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ABSTRACT 

The aim of the study was to explore the relationship between attachment styles, 

friendship quality and psychological capital in adolescents. Moreover, different 

demographics variables like age, birth order, number of siblings, number of close 

friends, time spent with friends were also studied along the study variables. A sample 

of 300 students (aged 12-20) was selected belonging to different schools and colleges 

in Islamabad. Relationship Questionnaire (Bartholomew & Horowitz, 1991), Inventory 

of Parent and Peer attachment (Armes don & Greenberg, 1987), McGill Friendship 

Questionna ire- Friendship Functions (Mendelson & Aboud, 2014) and Psychologica l 

Capital Scale (Afzal, 2( 13) were employed to measure the research var iab les. Alpha 

reliabilities were found to be .88 for Inventory of PareI1t & Peer Attachment; .90 for 

McGill Friendship Questionnaire and .87 for Psycho logical Capital sca le. Results of the 

study showed that Peer attachment, secure attachment style, fearful attachment style, 

age, no of close friends significantly predict Psycho logical capital [R2 =. 165 , R2 =.168]. 

Furthermore, Friendship Quality, secure attachment style, fearful attachment style, age, 

no of close friends significantly predict Psychological capital [R 2 =.133, R2=. 142]. 

Correlation analysis showed that peer attachment, friendship quality and psychologiC.al 

capital have significant positive relationship with (r= .264**) for Psychological Capital 

and Peer Attachment, (r = .201 **) for Psychological Capital and Friendship Quality 

and (r = .7 11 **) for Peer Attachment and Friendship Quality. It was also hypothesized 

that there will be a significant difference on Psychological Capital, Peer Attachment 

and Friendship Quality across different attachment styles. Results show that there is a 

statistically significant difference on attachment styles for Psychological Capital, Peer 

Attachment and Friendship Quality. However, hope show non-significant difference. 
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Chapter 1 

INTRODUCTION 

Psychological cap ital is defined as a meaningful and progressive change within 

individual by incorporating high self-efficacy, hope, resilience and optimism (Luthans, 

Youssef, & Avolio, 2007). The aim of psychological capital is to bring change in lives 

of general population in order to lead a more creative and meaningful life and 

aclmowledge their potential abilities. It helps in channeling a dialogue within the 

individual about what areas are lacking in their lives and what is good about them and 

how mueh they are capable of. Specifically it emphasizes 011 one ' s strengths and well­

being rather than looking into flaws and malfunctioning of individual. In addition to 

focusing on positive thinking and positive emotions, psychological capital especially 

tries to recognize the factors that enable individuals and groups to succeed and flouri sh 

and of course to be happy. The current research is an attempt study how such processes 

fare with respect to adolescents in Pakistan. 

In the process of focusing on individual strengths, friendship seems to playa 

significant role by assisting people to cope with unusual happenings. As children 

transition to adolescents, they become autonomous, self-sufficient and are more 

concerned with developing personality. Peer relationships playa significant ro le in their 

lives. Good quality fr iendship provide them with companionship, support, and a sense 

of belonging. They encourage or reinforce hea lthy behaviors, push them toward 

academic and sports-related goals , making them more successful and as supported by 

literature, positive friendship provides the basis for later successful adult relationships 

including romantic relationships and life satisfaction. Adolescents share a lot with and 

copy a great deal from their friends. The solid network of friends provides adolescents 

with encouragement and social skills, teach them how to act in social situations thus 

bringing them up well for the future life . 

. Similarly early attaclU11ent styles also playa significant role in adolescent' s life. 

Secure relationships with parent's influences personality characteristics throughout 

childhood and adolescence, including emotional health , self- esteem, self- confidence, 

positive affect, ego resiliency, social competence and interactions with peers, teachers, 

romantic partners, and others. These secure attachment styles predict a more positive 



relationshi p maintenance 111 future whi ch feeds into the ad olescent's psychologica l 

capital. 

