991). According Chelune (1977), self-disclosure

flexibility 15 defined as:



the ability of an individual to adequately differentiate various
situational and  interpersonal cues and adapr his or her

disclosures accordingly.

Parenral Control

Parental control or parental authority refers to in what manner, how often and to
what extent do parents exercise authority and control over their children (Buri, 1991). It
refers to parents’ attempts to integrate the child into the family and society by demanding
behavioral compliance (Baumrind, 1966). In other words, it is the parents’ orientation in
termms of the management of parent-child disciplinary conflicts (Darling & Steinberg,
1993). It 1s the amount and tvpe of autonomy that parents allow their children. In the
present study, three modes of parental authority ie., authoritative, authoritarian, and
permissive control, leading to three forms of parenting behavior are studied. The

operational definitions of the three forms of parental authority are given below:

1. Authoritative Parents: Authoritative parents provide clear and firm directions to
children, but disciplinary clarity is moderated by warmth, reason, flexibility,

and verbal give-and-take.

2. Auwthoritarian Parents: Authoritarian parents are hughly directive with their
children and value unquestioning obedience in their exercise of authority over
their children. Being detached and less warm than other parents, the
authoritarian parents discourage verbal give-and take and favor punitive

measures to control their children’s behavior,



3. Permissive Parents: Permissive parents make fewer demands on their children
than other parents, allowing them to regulate their own activities as much as

possible; are relatively non controlling and use minimum of punishment.

Instruments

Following instruments have been used in the study of present investigation.

Index of Personal Growth (IPG)

Index of Personal Growth (IPG) is a 35-item seif-report multidimensional
instrument, which propounds to measure individual differences on personal growth/seif-
actualization (Annexure H). It is a 3-point Likert type rating scale with response options
ranging from ‘strongly agree’ (3), ‘agree’ (4), ‘undecided’ (3) to ‘disagree’ (2) and
‘strongly disagree’ (1). Of the total, 18 items are positively scored while 17 are negatively

worded. IPG is appropriate for voung adult population. The mean score on the total scale

of IPG = 132 with SD = |3,

Reliability Estimates

Reliability estimates (Study 1) demonstrated IPG as an internally consistent
measure of personal growth Cronbach’s alpha for the total 35-item scale was found to be
.80, while split-half reliability coeflicient being .78 Corrected item-total correlation
indices (range = .27 to .52) provided further support to the corclusion that IPG is a rehable

instrument.

I



198

Factorial Validity

Principal components analysis followed by varimax rotation demonstrated IPG to
consist of four conceptually distinct factors, collectively explaining 34.7% of total
variance, Consistent with Maslow’s theory of Self-actualization (1970) and Jones and
Crandall’s propositions (1986), these factors were labeled as Acceptance of Self & Others,
Purpose in Life, Spontaneity, and Autonomy. Cronbach’s alpha for the subscales were
found to be as following: Acceptance of self & Others = .63; Purpose in Life = .62;

Spontaneity = .60; Autonomy = .60,

Validity Studies

Convergent validity study has shown that Index of Personal Growth (IPG) is
significantly related (» = .63, p < .000) with an established measure of self-actualization,
namely Short Index of Self-actualization (SI). The discriminant validity studies have
demonstrated that [PG is also related with internal locus of control (# = .45, p < .000) and

self-disclosure (i = 15, p < 06) and self-disclosure flexibility (r = 32, p < .000).

Levensons' Locus of Control Scale (LEVELOC)

[nternal locus of contrel was measured through a subscale of Levenson’s Locus of
Control Scale (LEVELOC, 1974), namely ‘Internality’. This scale consists of 8 items, each

with a five-point rating scale arranged on following response levels:

Strongly Agree (5)  Agree (4) Undecided (3)

Disagree (2) Strongly Disagree (1)
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For the present study, the Urdu-translated version of Internal Locus of Control
Scale was used (Annexure I). Maximum score that can be obtained on this scale is 40

whereas minimum score that can be obtained is 8.

Self-disclosure Situations Inventory (SSI)

SSI consists of 16 different social situations, which is aimed at sampling various
social interactions in which young adults may be involved (Annexure N). Reaction to each
social situation is recorded on a five-numbered response scale, where numbers from 1 to 3
are 10 be understood as indicating gradually increasing degrees of willingness to disclose at
personal level in that situation. The mean score for the total scale is 45, whereas standard

deviation is 9.01.

Reliability Estimates

Cronbach’s alpha for the whole SSI is .76, while the split-half reliability coefficient
also being .76. Item to total correlations of 16 social situations range from 31 to .60. The

various reliability estimates collectively reflect the overall internal consistency of the scale.

Faciorial Validity

Principal components analysis followed by varimax rotation was emploved to
determine the factorial validity of SSI. Results indicated that 16 situations equally divided
into two groups of 8 items according to one of two target persons (friend alone/group of

friends and stranger alone/group of strangers) and various levels of physical-setting
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conditions scaled for intimacy. Altogether SSI explains 36% of total variance, whereas the
first factor accounted for 18.89% and the second factor 17.38% of total variance
Cronbach’s alpha has also been computed for the two factors. Alpha for both subscaies is

A9,

Parental Authority Questionnaire (PAQ)

In the present study, an Urdu language version of Parental Authority Questionnaire
(PAQ) (Babree & Tariq, 1998) (Annexure O & P) was used to measure the variable of
parental authority. This scale was originally developed by Buri (1991), based on
Baumrind's three dimensicnal model of parental authority: authoritative, authoritarizn, and
permissive style. It can be used with both women and men who are older adolescents or

young adults (Buri, 1991).

PAQ is a 30-item, Likert type of questionnaire, with 10 items per style. PAQ assess
the magnitude and manner in which authority is exercised. Each item of the questionnaire
is stated from the peoint of view of an individual evaluating the patterns of parental
authority as perceived by the respondent. Responses to each of these items were made on a
S-point scale ranging from strongly disagree (1) to strongly agree (5). The questionnaire
consists of two parts. Each part is comprised of 30 items and vields permissive,
authoritarian, and authoritative score. The part 1 measure attitude of father towards child
(Annexure Q) and Part I measures attitude of mother towards child (Annexure P) Hence,
the PAQ yields six separate scores for each participant: mother’s permissiveness, mother’s
authoritariarmism,  mother’s  authoritativeness, father’s  permissiveness,  father’s

authoritarianism, and father’s authoritativeness. Scores on each of these variables can
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range from 10 to 50. The higher the score, the greater the appraised level of the parental

authority prototype measured

Reliability Estimates

Both the test-retest reliability coefficient and the Cronbach alpha values are highly
respectable, given the fact that there are only 10 items per scale The testing sessions over
the two weeks period yielded the following reliabilities (VM = 61, Mean age = 19.2 years):
.81 for mother’s permissiveness; .78 for mother’s authoritativeness, .86 for mother's
authoritarianism, .81 for mother’s permissiveness, .92 for father’s authoritativeness, 83 for
father’s authoritarianism and .77 for father’s permissiveness Cronbach coefficient alpha
values for each of the six PAQ scales are: .75 for mother’s permissiveness, .85 for
moether’'s  authoritariamism, 82 for mother” authoritativeness, .74 for father's

permissiveness, .82 for father’s authoritarianism, .87 for father’s authoritativeness.