In the prev ious researches, psychological cap it:tl construct has been widely 

studi ed in organiza ti onal se tt ings where it was inves ti gated how work productivity of 

employees can be increased through positive constlllcts. However, th e present study 

has broaden its inqui ry to study how attachment with peers and being in a company of 

good friends help in shap ing hi gh psychologica l cap ital and how they help in prepa ring 

them fo r a good future. 1n addition to this, present study has used the version of 

psychologica l capital scale which was developed by A fza l (201 3) spec ifi ca ll y for 

adolescent 's samp le. 

So all tb e three variables used in the present study have an imp lied assOl;iati on 

with each other and the curren t study will show the rol e of different attachment styles, 

peers attachment and fri endship quality in contributing optima l fun cti oning and hi gh 

psychologica l capital in ado lescents. While un derstandi ng th ese constructs, it is 

necessa ry to get fami I iar with them fi rst. So graspi ng the co nstructs, a brief I iterature of 

all the variables has been given. 
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Chapter 2 

LITERATURE REVIEW 

Psychological Capital 

In the research of psychology, during past severa l yea rs, lQ10wledge about 

positive psychological traits , personal ity strengths and virtues, quali ties and principl es 

that are fo ll owed by many societies and cultures has increased to a much larger ex tent. 

As positive psycholog ica l traits are very stable in an indiv idual 's li fe, rather than 

through short-lived events, they can serve as a resilient basis for the development of 

more temporary states. For exampl e, hope changes and progress with the passage of 

time as it possess celia in state like characteristics but it also has stab le trait- li ke bas is 

that can enhance or decrease the level of an individua l's s itu ationa l hope. Constant 

motivation and drive to increase state hope can ultimately results in building trait hope 

over time and across diffe rent circumstances (Youssef, & Luthans, 2007). 

Snyder and Lopez (2005) presented another class ification. Accord ing to them 

positive psychological approaches can be conceptualize and class ify as emotion 

focused (e.g., emotional comfort and well-being), intelJectual fo cused (e.g ., self-ab ili ty, 

aims and pathways, knowledge), self-based (e.g., reality, honesty, modesty), 

interpersona l (e.g., tolerance, appreciation, sympathy), biological (e.g., hardiness), and 

coping approaches (e.g., absurdity, thought reflection, sanctity) . Thi s system of 

class ification is also in paralle l with current uses of positi ve psychology to the 

organization settings. 

Psychological Capital goes far away from (what you knows) and (whom you 

knows) in social network and is more focused on (who yo u are) and more specifically 

(what you are in future) i.e. , emerging one 's real self to become the poss ible self. 

Basically Psychological Cap ital is defined as follows: O ne's pos itive psycholog ical 

state of growth that is described by (1) to build confidence (self-efficacy) and 

determination to prosper in different situations, (2) hav ing positive attitude (optimism) 

about achieving goals in present and in future, (3) focused towards aims and ambitions, 

and when necessary, generate alternative paths towards objectives (hope) to ach ieve 

success, and (4) sLlstaining and bouncing back when oven vhelmed w ith problems and 

life challenges (res ili ency) to achi eve goals and success (Luthans et a I. , 2007). So 
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psychological capital is basically composed of fOllr psychological components, self­

efficacy, optimism, hope and resilience. 

Sclf-efticacy. The idea of self-efficacy was gIven by Bandura (2002), he 

defines self-efficacy as individual beli ef and confidence in hi s or her abilities towards 

particular action or work to achieve specific goa ls. High objectives are set by 

individuals who have higher self-efficacy, they put more energy and are delermined 

towards their aims and ambitions and attempt again and again when face hurdles and 

obstacles across life events. According to Stajkovic and Luthans (1998), self-efficacy 

is defined as a trust in oneself that one can accomplish chall enging tasks . Individuals 

with high self-efficacy are more likely to prosper. Mastery expericnccs, indircct 

learning, social influence and physical and psychological readincss are the four 

foundations of self-efficacy (Bandura, 2002). 

Basically self-efficacy principles are related with constructive perceptions. Self­

efficacious individuals are self-motivated and it also relates with hi gh enthusiasm, 

confidence and self-assurance (Luthans et aI., 2007). According to Bandura (1999), 

se lf-etllcacy is not a trait that is present in one individual and is absent in another, rather 

than he suggested that anyone, irrespecti ve of their previolls or present circumstances, 

has the capability of strengthening their self-efficacy. Based on five features, self­

efficacious individuals can be distinguished from others . They have tremendous' 

ambitions, welcome challenges and hardships, highly self-motivated, are determined to ­

achieve aims and keep on working hard even in harsh circumstances (Herbeli, 2011). 