The Urdu-translated version of PAQ has also been subjected to correlation alpha
and item-total correlation to determine its reliability and internal consistency. Cronbach
coefficient alpha values for each of the six PAQ scales were found to be as follows:
authoritative father .79 and mother .79, authoritarnian father 79 and mother 85, and
permissive father .85 and mother .85 (Babree & Tariq, 1998). These indices provide
sufficient evidence that translated version of PAQ can be used to measure parental control

in Pakistani sample.



Validity Studies

Studies have shown significant associations between PAQ with self-esteem (Buri,
1989, 1991; Bun, Louiselle, Misukanis, & Mueller, 1988), procrastination (Fereari &

Olivette, 1994), and aggression (Babree & Tariq, 1998).

Discriminant-related validity showed that mother’s authoritarianism was inversely
related to mother’s permissiveness ( = - .38, p < .000) and to mother’s authoritativeness (r
= - 48, p < .000). Similarly, father's authoritarianisin was inversely related to father’s
pernmussiveness (7 = - .50, p < .000) and to father’s authoritativeness (- = - .52, p <= 000).
Also, mother’s permissiveness was not significantly related to mother’s authoritativeness
(r = .07, p > .10), and father’s permissiveness was not significantly corretated with father’s
authoritativeness (» = .12, p > .10) (Bun, 1991). In another study, criterion-related validity
was established by finding the correlation between PAQ scores and Parental Nurturance
Scale (Buri, Misukanis, & Mueller, 1988) scores. The following bivariate correlation
between the scores of two scales were obtained: the authoritative parents were found to be
highest in parental nurturance for both mothers (# = .56, p < 000) and fathers (r = 68, p <
.000); authoritarian parenting was inversely related to nurturance for both mothers (v = -
.36, p < .000) and fathers (# = - 53, p <.000); and parental permissiveness was related to
nurturance for both mothers (# = .04, p > .10) and fathers (» = .13, p > .10). These results
confirmed that parental warmth is a dimension of parental authority that is inherent in the

PAQ measurement (Burt, 1991).



Procedure

In the final stage of fieldwork, Index of Personal Growth (IPG), Intermal Locus of
Control Scale (ILCS), Self-disclosure Situations Inventory (SSI), and two forms of
Parental Authonty Questionnaire (PAQ) (one for each parent) were given to each
participant, As before, for IPG and ILLCS the participants were required to answer each
item keeping in view their own personality. In order to respond to SSI, the students were
instructed to read each situation carefully and then imagine oneself in each situation and
then rate on a S-point scale the general level of disclosure that he/she would be
comfortable with in that situation. As for Parental Autherity Questionnaire (PAQ), the
participants were required to complete the two forms separately, one for father and the
other for mother, as they perceived of each statement applied to them and their father and
mother during the first fifteen years of growing up at home. The participants were also
instructed not to leave any statement blank. After the forms were completed, they were

thoroughly checked whether all the items were marked or not

Results

Descriptive Statistics and Alpha Coefficients of Study Meusures

Table 1 displays means, standards deviations, and alpha coefficients for the

measures under study in the present investigation (N=200).
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Table 1

Descriptive Statistics and Alpha Coefficients of the Study Measures (N=200)

Scales No. of Alpha
Items M SD Coefficient
Index of Persanal Growth (IPG) 35 132.69 1859 .82
Paternal Control Parenting Style 30 103 .33 11.05 .69
Maternal Control Parenting Style 30 101 .45 12.06 69
Internal Locus of Control Scale (ILCS) 8 31.55 460 67
Self-disclosure Situations Inventory (SSI) 16 30.55 3.84 74

Zero-Order Correlations Among the Study Measures

As a prehminary step in analyses, zero order correlations were computed between
personal growth and three modes of parenting style (paternal and maternal), internal locus
of control, and self-disclosure flexibility. Table 2 presents correlation matrix on the

relationship between these variables,



Table 2

Zero-Order Correlations Among Study Variables (N=200)

Constructs | I It IV A% VI v

[ Personal Growth - 17 43 -.13 -.06 48 33
p<.03 p<000  p<08 p<38 p<000 p<00

Il Parental Control A5 - 66 35 49 35 18
p<.06 p<000 p<000 p<000 p<000 p<03

[l Authoritative 32 56 - -.24 25 43 17
Control p<.000  p<.000 p<.00l p<000 p<000 p<04

IV Authontarian - 13 42 -.20 - - 28 07 -.06
Control p<.07 p<000 p<.005 p<000 p<32 p<43

V  Permissive 03 52 23 -.28 - .05 -.13
Control p<Sl  p<Q00 p=<001 p<.000 p<.33 p=.07

VI Internal Locus of 48 23 30 .05 18 - 10
Contro! <000 p<000 p<000 p<48  p=0l p<09

VII  Self-Disclosure s 15 19 - 11 -.05 10 -

Flexibility p<.000  p<04  p<03  p<ll p<SlL p<09

Noge, Results for mathers are below the diagonal, results tor fathers are above the diagenal.

As expected, both fathers’ (r = .17) and mothers’ (r = 15) parenting style and
internal locus of control (» = .48) and self-disclosure flexibility (» = 33) were found to be
positively associated with personal growth (Table 5). Analyses of correlations gbtained
between fathers’ and mothers’ three modes of parental control with personal growth
indicated that authoritative fathers and mothers seem to have children with high levels of

personal growth as compared to authoritarian and permissive fathers and mothers.



Interestingly, comparison among autheritative fathers and mothers indicated that
association of paternal authoritativeness was stronger with personal growth than of

maternal authoritativeness with personal growth.

The present study also assumed a positive correlation between authoritative
paternal and maternal parenting style with internal locus of control and with self-disclosure
flexibility, as compared to authoritarian and permissive parenting style. With regards 1o the
relationship of paternal and maternal parenting style with internal locus of control, a
significant positive correlation was found between the variables. In depth analysis of the
results showed that among the three modes of paternal and maternal parenting style,
fathers’ and mothers’ authoritative paresting was significantly related with internal locus
of control as compared to paternal and maternal authoritarian and permissive parenting
style. As 1s the case with personal growth, comparison among paternal and maternal
authoritativeness, results demonstrated that the correlation between fathers'
authoritativeness was stronger with internal locus of control than the correlation of

mothers’ authoritativeness with internal locus of control.

With regards to the relationship of parental control (paternal and maternal) and its
three modes of control with self-disclosure flexibility, a weak but significant correlation
was found. The present investigation proposed that authoritative parenting would be
positively whereas authoritarian and permissive parenting wili be negatively related with

self-disclosure flexibility. Analyses of the results obtained showed that there were in

expected direction, however, correlation indices were quite weak.
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In line with theoretical propositions, the present study also hypothesized a positive
relationship between internal locus of control, self-disclosure flexibility, and personal
growth. Table 6 shows that internal locus of control is significantly related with personal
growth. Moreover, a significant positive correlation was also found between personal
growth and self-disclosure flexibility. On the other hand, correlation between self-
disclosure flexibility and internal locus of control was in the positive direction but not

significant.

Regression Analyses

In the next set of analyses, multiple correlations were computed to examine the

predictability of individuals’ level of personal growth from each set of predictors.

Effects of Familial Predictors

First multiple regression analyses were conducted on participants’ level of personal
growth to determine the extent to which authoritative, authoritarian, and permissive
parenting style of fathers as well as mothers predict their child’s personal growth. Table 3
shows the results of multiple correlations computed between personal growth and three
modes of paternal control, whereas, multiple correlations between personal growth and

three modes of maternal control are presented in Table 4.



Table 3

Multiple Regression Analysis Predicting Personal Growth from the Three Modes of

Paternal Control (N=200)

Source DF AR MS F-Value  R? R SE Estm.
Regression 3 1528405 5094.68 18.65 22 47 16.53
Error 196 53550.73 273,22 p=.000

Toral 199 6883478

Parameter Estimate STD ERR STD B 7 Sig
Intercept 113,14 10.71 10.57 000
Autheritative

Parenting 1.10 16 47 7.03 000
Autheritarian

Parenting - 17 16 -07 -1.05 293
Permissive

Parenting - 58 20 -20 -2.96 004




Table 4
Multiple Regression Analysis Predicting Personal Growth from the Three Modes of

Maternal Control (N=200)

Source DF AAY MS F-Value R? R SE Estm.
Regression 3 730985 243662 1.7 R ! 33 17.72
Error 196 61524.93 513.90 p<.000

Total 199  68834.78

Parameter Estimate STDERR STDA 7 Sig.
Intercept 103.01 13.58 7.59 000
Autharitative

Parenting 99 22 31 4.44 000
Authoritanian

Parenting -.20 18 -.08 -1.10 ZT
Permissive

Parenting -.14 22 -.05 -.66 51

Results displayed in Table 3 and 4 show that for the dependent variable, personal
growth, the proportion of variance explained by the three modes of paternal parenting in
the model is .22, F = 18.65, p < G00, while the proportion of variance accounted by the
three modes of maternal parenting in the second model is .11, F = 7.77, p < 000
Examunation of the magnitudes of the beta coeﬁlcients suggested that both fathers’ (§ =
47, p < .000) and mothers’ (§ = 31, p < 000} authontativeness contributed significantly to
the total effect of parental control on personal growth. As regards to the authoritarian

parenting, beta coefficients for fathers (f = -. 07, p < .30) as well as for mothers (3 = - 08,
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p < .27) did not reach statistical significance. Moreover, the beta coefficients for fathers' (f

047, p < .51) was found to be non-significant.

Effects of Dispositional Predictors

= -20, p < .04) attained marginal significance, whereas mother’s permissiveness (f = -

Following this, linear regression analysis was carried out to explore the amount of

variance explained by internal locus of control in personal growth. Table 5 shows that

personal growth is significantly predicted from internal locus of control.

Table 5

Linear Regression Analysis Predicting Personal Growth from Internal Locus of Control

(N=200]
Source DF SS MS  F-Value R*® R  SE Estm.
Regression 1 1566461 1566461 5833 23 48 1639
Error 198  53170.17 268.54 p<.000
Total 196  ©68834.78
Parameter Estimate STD EER. SIDB T Sig
Intercept 71.97 803 896 .000
Internal Locus
of Control 193 25 48 7.64 000




This model accounted for 23% of total variance (£ = 58.33, p < .000) in perscnal

growth. The magnitude of beta was also found to be significantly strong (f = .48, t = 7.64,

p < .000).

Similarly, multiple correlations was computed to determine the predictability of

personal growth from self-disclosure flexibility. According to the results displayved in

Table 6. seif-disclosure flexibility accounted for a significant but a small proportion of

variance in personal growth (11, F = 23.89, p < .000), though the magnitude of beta was

found to be significant (8= 33, t =4 89, p <.000).

Table 6

Linear Regression Analysis Predicting Personal Growth from Self-disclosure Flexibility

(N=200)

Source DF Ss MS F-Value R? R SE Lstm.
Regression 1 741191 741191 23.89 a1 33 1761
Error 198 6142287 31023 p<.000

Total 199 68834.78

Parameter Estimate STDERR STID&B T Sig.
Intercept 84.08 10.02 8.39 .000
Self-disclosure

Flexibility 1.59 33 33 4.89 .000

In general, the results of multiple regression analyses showed that authoritative

fathers and mothers tend to have children, who have positive attitudes towards themselves,
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are tolerant of others, goal directed, believes in freedom of expression, and are relatively
independent of physical and social constraints. Moreover, individuals who are more
internally controlled and adjust their willingness to reveal personal information in a

normative manner are more likely to exhibit high degree of personal growth.

Path Analysis

The second major objective of the present study was to determine the mechanisms

through which parents influence the personal growth of their children. Two possible

pathways were tested in the present research work, which are depicted in Figure 2.

Internal
Locus of
Control

Perscnal

Parental Growth

Control

Self-
disclosure
Flexibility

Figure 2. Proposed pathways linking parental control with personal growith.

The first pathway proposes internal locus of control as the potential mediator

whereas the second pathway hypothesizes that the ability to modulate one’s willingness to
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reveal information about oneself appropriately another potential variable to mediate the

influence of parenting style on personal growth.

Baron and Kenny (1986) have provided extensive guidelines for detecting
mediation, which specifically includes three requirements. First, the independent variable
(e.g., paternal authoritativeness) and the mediator variable (e.g , internal locus of control)
must be related with each other. Second, the mediator variable and the dependent variable
must be related when analyses adjust for the independent variable. Third, the direct relation
between the independent variable and the dependent variable must be reduced once
analyses adjust for the mediator variable. Table 2 shows that as the correlations computed
between the vanables understudy were all inter-correlated in the expected directions,
therefore, the first requirement of the Baron and Kenny’s critena for detecting mediation
that the independent and dependent vanables should be related with each other, was
fulfilled. In order to achieve the second two criterions, the technique of path analysis was

employed.

Path analysis stands out as an analytic method of great potential value used to test
the goodness of fit of the model (Olweus, 1980). Path analysis implies that the researcher,
on the basis of previous findings and theoretical considerations, formulates a causal model
that 1s intended to represent an approximation of the hypothetical causal relations among
the variables included in the model. The mode! is usually portrayed in the form of path
diagram, with unidirectional arrows indicating the relationship of independent,
intermediary, and dependent variables, thereby displaying the causal influence of one
variable on another. Exogenous vanables in a path model include independent vanables,

with no explicit causes, whereas endogenous variables include causal variables and
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dependents. Causal paths to a given vanable, thus, include (1) the direct paths from arrows
of exogenous variables leading to it and (2) the indirect paths from intervening endogenous
variables leading to it. Using muiltiple regression techniques, the parameters of the

equations are estimated and the adequacy of the model is assessed.

Path analvsis is particularly sensitive to model specification because failure to
include relevant causal variables or inclusion of extraneous variables often substantially
affects the path coefficients, which are used to assess the relative importance of various
direct and indirect causal paths to dependent variable. Since among the three modes of
parenting style, only authoritativeness was found to sigmificantly predict (as obvious from
the magnitude of the beta of authoritativeness) the variables under study, therefore further
analyses were restricted to fathers’ and mothers’ authoritative parenting. That is, the causal
linkages with estimated path coefficients of negligible magnitude (authoritarian and

permissive parenting) were eliminated from the final model.