A11tecede11ts of self-efficacy. COJ11prehensive knowledge, indirect learning, 

encouragement by society, physical and psychological read iness are the four types of 

sources of self-efficacy. 

Mastery experiences or performance attainments. The major and pflmary 

fOllndation of self-efficacy is comprehensive knowledge. The main influencing thing in 

increasing self-efficacy is to have direct experience of mastery. Achieving victory, fur 

example in mastering a: particular chore or having good grip on that particular task, wi ll 

automatically build self- contidence in that area whereas efficacy bel ief would 

demoralize by fai lure. To have high self-efficacy belief, it is important to have 

knowledge and determination in facing hurdles. 
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Vicarious experience OJ' lII odeling. Another foundation of self-efficacy is 

indirect learning. It arises from our thinking about people in our surroundings, 

particularl y those people who are living examples. When we sec achievements of 

people like us, the ir continuous determination behind their success, would elevate our 

self-confidence and belief that we also have those abilities which arc mandatory for 

victory in that particular fie ld. 

Verbal/Social encouragement. First two approaches are more important in 

increas ing self-efficacy as compared to social persuasion and simpl y sometimes it is 

categorized as can-do attitude. Influential and persuas ive people in our li ves such as 

parents, instructors, managers or coaches can strengthen and elevate our self confldence 

that we have the courage to perform such tasks whi ch take us to our set goals and 

Sllccess. We hold the abi lities to control over certain ac tivities, means that we put in the 

energy to attain our goal and withstand by any hardships and obstacles that emcrges in 

the way to success. 

Physiological and p ,<,:vch%gical arousal. According to Chowdry, Endres, and 

Lani s (2002), physiological states differs across spheres that is why physiological 

arousal play a minimum ro le to determine self-efficacy. Most of the people judge their ' 

abilit ies through their phys ical and emoti onal fee ling and have fai th in what they fee l. 

Negative and adverse feelings such as exhaustion, illness, depression, anxiety will ' 

disturb self-efficacy (F. Luthans, K. Luthans, & B. Luthans C. ,2004) , Although the self- : 

efficacy is effected by negative feelings but is effected only when the problems are 

severe. So during decision making, such decisions should not be made that are regretted 

later on, for example (quitting a job, turning down a career move), Same is the case for 

pos it ive fee lings. One 's good physical and mental states does not essentia lly pay a ro le 

in development of self-efficacy. For building self-efficacy both positive fee lings and 

physical state are impOliant in a good balance. 

Imaginal Experiences. Psychologist James Maddux has given fifth SO lU'ce i.e. 

Imaginal experiences, the skills an individual have to imagine himself/herself as an 

efficient and victorious person in particular circumstances . 

Optimism. According to Scheier and Carver (2006) "optimists are people who 

belief that everything that occurs in their life is good and pess imists are people who 
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assLlmes worse will occur" as optimists distinguish in the manner that they have more 

courage to face hurdles and obstacles and arc more like ly to achieve th eir goa ls by 

overcoming any challenge. Seligman (1998) defines an optimistic explanatory style as 

one that attributes positive events to personal , lasting and persistent causes, and 

negative events to external, temporary and situation specific ones. According to Martin, 

Sarrzon, Peterson & Famose, (2013), optimism is genuine and changeable. The ability 

to upgrade or improve performance for specific task or work is linked with optimistic 

approach. Optimism plays a fundamental role in the areas of psychological adjustment, 

academic and occupational fields. Achievement in patticular task of an individual is 

absolutely associated with optimism (Shepperd, Maroto, & Pbert, 1996). This 

achievement is linked to individual to better coping ski ll s of individual. This is 

hi ghlighted in Park, Crocker, & Mickelson, 2004) study that individual s who IS 

involved in conscious efforts can deal w ith any hardships in a better way. That is why 

optimistic people handle chall enges and adversities of life more easily and quickl y. 

Self-regulation model provide basis fo r optimism regulation (Scheier, Carver, 

& Bridges, 1992). People remain firm and put on their energies and effolts to face 

hurdle as far as they have strong belief in their success and are determined. When not 

clear about the set goals and doubts become severe, peop le give up their effort for those 

susceptible goals. Shepperd et a1. (1996), fo un d that individual 's sLl ccess in different 

tasks is positively related with optimism. Optimistic people perform their tasks and jobs 

very well as compared to pess imist people across different phases of life. According to 

Wrosch and Sheier (2003), more determination to achieve the goal is seen in optimisti c 

people as that of pessimist people. Optimistic people use problem focused cop ing 

strategies that helps them to face different chal lenges. 

Antecedents of optimism. Tiger (1979) found that optimism is as essential as 

aIr for the survival. Researchers have identified antecedents of optimism such as 

opportunities to achieve goals, accessibility of alternatives, presence of external 

resources, having good fortune, increases self-esteem, internal locus of control , 

unrealistic evaluation of personal risk, impractical judgment of capabili ty and 

uncertainty associated w ith possible outcomes (Mishel, 1988; Reker, & Wong, 2005; 

Scheier, & Carver, 2006). 
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Researchers have found some other antecedents of optimism as well as 

es pec ia ll y twin 's re lated studi es suggest, optimism is influenced by geneti c facto r 

(Plomin et aI. , 1992). Neuroticism and extravers ion can be in fl ucnced genet ically and 

both these traits are re lated with optimism. Peop le's I ife is al so influe nced by earl y 

childhood experiences. Theories of attachment describe that some infants are more 

closed with their relationships whi le others are not and same is the case with adults 

(Ainsworth, Blehar, Waters, & Wall , 1978). Snyder (1994) also confirms it w ith the 

research that sa fe and secure at tachment and early childhood experiences may directl y 

linked to optimism. 

Hope. Snyder (2000) defined hope as a positive driving state of mind that 

involves the interaction of motivating sense of sLlccessful (a) agency (goal-directed) 

and (b) pathways (p lanning to meet goals. Basically hope is a trust or confidence in 

oneself in which one can find directions for particular goals and uses these pathways 

with great enthusiasm (Snyder, & Lopez, 2005). According to hope theory, hope is 

associated with three components: goals, pathway thoughts and agency thoughts. F irst, 

goals can be attain in a short time span or achieved in long period, that are uncertain 

and are very valuable or important. Second, pathways are linJeed to the directions and 

ways we follow to reach and attain certa in goa l and abi lity of individual to generate ­

these goal-directed pathways. Last, agency refer to eagerness and wil l-power we took 

to reach to our desired goals (Snyder, Rand, & Sigmon, 2002). A vey, Luthai1s; & Jensen 

(2009) present two components of hope as w illpower (firm determination of an 

indiv idual towards certain goal) and way power th inking (one ' s ab ility to find out 

substitutes in way of success despite facing chall enges) . 

Alltecedents of hope. Negative or troublesome events are major antecedents 

of hope. The reason is that the consequences of this construct were mostl y studied with 

alarming situatioll , difficult times and the diseases . There are various negative 

antecedents of hope. Hope is developed and elevated when there is difficult situation or 

stressf111 circumstances (Jacoby, 1993; Yancey, Greger, & Coburn, 1994). Certain 

catastrophic events like loss can also result in development of hope. According to Mill er 

(1989) and Nowotny (1989) hope arises and elevated when an individual is facing 

worse circumstances in life. 
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Implicit theory (Dweck, 1996) also suggests an antecedent of hope. This theory 

tells llS that every individual have self-confidence about their ~lbili( i es and skil ls and 

this confidence and trust make them so determined towards their goals. Peterson, 

Gerhardt and Rode (2006) also believe that this supposition is valid because goal 

directions or pathways playa dynamic part in developmcnt and elevation of hope and 

hence significance of goal is also cleared by this theory. 

Last antecedent oh hope is verbal cues. Positive and negative verbal cues can 

affect the development of hope. Positive verbal Clles stimulates optimistic and hopeful 

thoughts which are most important to increase the motivation to achi eve the goal. Tn 

the same manner level of hope is . decreascd by negative and adverse verbal cues 

(Herbert, 20 11). 