Prediction of Personal Growth from Paternal and Maternal Authoritative Parenting via

Internal Locus of Control

In the present study, the first proposal that internal locus of control mediated the
link between personal growth and paternal and maternal authoritativeness was tested by
conducting a series of separate regression for fathers and mothers in which internal locus
of control and paternal authoritativeness were entered together followed by internal locus
of control and maternal authoritativeness entered together. These results are presented in

Table 7 and 8.
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Table 7

Multiple Regression Analysis Predicting Personal Growth from Authoritative Paternal

Control and Internal Locus of Control (N=200)

Source DR AN MS F-Value R? R SE Estm,
Regression 2 20042.56 10021.27 40.46 29 54 1573
Error 197 4879223 247.68 p<.000

Total 199  68834.78

Parameter Estimate STDERR STD B 7 Sig
Intercept 61.22 8.12 7.53 000

Internal Locus
of Control 1.44 27 36 538 000
Authoritative

Parenting .66 16 28 420 000




Table 8

{39
N

Multiple Regression Analysis Predicting Personal Growth from Authoritative Maternal

Control and Internal Locus of Control (N=200)

Source DF AN MS F-Value R? R SE Estm.
“Regression 2 1796192 898096 3477 26 Sl 16.06

Error 197 3087285 258 24 p<.000

Total 199 6883478

Parameter Estimate STDERR STD 3B I Sig.

Intercept 54 07 9.90 546 .000

Internal Locus

of Control 1.70 26 42 6.55 .000

Authoritative

Parenting 61 20 J82 2.98 .003

Analyzing the correlation matrix and multiple correlations displayed in Table 2, 7,

and &, it was found that all the criterions for mediation were met. The first criterion for

mediationn demanded that independent variable must be related with the mediator. The

correlation coefficient of 43 (p < .000) for the link between authoritative fathers and .30

for authoritative mothers with personal growth indicated that paternal and maternal

authoritativeness (independent wvariable) is significantly related with internal locus of

control, i.e, authoritative fathers and mothers are more likely to have children whose locus

of control lie within themselves. Second requirement necessitated a significant relationship

petween the mediator variable and the dependent variable when analyses are adjusted for
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the independent varnable. The strength of the path coefficient remained significant between
internal locus of control and personal growth when first fathers’ authoritativeness [ (200)
= 36, p < 000] ard later matemnal authoritativeness [ (200) = 42, p < 000] were also

entered into the equations.

The last requirement expounded that the direct relation between the independent
variable and the dependent variable must be reduced once analyses adjust for the mediator
variable [n order to ascertain this criterion, the path coefficients in the model were
decomposed into direct and indirect effects, which could be used to assess the total causal
effects of independent variables on the dependent variable If the total causal effect is
greater than the direct effect or the indirect path coefficient of the exogenous variable is
reduced in magnitude when analyses adjust for the mediator variable, then it will be
deduced that exogenous as well intervening endogenous variable both interact to predict

variance (n the dependent variable.

Following tables show direct effect, indirect, and total causal effect of independent
variables computed for personal growth. Table 9 presents anaiyses carried out for paternal
authorntative parenting as the independent variable while Table 10 indicates results of path
decomposition in which maternal authoritative parenting is considered as an exogenous

variable.
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Table 9

Direct, Indirect, and Total Causal Effects on Personal Growth (Paternal Parenting)

(N=200)
Variable Direct Effect Indirect Effect Total Effect
Paternal Authoritative Parenting 43 08 50
Internal Locus of Contro! 48

Table 10

Direct, Indirect, and Total Causal Effects on Personal Growth (Maternal Parenting)

(N=200)
Variable Direct Effect  Indirect Effect  Total Effect
Maternal Authoritative Parenting 32 .07 39
Internal Locus of Control 48

According to the Tables 9 and 10, fathers (.43, p < .000) and mothers (.32, p <
.000) who encourage children’s independence and provide emotional support contribute
directly to the development of personal growth in their children, Also there is a substantial
indirect effect of fathers’ (28 X 36 = .08) and mothers’ (.19 X .42 = .07) authoritativeness
via internal locus of control. Fathers and mothers who exert control but also encourage
children’s striving for autonomy in appropriate areas are more likely to raise internally
controlled children which in turn produces individuals with high levels of personal growth.
Since the magnitude of total causal effect of independent variables (.50, for fathers and .39
for mothers) is greater than the exogenous variables (paternal and maternal), the findings
suggest that parents’ authoritativeness alone does not predict personal growth in individuals

but interacts with dispositional variable, internal locus of control to preduce maximum
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effect. This was also evident in the goodness of fit of model. For the combined effects of
paternal authoritative parenting and internal locus of control the model accounted for 29%
of variance in personal growth (£ = 4046, p < 000), whereas maternal authoritative
parenting and internal locus of control jointly explained 26 % of variance in personal

growth (F =34.77, p < .000).

As shown in Table 7 and 8, the direct causal effects between personal growth and
fathers’ [# (200) = 28, p < .000] and mothers’ [§ (200) = .19, p < .000] authoritativeness
were also reduced once analyses were adjusted for internal locus of control. Thus,
correlation indices and path coefficients (beta weights) provided substantial evidence to the
proposition that internal locus of control mediates between the relationship of authoritative

parenting and personal growth.

Prediction of Personal Growth from Paternal and Maternal Authoritative Parenting via

Self-disclosure Flexibility

In the final stage of analyses, the proposal that the link between personal growth
and paternal and maternal authoritative parenting 1s mediated through self-disclosure
flexibility was investigated. Two separate sets of multiple regression analyses were carried
out in which first the combined effect of paternal authoritative parenting and self-
disclosure flexibility on personal growth was determined and then the joint effect of
maternal authontative parenting with self-disclosure flexibility on personal growth was

assessed.



Table 11

Multiple Regression Analysis Predicting Personal Growth from Authoritative Paternal

Control and Self-disclosure Flexibility (N=200)

Source DF AWY MS F-Value R? R SE Estm,
Regression 2 1744071  8720.36 33.43 25 B0 16.15
Error 197  51394.07 260.88 p<.000

Total 199 6883478

Parameter Estimate STDERR STD B T Sig.
Intercept 57.89 10.12 S72 .000
Authoritative

Parenting 91 15 39 6.20 000
Self-disclosure

Flexibtlity 1,27 30 26 4.19 000
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Multiple Regression Analysis Predicting Personal Growth from Authoritative Maternal

Control and Self-disclosure Flexibility (N=200)

Source DF S5 MS F-Value  R? R SE Estm.
Regression 2 1328786  6643.93 23.56 19 44 16.79
Error 197 5534692 281.96 p<.000

Total 199 6883478

Parameter Estimate STDERR STD B T Sig.
Intercept 48.87 12.28 3.98 .000
Self-disclosure

Flexibility .48 31 31 4.77 000
Authontative

Parenting 93 20 .29 4.57 000

As recommended by the guidelines provided by Baron and Kenny (1986) for the

detection of mediation, the perusal of results depicted in Table 2, 11, and 12 indicated that

all the three criteria for mediation were fulfilled. First, self-disclosure flexibility was

significantly found to be related with fathers’ authoritative parenting (r = .17, p < .04) as

well as mother’s authoritative parenting ( = .19, p < .03). As required by the second

criteria, the association between self-disclosure flexibility and personal growth remained

significant, eaven when analyses adjusted for individuals’ perception of paternal [ (200) =