Park, Peterso n, and Seligman (2006) found that those individuals who have 

optimistic approach towa rds their future have elevated level of hope in them A l1 d due 

to thi s belief their self-confidence has increased to a much greater level which wou ld 

ultimately help them and motivate them to reach towards desired goals. Hence it is 

safely concluded that individuals having elevated level of hope get more chances and 

ways to attain their goals which will ultimately assist them to ga in a sense of fulfilment 

or satisfaction. 

Resilience. The last component of psychological capital is resilience that is 

explained as (Luthans et aI., 2007) the ab ility to w ithstand or bounce back from 

hardships, clash, disappointments or even positive circumstances, progress and greater 

responsibili ty. Accordi ng to (Masten &, Reed, 2002) resi li ence can be defi ned as how 

an individual make adjustment and adaption to stressful circumstances, misfOliunes and 

bad happenings. Simply resilient people are internally motivated to overcome hardships 

and face challenges and ri sky situation effectively (Abbas & Raja, 201 5). Positive: 

beliefs provides foundation of resilient thinking and it makes an individual capab le to 

perceive another way of thinking, that is fl exible and reduce problematic situations and 

provides with capability to carryon with daily routine, despite long-term diffic ulties 

(Shabir, Baig, & Javed, 20 14). 

The concept of res ilience has been linked with the ability to survive successfu lly 

11] stressful envirolUnent, which generates long lasting positive healthy outcomes 
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(Jenkins, 20 16). Resilience is learned and developable. Social support is one of its 

factors. This may comprise teachers, directors , parental invo lvement , peers etc. One ' s 

stress level is dctermined by how much sociul and emotional support they get from their 

social circle and to which extent an individual is opcn to change and extrovert. Research 

showed that students who are morc resistant to stress and have resilient attitude are 

basically tbose who are communicative with others and have great social circle and this 

help them to attain more psychological health (Almeclom, 2008). 

Antecedents of resilience. Adversity is more significant antecedent of 

resilience. This variab le distinguish resilience from perso nality. As Abbas and Raja 

(2015) poi nted out that it is al1 ind ividual 's capabi I ity to overcome difficulties and 

adversities. Main characteristics of adversity are distraction, change and challenging 

task. These factors play significant role before the occurrence of resilience process. 

Several different factors are also associated with resilience which includes 

. . 
Personal factor that help build resilience. Indi v idual 's own talents are very 

significant to cope up with stressful and harsh conditions and raise hi s or her capabi lity 

to become resili ent. 

Positive social skiLls. Another factor that plays a vital role to enhance resilience 

is to be sociable and extrovert. It develops good sense of humor and elevates our 

confidence to communicate with others. 

Problem-solving skills.This strategy IS basicall y a capability possess by an 

individual to ponder upon things before showing reaction and giving feedback to a 

certain element. The major aspect of problem solving skil l is to find substitute ways 

and evaluating the effectiveness of consequences . In this process, social support may 

also assist establish resi lience. 

Secure feelings. Sense of safety, feeling of self-importance and self­

identification are dynamic antecedents of res ilience. By possessi ng these feelings , one 

can distance himselflherselfthrough unpleasant circumstances. 

Thus the presence of res ilience is very important to assist individuals in building 

up their strength from sufferings or personal hindrances when they occur (A vey et aI., 

2009). 
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Attachment 

The concept of attachment is explained in several ways but something which is 

common in all definition s is that, for an individua l's growth attachment is the 

fundamental key. John Bowlby is generally considered as father of attachment theory. 

He dedicated himself doing wide range study on the idea of attachment, and illustrated 

it as an emotional and enduring relation between two individuals (Bowlby, 1977). 

Papalia and Feldman (1999) explain it as mutual, persistent affiliation between child 

and caretaker, each of whom plays significant role in this bonding. Individual 

development at later stages depends upon the quality and effectiveness of attachment. 

According to Bowlby there are four features of attachment (i) Safe Heaven, 

when the child is feeling scared or frightened, he or she can come back to the caretaker 

or guardian for relief and calming (ii) ,Secure Base, a safe, trustwOIihyand reliable 

platform is given to the child by caretaker .to discover the nature and universe (iii) 

Proximity maintenance, the child struggles to stay close the guardian, to feel the child 

secure (iv) Separation di stress: The child will be worried, stressed out and disturbed 

when taken away from the caretaker (Bowlby, 1988). 