26, p < .000] and maternal [# (200) = .31, p < 000] autheritative parenting,
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The third requirement, that is, the direct relation between the independent variable
and dependent variable must be reduced once analyses adjust for the mediator variable was
met by decomposing the path coefficients in the model into direct and indirect effects and
finding cut the total causal effect of independent variables on the dependent vanable,
namely personal growth. Table 13 presents analyses carried out for paternal authoritative
parenting as the exogenous variable while Table 14 indicates results of path decomposition

in which maternal authoritative parenting is considered as an exogenous variable

Table 13

Direct, Indirect, and Total Causal Effects on Personal Growth (Paternal Parenting)

(N=200)
Variable Direct Effect Indirect Effect  Total Effect
Paternal Authoritative Parenting 43 .10 .50

o
o)

Self-disclasure Flexibility

Table 14

Direct, Indirect, and Total Causal Effects on Personal Growth (Maternal Parenting)

(N=200)
Variable Direct Effect  Indirect Effect  Total Effect
Maternal Authoritative Parenting 32 .09 41

Self-disclosure Flexibility

J
J

Tahle 13 and 14 indicated that paternal and maternal authoritative parenting had a

significant direct impact on personal growth. Moreover, there is also a marked indirect
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effect of fathers’ (39 X .26 = 10) and mothers’ (.29 X 31 = .09) authoritativeness on
personal growth via self-disclosure flexibility. Table 11 and 2 shows that the path
coefficient of paternal [# (200) = .39, p < .000] and maternal authoritativeness [# (200) =
29, p < .000] were reduced, once the analyses were adjusted for the mediating vanable.
Thus, the total causal effect of fathers (.50, for fathers and 41 for mothers) and mothers
authoritativeness and self-disciosure flexibility is greater than the direct effect of paternal
and maternal autheritative parenting in predicting personal growth, thereby suggesting that
self-disclosure flexibility is an important mediation variable. The proportion of variance
explained by the two wvariables, paternal authoritative parenting and self-disclosure
flexibility in personal growth was found to be 25%, £ = 33 43, p < 000. While maternal
authoritative parenting and self-disclosure flexibility jointly explained 19%, £ =23 57, p <

.000 variance in personal growth,

Discussion

Study 3 was planned to determine the extent to which perceived parental control
(paternal and maternal), internal locus of control, and seif-disclosure flexibility predict
personal growth among individuals and to investigate the role of internal locus of control
and selt-disclosure flexibility in mediating the relationship between perceived parenting

style and perscnal growth.

Personal growth is essentially a process of discovering and expanding one’s real

self. It is an ongoing process of becoming more accepting towards one’s true self|

developing tolerance for individual differences, to relv more and more on one's
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potentialities and latent resources for growth and development, to be free of pretences, and
having some task to fulfill in life. The factors involved in facilitating personal growth
among individuals have been a subject of major interest in psychology. Society and
scholars equally recognize the significance of parenting as the most powerful
environmental influence in the cognitive, social, and emotional development of human
personality. Numerous investigations have implicated the role of parenting in facilitating
positive outcomes in children such as cognitive and social competence, self-actualization,
altruism or promoting negative outcomes such as aggression, delinquency, antisocial
behavior and other severe forms of psychopathologies (Fletcher & Steinberg, 1999,
Roberts & Steinberg, 1999). Thus, the first consideration of the present research work was
to study the influence of perceived parenting style in facilitating or retarding the capacity

of personal growth.

In order to study the influence of perceived parenting style, the present study
utilized Diana Baumrind’s model of parental control. After extensive research with parents
and children. Baumrind (1966, 1971a, 1978, 1989, 1991) developed a most comprehensive
and empirically validated models of parenting, in which nurturance and control dimensions
were incorporated into a single conceptualization of parenting style In her model,
Baumnind distinguished among three general parenting styles: authoritative, authoritarian,
and permissive. Authoritative parents tend to direct their children’s behavior in a rational,
1ssue-oriented manner by using reasoning and love and are more likely to have children
and adolescents with higher levels of independence, personal responsibility, maturity,
social skills and academic achievement (see Baumrind, 1989, 1991, Janssens & Dekovic,
1997, Roberts & Steinberg, 1999; Steinberg, 1996; Weiss & Schwarz, 1996; Sally, 2001),

In contrast, authoritarian parents tend to be very directive and value obedience in their



children. Research has shown that such parents tend to have children and adolescents who
are aggaressive, lack social skills, and have low self-esteem (Kochanska et al., 2003, Snyder
& Sickmund, 2000; Thompson, 1998; 2000). While permissive parents, who do not take an
active role in determining and shaping their children’s behavior, are more likely to have
impulsive, overly aggressive, lacking in social skills and leadership potential and children
and adolescents who do not have specific purposes in their life (Hawkins et al., 2000,

Jacobson & Crockett, 2000; Steinberg, 1996).

Within the framework of parenting style extended by Baumrind, the present
investigation hypothesized that personal growth will be positively predicted from
authoritative parenting, whereas authoritarian and permissive parenting style will
negatively impact personal growth of children. Correlations computed indicated that total
paternal and maternal control although significantly but was not strongly related to
personal growth. This was expected as total paternal and maternal control included three
conceptually different dimensions. As anticipated positive association was found between
authoritative paternal and maternal parenting style and personal growth. In contrast, a
negative correlation was found for authoritarian and permissive fathers and mothers with
personal growth. Subsequent multiple regression analvses revealed that the three modes of
vaternal parenting collectively explained 22% (& = 18.67, p < .000) of variance in personal
growth while the three modes of maternal parenting together accounted for 11% (& =7.76,
p < .000) of variance in personal growth. Further examination of the relative path
coefficients of authoritative, authoritarian, and permissive parenting revealed that for
fathers as well as mothers. this effect was mainly attributable to authoritative parenting
style (8 = .47, p < .000, for father and £ = 31, p < .000) Whereas, fathers’ and mothers’

authoritarianism in predicting personal growth was non-significant, while fathers’



permissive parenting was found to marginally contribute to the variance in personal growth

but mothers’ permissive parenting style was again found to be non-significant.

Overall, the results are in conscnance with previous studies. For instance, Nyvstul
(1984) had earlier suggested that parents who help their children feel understood and
appreciated, and who work with their children to establish consistent guidelines for
appropriate behavior, create an environment in which self-actualization can occur.
Similarly Dominguez and Carton (1997), on the basis of empirical investigation, have
proposed that the verbal give and take, the use of positive reinforcement instead of
punishment, and the independence training that charactenze the authoritative parenting
style facilitate self-actualization in college-aged children. In contrast the emphasis placed
on total selt-reliance, lack of guidance, and little emotional support that characterize the

permissive parenting style appear to inhibit self-actualization.

Precisely, the results of this segment of the present study showed that as compared
to authoritarian and permussive fathers and mothers, fathers and mothers who recognize
their children’s individuality, encourage verbal give-and-take, are accepting, nurturant, and
engage their children in joint decision-making tend to have children who exhibit high

levels of personal growth.