Bowlby's theory on attachment is in parallel with the structural concept of 

attachment, that primary knowledge gained by infants in perspective of their 

relationship with their parents or caretaker will continue to effect growth of infants in 

their other relationships as well (Weinfield, & Sroufe, 2000). However, in this current 

era, attachment has been redefine that comprises all the important bonding and 

relationships throughout the entire life comprising those with peers and spouses 

(Annsden, & Greenberg, 1987; Mikulincer, & Shaver, 2005). 

Adolescence is a significant period of change due to intellectual, biological and 

social development that happens during this time frame (Eisenberg, & Fabes, 1997). 

The way the adolescents successfully direct the course of attachment and those who do 

not depends on the quality of relationship they have with their parents ancl friends. 

Strong associations with companions is directly related to self-confidence, elevated 

levels of perceptive taking and voluntary behavior (Azmitia, & Perlmutter, 1989) and 

reduced possibility of emotional and developmental problems. 
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Attachment theory provides a significant context regarding how development 

of peer bonding occurs in adolescent phase and in later stages . An increasing knowledge 

in recent times has revealed that peers as attachment figures may be persuasive bases 

of social and emotional suppoli. Whi le the primary and foremost attachment 

interactions arc made with parents, individual s can also have made long term 

relationships wi th the people outside their family across life span (Cassidy, & Shaver, 

2008). 

The probability that peers may be as more persuasive as attachment figures in 

ado lescence is present in various researches, which has proposed that adolescents 

depend on their companions more frequently, than parents for their support allCi 

guidance (Furman, & Buhmester, 1992). This increase dependence on peers for socia l 

and emotional support involve aspects that includes an ado lescent's increasi ng need for 

independency, concerns and mutual interes ts which are easily shared between peers clue 

to same comfort zone, and improvement in intellectual level, which in turn encourage 

them to raise their confidence level and sense of self- examination. 

A well -known context is present in research on adolescents that pays attention 

on the attachment features of non-familiar peer bonding (An11Sden, & Greenberg, 1987; 

Laible, 2007) . A prominent contribution has been provided by Armsden and Greenberg 

(1987) which hypothesized that the internal worki ng model of attachment figures may 

be selected by evaluating (I) the optimistic intellectual ex perience of trust and reliance 

in the availability and awareness of attachment figures, and (2) the negative emotional 

experiences of annoyance and frustration occurring from neglecting attachment figures. 

Most importantly, Arni.sden and Greenberg (1987) suggested to study both adolescent 

parent and peer attachment concentrating on three dimensions: ( I) Trust, related to the 

adolescent's belief that parents and peers recognize and respect their requirements and 

wis hes; (2) Communicat ion, assoc iated with ado lescents' thinking that parents and 

peers are sensitive and responsive to their physical and psychological conditions and to 

which level they are involved and do oral conversation w ith them; and (3) Alienation, 

wh ich mentions about ado lescents' feelings of isolation , annoyance, and experi enced 

separation with parents and peers. Individuals who described their close bonding with 

elevated level of trust, communication and low level of iso lation/al ienation could be 

categorized as individuals with secure basis, while those were categorized as low 
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security individuals who defined their peer relationships with low level of trust, 

communication and elevated level of alienation. 

Theoretical Perspective on Attachment Styles 

A number of attemp ts have been made (0 account for the development of 

attachment styles. The general distinctions in explanation have followed theoretical 

differenccs associatcd with psychoanalysis, social learning theory, cognitive theory, 

learning theory and evolutionary considerations with a primary focus on origins of 

attachment styles. 

Psychoanalytic Perspective. According to psychoanalytic theory, attachment 

is an outgrowth or secondary development of oral primary dri ve gratification (Cohen, 

1976). Freud (1 983) traced the origins of attachment with its assoc iation with th e 

hunger drive, where the mother becomes a source of pleasure through oral grat ification 

and gradually the baby .comes to associate the pleasure and satisfaction with her. As the 

ch ild 's primitive needs are met during the oral stage, bonds of attachment strengthen 

and mother is recognized as a love object. Therefore according to psychoanalytic 

perspective, the role of parents in care taking functions, which are essential for the 

surviva l of child is very impOIiant in attachment formation. 

Attachment is perceived as an emotional relationship that is shaped by the 

Freudian concept of instinchJaI psychic energy. During th e child psychosexual stages 

of deve lopm ent, this energy is directed towards the mother because she is perceived as 

a source of pleasure and satisfaction. Freud (1983) stressed that the infant-mother 

relationship is an unalterable, lifetime bond serving as the primary and durab le love 

obj ect as an example for all other attachments. 

Learning Perspective. Learning theory provides several explanations of the 

origin of attachment. In partial explanation, the interest of social learn ing theory hil S 

been founded upon drive-reduction theory. In addition, social learning theory has 

directed greater energy in consideration of dependency as a basic vehi c le of social 

relations with littl e dist inction drawn between dependency and attachment (Gewirtz, 

1996). 
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Attachment in terms of learning criteria have been addressed by Bijou and RaeI' 

(1995). They argued that attachment may be defined as a behavioral consequences of 

contingency relationship established through patterns of mother infant interaction. As 

mother and infant create stimuli relative to each other and as such effects elicits 

attention leading to reinforcement; a union of reciproca l relationship is established. 

Response maintenance is subsequently a consequence of cont inued practice . 

Evolu tionary Perspective. A third approach to the study of attachment has 

been made through naturali stic descriptive acco unts based upon ethologica l 

consideration . . Observation among different species have provided ev idence that 

indicates that primary behavior disposit ions (clinging, following ) in conflucnce with an 

accepting adult usually the mother serve to ensure the surviva l of young offspring by 

the creation of systems of reciprocal interchange shortly fo llowing birth . Extrapo lat in g 

fro m these findings, Bowlby (1 969) and Ainsworth (1 979) have argued tha t there ex ist 

an analogous and comparably significant relationship focused on the human level in 

terms of attachment phenomenon. 

According to thi s position, each species incorpo rate a distinct set of appropriate 

behav iors, relative to the surviva l of its young, based upon structural and adaptive 

evo lution of the group in question. These species-specific responses, which appear as a 

putt of the endowed repertoire of the young organism, became evident at receptive 

periods in early development of the offspring in order to bind the young to its caretaking 

agent, among most species, such behaviors appear relatively early in li fe and arc 

singular in ex press ion. One such example would be clinging by certain class of 

subhuman primates. 

John Bowlby's Attachment Theory 

According to Bowlby (1 969) the progressIOn of social actions leading to 

attachment consist of four different phases that appears sequentially and possess 

independent identity. Behavioral distinctions characteri stic of each phase, however, are 

not isolated, rather phases may overlap. Attachment during the fi rst year of life fo ll ows 

a sequence of ( I ) indiscriminate responsiveness to peop le, (2) differentiated 

responsiveness to th e mother but w ith continuing responsiveness to other people, (3) 

sharply defined attachment to mother with strik ing waning of ind iscriminate 
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friendliness, concluding with (4) a stage of affect ion to one or more s imilar figures other 

than mothcr. 

As infants leaves the third phase of exclusive association with his mother, he 

rapid ly extends supplementary social ties. This capacity for generali zation is sign ifi ca nt 

and immediate, and possible long range, socia l development. [n the nea r term it allows 

for expanded socia l learn i ng opportun ities v ia increased socia I contacts w hereas 

overtime such actions provide direction in the formation of the future social bonds, 

serving possib le prototypical sign ificance. According to Bowlby theory, chil dren with 

passage of time adopt the things with caregivers in such a way that initi al bonding 

comes to form an example for relationships in near futurc, exclusive offami ly. Different 

experiences leads to dist inctive internally represented sets of expcctations about (I) th c 

attachment figures' access ibili ty and responsiveness, (2) an indi vidua l's capabi li ty to 

provoke co nduct from the caregivers. The child ' s first interest is the reflection of other 

people; thc second interest is the reflection of the self (Ainsworth, 1989; Bowlby, 

1988). 