The present study was also intended to determine the predictability of personal
growth from two dispositional personality variables, internal locus of control and self-
disclosure flexibility. With regards to internal locus of control, various theoretical views
and substantial empirical evidence has accumulated which proposes that individuals who

believe that outcomes, whether good or bad, are the result of something they themselves
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did are psvchologically healthy (Cooper et al, 1995; Davis & Palladino, 2000; Haidt &
Rodin, 1999), are hardy, seif-actualized (Castellow & Hayes, 1983; Doyle, 1976; Hielle,
1976; Lambert et al, 1976, Warchime & Foulds, 1971) and have more tendency to cope
with the stresses of life and improve their life circumstances (Anderson, 1977; Lefcourt,
1982, Knapp, 1990). In line with this evidence, the present study hypothesized that
personal growth will be significantly predicted from internal locus of control. In order to
test this assertion, correlation coefficient and nwitiple correlations were computed.
Correlation of 48 (p < .000) and muitiple correlations of 23 (& = 58.33, p < .000)
confirmed the notion that internal locus of control is an important predictor of personal
growth. These results can be taken up to mean that individuals who believe that
reinforcements and rewards in life are contingent upon their cwn behaviors and are not
controlled by external forces, are motivated to explore their potentials and capabilities and
discover and expand their real self, thus showing the ability of growth towards one's

organism

Similar analyses were conducted to examine the predictability of personal growth
from self-disclosure flexibility. It is interesting to note that the very concept of self-
disclosure emerged to explain how the tendency within individuals to reveal information
about themselves to others allow humans to discover their true selves and expand and learn
new medes ot thinking and behaving On the basis of clinical and empirical research werk,
Jourard (1968, 1974) observed that individuals who become alienated from their inner
selves and who are not willing to experience the world openly become stagnant and
eventually stop growing. Thus, he proposed that the abiiity to allow one’s real self to be
known to at least one significant other is a prerequisite to self-actualization, whereas low

disclosure 1s indicative of a repression of self and inability to grow as a person. In other



words, Jourard looked at the notion of real self as a potentiality that emerges through
communication. Since this assertion had an important implication for normal as well
clinica! population and for the counseling process, it initiated a vast number of studies.
However, none of the studies could conclusively prove that self-disclosure always lead to
the development of healthy personality. Subsequently it was proposed that persons who
modulate their pattern of disclosure in a norm-appropriate manner in response to varying
social-situational cues are more psychologically healthy as compared to those who deviate
in their disclosure from the norms (Chelune, 1977; Chelune & Figueroa, 1981; Johnson,
1981; Tucker-Ladd, 2000). In the present investigation it was proposed that personal
growth would be significantly predicted from self-disclosure flexibility. The correlation of
33 and R? of .11 (F = 23.89, p < .000) confirmed the proposition that individuals who
reveal information about their feelings, opinions, and past events in a norm-relevant
fashion are, in the process, likely to realize their own dispositions and tendencies. Thus,
the results provide support to Jourard’s and others argument that psychological health is a

function of authentic interpersonal communication.

An important contribution of the present study was to investigate the potential
mediators through which parenting becomes successful in predicting the level of personal
growth in their children. As mentioned above, the multiple regression analyses conducted
to determine the extent to which the three modes of parenting affect personal growth
indicated that in contrast to authoritative parenting, authoritarian, and permissive parenting
does not significantly predict personal growth. Therefore, further analyses were restricted

to paternal and maternal authoritative parenting.



Thus, the present study hypothesized two models. According to the first model,
internai jocus of control act as a mediator between authoritative parents (fathers and
mothers) and persenal growth whereas the second model proposed that self-disclosure
flexability plavs a contributory rele in mediating the link of paternal and maternal
authoritative parenting with personal growth. As a preliminary step in testing these models,
a positive relationship was proposed between authoritative parenting (paternal and
maternal, separately) and internal locus of control and self-disclosure flexibility, in keeping
with prior studies. The correlation indices showed that authoritative parents tend to have
children who are internally controlled (» = 48, p < .000) and vary their disclosures in

norm-appropriate manner in response to different social-situational cues (r = .33, p < .000)

As regards the first model, the results indicated that the total variance explained by
the combined effect of paternal authoritative parenting and internai locus of control (R? of
29, F=4046, p < 000) on personai growth was greater than the direct effects of either
these two vanables separately. Similarly, maternal authoritativeness and internal locus of
control together accounted for a larger proportion of variance than the separate direct
effects of either these two variables (R? of .26, F = 34.77, p < .000). Thus, leading tc the
conclusion that internal locus of control is an important mediator between parenting and
personal growth. However, in comparison, fathers were found to influence personal growth
more in children than mothers. In brief, the present study provided substantial evidence
that fathers and mothers who exert control but also encourage children’s striving for
autonomy in appropriate areas develops a tendency in their children to internally evaluate
the outcomes of their behavior which, in turn, allows the children to discover and expand

their true sejves



230

Turning to the second model, results also confirmed the notion that self-disclosure
flexibility i1s a significant mediator between authoritative parenting as the proportion of
variance explained by the two varables, authoritative fathers and self-disclosure together
(R?of .25, F = 33.45, p < .000) in personal growth was greater than the direct effects of
either of these variables separately. Although, the predictability of personal growth from
the combined effect of mothers’ authoritativeness and self-disclosure flexibility was lesser
than fathers’ authoritativeness and self-disclosure flexibility coupled together (R? of .19, /-
= 23.56, p < .000), on the whole it was substantial compared to the direct effects of
maternal authoritative parenting and self-disclosure flexibility. Thus, the results showed
that fathers and mothers who encourage verbal give and take, encourage their children to
participate in discussing and formulating th2 rules and decisions taken at home cultivate in
their children the ability to modulate their disclosures appropriately to meet the needs of
changing situations. Such children may find themselves revealing personal information to

their own benefits, that is, come into contact with their real selves.

In conclusion, the overall results of Study 3 suggest that the style of parenting hold
important implications for the development of healthy personality, at least in Pakistan. The
investigation of the relationship between personal growth and parental control has
presented valuable information about the effective parental treatment necessary for
producing psychologically sound human beings. It is safe to say that authoritative
parenting works better than most other parenting styles in facilitating the development of
self-accepting, goal-directed, spontaneous, and autonomous children. High levels of
nurturance combined with moderate levels of parental control help aduits be responsible
child-rearing agents for their children and help children become mature, competent

members of society. In addition, the present research has shown that authoritative
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parenting also affects their children’s generalized beliefs about their capacity to exert
control over behavioral cutcomes and significantly centributes to a tendency towards
communicating effectively with other people. These capacities, in turn, allow children to
guide their own continuing growth and development throughout their lives, so that they

may become as fully human, as self-actualized, as they are capable of becoming,



232

CHAPTER VI

CONCLUSION & IMPLICATIONS

The concept of personal growth/self-actualization serves as a guiding role in our
continuing effort to understand human existence (Coan, 1991). It is thought of as a highly
desirable individual variable that has immense personal and social value. Personal growth is a
concept which demands that we not only become harmonious to our potentials, capabilities,
feelings, and emotions, that is our true nature, but also expand it to the benefits of our own and
others existence A prime goal, then, 1s to increase its presence to the maximum extent possible
in any particular individual (Wetss, 1991). Within this reference, two issues are pertinent to the
study of personal growth: a uniform measure of personal growth so that an individual’s progress
can be judged against a unified standard and an increased understanding of the paths and
conditions (environmental influences or individual personalities) that favor realization of true

self. The present study, thus, attempted to tackle both these issues.

The major significance of the present study was the development of a scale tc measure
personal growth for Pakistani population. Up till now, no attempt has been made to construct
such a scale for our culture. Since a culturally relevant appraisal that also meets the requirements
of reliability and wvalidity is essential to assess individual differences on personal growth/self-
actualization, the present research work was undertaken. For this purpose, the theoretical mode!
of self-actualization proposed by Jones and Crandall (1986) was followed. The indigencusly

developed scale was named as Index of Personal Growth (IPG). Various statistical analyses
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contingent on their own behavior. Similarly, the later study also demonstrated a positive
correlation between those individuals who are in the process of self-discovery and expansion and

who show a norm-appropriate variation in their disclosure patterns.

Thus on the basis of the results obtained from these studies, it would be suffice to say that
Index of Personal Growth (IPG) measures what it purports to measure. Index of Personal Growth
(IPG) has a potential for evaluating individual differences i.e.. distinguishing among those
individuals who have psyéllologically grown up to an optimum level and those whao have not.
The scale is appropriate for use with adults. The instrument can be utilized in a number of
settings like educational institutes to identify individuals who need attention in specific areas of
life and may also serve as a usefu! tool for pre- and post-testing in clinical, counseling, and self-
growth programs. It can also be utilized in organizations to assess the level of psvchological
development of employees, in order to increase the job satisfaction of the workers and thereby
boost the productivity of the organizations. However, the generalizability of [ndex of Personal
Growth (IPG) can further be extended for different age groups by collecting data on

preadolescents, adolescents, and old-aged people.

The second major concern of the present study was its focus on the potential precursors
of personal growth/self-actualization. Parenting style, internal locus of control, and self-
disclosure flexibility are theoretically and empirically emphasized as important predictors of
perscnal growth. The resuits of the present study also supported the past formulations and
researches. It was found that parents who are responsive to the needs of their children, foster

individuality and demand responsible behavior from them tend to produce children who are more
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self-actualized than parents who are highly directive or show undue responsiveness towards their
children. It was also found that individuals who believe that they have considerable control over
the successes and failures in their lives and regulate their disclosure tendency according to the
norms of the situations exhibit high levels of self-acceptance, tolerance for individual

differences, goal-orientedness, spontaneity, and autonomy (personal growth/self-actualization).

Although substantial data exists appreciating the effects of positive parenting on the
personal growth of their children, none of the studies have highlighted the intervening variables
which make parental practices successful for such constructive outcomes. The present study
proposed two theoretical models on the effects of parenting on their children’s level of personal
grewth in which internality and self-disclosure flexibility were included as two important
mediating variables. The first model suggested that optimal parenting affect children’s
generalized control expectancies which in turn influence these individuals’ capacity for personal
arowth. Whereas, the second mode! proposed that parents who communicate with their children
m a well regulated manner tend to have children who can adapt their disclosure patterns
according to the demands of interpersonal and situational factors. This ability of disclosure
flexibility would enable the children to know and discover their true selves as well The results
of the study clearly showed that just as parents who are able to balance their conformity demands
with their respect for their children’s individuality and who are comfortable in expressing their
concerns or talking to their children about personal issues, so children from such homes tend to
feel that their own actions have a direct bearing on the outcomes in the life and are willing to
express their opinions and feelings in a well regulated manner. Laden with such dispositional

characteristics, these individuals then naturally direct their own progression of self-discovery and
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become self-accepting, accepting towards others, goal-directed, spontaneocus, and autonomous in

the process.

The above discussion suggests several implications for parents, educationists, and
counselors. Without a doubt, parents are the major force in shaping the personality of a child
They are the guardians of another life from conception to adulthood. The way they behave
toward their children and the kind of attitude they have for themselves, can either make or break
a child. They must understand that and be wary of harmful parental techniques. If they want their
off springs to be a functional and valuable part of the society, it i1s extremely important that
parents give appropriate attention to the day-to-day business of parenting, develop a sirong
family environment, and build a healthy relationship with their children. They must be vigtlaat in
protecting their children from adverse environmental influences (such as negative conirol of
friends, drug abuse, etc) that mars the natural process of healthy personality development. The
results of present and other related studies provide very clear guidelines for parents how to raise
cognitively and socially competent children and fulfill the responsibility they are bequeathed

with,

The present studies also hold important inferences for counselors. Obviously, being a
parent is not as simple a job as it is considered. It carries awesome responsibilities with it. Most
often parents themselves need guidance and help in learning best ways to raise their children. At
this instant, counselors may assist such parents to learn optimal techniques for producing self-
accepting, goal-directed, spontaneous, and autonomous children. Moreover, the present study

also established internal locus of control and self-disclosure flexibility as important dispositional
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predictors of personal growth/self-actualization. Thus, counselors may themselves use both these
variables (and even other variables) as techniques for facilitating in the process of personal

growth in their clients.

Educationists are by definition in a strategic position to help guide personal growth in
students. According to Sprinthal and Sprinthal (1990), teachers can assist in the process of
growth by providing studeﬁts with increasing amounts of independence experiences and genuine
responsibility They may also include various approaches in the curriculum to aid in the process

of self-actualization.

In the end it would be suffice to say that the Index of Personal Growth (IPG) has
produced data which indicates that it could serve as a valuable tool for assessing personal
growth/self-actualization. It holds promise as the basis for future research. The measure can be
correlated to different variables such as self-esteem, self-concept, anxiety, and depression
Moreover, [ndex of Personal Growth (IPG) may also be used to identify the various factors
involved in enhancing personal growth among individuals, in order to gain in-depth knowledge

about the processes required to further the psychological development of human race,
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Anaexurc A

Performa for Indicators on Five Dimensions of

Index of Personal Growth (IPG)

Instructions
"\
As a part of Ph.D. research, a scale named as Index of Personal Growth (IPG) is being constructed for
Pakistani population. For this purpose, the present exercise has been planned te generate indicators on the

following five attributes of personal growth: autonomy, self-acceptance & seff-esteem, accetance of emations &

freadom of expression of emotions. trust & respponsibility in interpersenal relationships, and purpose in Tife,

You are requested to list at least 5 indicatiors/descriptors for each dimension given below, in Urdu

languaga.

. Autonomy refers to relative independence of physical and social environment; to rely on  one's own
potentialities and latent resources for growth and developement.

.-\_,g.r.';.:': "Automomy" :@i‘/,...‘)’u(;_u}ié._x.?_fdWl;bﬁwd;-zs‘L,'VbdjiJTJ}bmfd/f:-; -1

Lo FIFhE e A

P .. e
_u-—l-,rﬁ,q_,:-’c,o:o’i_u/;,ug.»c__u: -2



Self-acceptance & self-esteem rmeans to accept oneself as a one is. with all its shortcormning, and consider

(.
oneself worthwhile.
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[il. Acceptance of emotions & freedom of expression of emotions means to be relatively spontaneous in ane’s
oehavior, thoughts, and expression of feelings; and not to hide them unless their expression would hurt others.
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IV. Trust & responsiblity in interpersonal relationships refers to the deagree of confidence in the
trustworthiness and goodness in people, and being responsible of one's own self  in interpersonal relationships.
"Trust & responsiolility in fcir,//'”{ JL{i '.,(c,'.fzslz'._/r:l.f*"»p;_;u:/r'x.-li.yru'i)rb’d}lz..-it;‘;l:;l:C“luf; I 4
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V. Purpose in life means to have some goals in life, which are of non-personal and unselfish nature: and to

pursue these goals within framework of values,
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ANNEXURE B

List of Indicators for Each Dimension of the Index of Personat Growth (IPG)
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ANNEXURE C

List of Indicators for Each Dimension of the Index of Personal Growth (IPG)

after Excluding Redundant [tems

I. Autonomy
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ANNEXURE D

Performa for the Categorization of Indicators for Each Dimension of

Index of Personal Growth (IPG) to their Respective Dimensions

[nstructions

The purpose of the present exercise is to verify the conceptual classification of indicators of persanal
grovah to the relevant dimensions of Index of Personal Growth (IPG). Personal growth is defined as the
discovery of real self and its expression and development. It consists of following five dimensions: autanamy,
self-acceptance & self-esteem, acceptance of emotions & freedom of expression of emotions, trust &

responsibility i1l interpersonal relationships, and purpose in life,

Below is a list of randomly presented indicatiors of the five dimensions of PG generated  through
literature as well as empirical investigations, Moreover, definition of each has also been praovided below,
Keeping in view the respective definition of each dimension you are required to categorize each indicator to a
particular dimension oy indicating the label of that specfic dimension in the space pravided adjacent tn the

slatements.

. Autonomy rzfers to relative independence of physical and social environment; to rely on one's own
potentialities and latent resources for growth and development.

g 0 ‘ ! T - - ] - - o, T A P
- "Autonomy' r(c:'.::..' L,r;}/i_.)'f.‘__/u’i""':({j}’fﬂr’{}_‘_-}}’d_./ui'”b;_5:511 Ol S 2 =

1. Self-acceptance & self-esteem means to accept oneself as one is, with all its shorcomings, and consider

onesel { worthwhile.
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[l Acceptance of emetions & freedom of expression of emotians mean to be relatively spontaneous in one's
behavior, thouuhts, and expression of feelings; and not to hide them unless their expression woeld hun
others.

"Acceptance of emotions and freedom of ‘f)'_mijl".._fp‘./b-;_jizi‘**..__,vl;i.ufL/Jr’f_,u’ &t -3

-;_,j?d._expressicn of emolions”

IV.  Trust & responsibility in interpersonal relationships refers to the degree of confidence in the
trustwortniness and goodness in people, and being responsible of one's own self in interpersonal

retationsships.
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"Trust & respensitility in i,

D o mt-.rpersonal relationships”

V.  Purpose in life means o have some goals in life, which are of non personal and unseifish nature; and Lo

pursue these goals with in a framework of values.
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ANNEXURE U

Performa for Selecting the Most Representative ftems for

Each Dimension of Index of Personal Growth (IPG)

Instructions

The present exercise is being carried out to select the most representative items for the five dimensions
of Index of Personal Growth (IPG). Personal growth is defined as the discovey of real self and its expression and
development. It consists of following five dimensions: autonomy. self-acceptance & self-esteem. acceptance of
emotions & freedom of expression of emotions, trust & responsibility in interpersanal relationships, and

purpose in life.

Keeping in consideration the definitions of each dimension given below, please indicate for each jtem it
it is relevant 1o that particalar dimension. Write 'R’ for refevant statements and "NR' for not relevant statements

in the parentheses given against each ite

1. Autonomy refers to relative independence from physical and social environment; to rely  on one's own
potentialities and latent resources for growth and development.

“l it sk e i - wip L A e o
-UF & "Autonomy :L—’.z._s/’g(d/.L.rf#.../:,,lb-’f:{\_}r:"_wbib.u.:_/:_,VL-;L_;'JUI Sl .

II.  Self-acceptance & self-esteem to accept oneself as one is, with all its shortcomings, and consider oneself

worthwhile.

- . : . . . 7 = B I
"Self-acceptance & self-esteem " .-(.:'_.vr u’/"l(‘;{n‘fK.-J:'u;bﬂ&.x'l}.-:fw_ ;_,':;‘b;."u;jiﬂ"(_j:li.:.f':u'_f -2
Sgte

[1I.  Acceptance of emotions & freedom of expression of emotions means to be relatively  spontanceous  in
one's behavior, thoughts, and expression of feelings; and not to hide them unless their expression would hurt
others.

"Acceptance af emotions and freedom of expression of:(.J_yr,'l;llfg.....ﬂl?;_,’:,t,};fZ_JL)L«:H:/TJ,éf.:,;Ag:_-__.l -3
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-Ures emotions”



IV.  Trust & responsibility in interpersonal relationships refers to the degrce of confidence in the
trustworthiness and goodness in peopie, and being responsible of one's own self in interpersonal
relationships.

"Trust & responsibility in fcz_".lx/ﬁ"/?;jl{l&ufuiz;/;'.:‘l}ng ;Nﬁm.{.ﬁgwo’-\,%..jb‘gusu PHIUS = Bl -4

_uggir1tcrpersonal relationships”
V. Purpose in life means to have some goals in life, which are of non-personal and unselfish nature; and 1o
pursue these goals with in a framework of values.
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List af Most Representative Items for the Index of Personal Growth (IPG)
1. Autonomy
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[[l. Acceptance of emotions & freedom of expression of emotions
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ANNEXURE G
Original Form of Index of Persanal Growth (IPG)
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ANNEXURE H

Index of Personal Growth (IPG)
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ANNEXURE |
Internal Locus of Control Scale (ILCS)
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ANNEXURE J

List of Empirically Generated [tems

for the Self-disclosure Situations Inventory (5SI)
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ANNEXLRE K

List of Initial Pool Items

for the Self-disclosure Situations Inventory (SS1)
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ANNEXURE L

Performa for Selecting Culturally Relevant Items for the

Self-disclosure Situations Inventory (SSI)

Instructions

The purpose of the present exercise is to select culturaliy relevant items for the devetopment of
Self-disclosure Situations Inventory (SS1). Self-disclosure refers to the process by which persons let themselves

be known to athers (Mikulincer & Nachshon, 1991).

Keeping in consideration the above given definition of seif-disclosure. you are requested to choose
culturally relevant items from the list atached with this performa. Write 'R’ for relevant statements and ‘NR' for

not relevant statements in the parentheses ziven against each item.
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ANNEXURE M
Original Form of Self-disciosure Situations Inventory (SSI)
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ANNEXURE N

Self-disclosure Situations Inventory (SSI)
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ANNEXURE O

Parental Authority Questionnaire (PAQ) (Paternal)
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ANNEXURE P
Parental Authority Questionnairve (PAQ) (Maternal)
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