Mary Ainsworth Theory 

Psycho logist mostly extended the work and research of Bowlby in the research 

of A insworth (1979) . Her innovative research showed that attachment has significant 

effects on behavior and conduct. In the research, psychologist experienced th e rcaction 

of chi ldren among 12 to 18 months of age when they were iso lated for some time and 

also when they were reunited aga in in certain situations (Ainsworth, J 979). On the basis 

of their responses, A insworth defined three main styles of attachment: secure, 

ambiva lent/anx ious- insecure and avoidant-insecure attachment whi ch are as follo w: 

Secure attachment style. Infants with secure attachment to their parents or 

caregivers calm and relax very easily when anxiolls or di sturbcd. A secure feeling of 

attachment is es tablished in infants when their caretaker react properly to thcir 

requirements and is responsive to their emotions. According to Bowlby (1 980), an 

individual who has developed secure basis of attachment in themselves is li ke ly to have 

internal working model of attachment fi gures as being access ibl e, helpful, and attentive. 

Avoidant-insecure attachment style. Children with avo idant attachment style 

have low self-confidence and do not completely familiari ze with their attachment fi gure 
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while exploring the environment. They are physically ancimentally independent of their 

attachment figure. They do 110t talk or convey th eir feelings to the attachmcnt figure 

when upsct about somcthing. Such chi ldrcn mostly have a carctaker who are not giving 

proper attention to them and arc not concern about their requirements (AinswOlih , 

1979). The attachment figure do not help them in their difficult situations and is absent 

at the time when they are having emotional stress. 

Anxious/ambivalent-insecure attachment style. Children with anXIOUS 

attachment style toward attachment figures elicit very insecure and dependent att itude 

in every situation but also reject th e attachment figure when they engage in 

communication. Consequently, they face difficulties to interact with their surroundings 

<md explore the world. When they are upset they are not easily calm and relax even by 

their attachment figure . This behavior mainly occurs because the primary caretaker 

does not respond to their necessities when required. 

Shaver and Hazan Attachment Theory 

Hazan and Shaver (1990) described SIX similarities between childhood and 

adolescent attachment. First, is that the quality of attachment is bascd on sharing, 

understanding and awareness of the attachmcnt figure/carctakcr. Second, individuals 

with secure attachment style are genera lly more satisfied, contented than individuals 

with insecure basis . Third, adult and infant both possess feeling of attachment to their 

attachment figure. Fourth, high level of stress and fmstration occur in individual when 

separated from figure. Fifth, both adults and infants show high sensitivity to show their 

success and achievements to their attachment figure for appreciation. And lastly, both 

adu lt and infant attachment demands baby talk type communication in which they 

express their feelings and emotions. 

Karen Attachment Theory 

Karen (as cited in Yaseen, 2006) suggests that . individual's behavior of 

attachment at one stage of life effect the behavior at later developmental stage. Her 

study about attachment th eory put fOlward that mental representation provides a process 

of connection from childhood through the early adolescents. These internal cognitive 

framework maintains the connection between infant and adolescent attachment 
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measures by expectations, deri ved during childhood of the beha vior of attachment 

figures and one 's ability ill social situ::ltion. 

Bartholomew and Horowitz Attachment Theory 

Bartholomew and Horowitz (1991) have proposed four group attachment styles 

that are based on internal representation and cognitive framework of self and others as 

positive and negative. They are secure (positive self and others) preoccupied (negative 

self, positive others), dismissing (positive self, negativc others) and fearful (negati vc 

self and others). The other positive model spccifics degrcc to which others arc gcnerall y 

expected to be ava ilab le and compassionate thus the sclf- modcl is relatcd with tendcncy 

to have or avoid intimacy in relationsl-iips. The four attachment patterns that are derived 

from a combination of two dimensions are given in figure below: 

Positive Negative 

Secure Preoccupied 

comfoliab le w ith attachment preoccupied with 

figure and independent relationships 

Dismissing Fearful 

dismissing of closeness, fearful of intimacy socially 

codependent avoidant 

Figure 1. Two dimens ional model of adult attachment (Fra ley & Shaver,2004) 

Secure attachment style. Thi s style of attachm ent usua lly occurs w hen an 

individua l has feeling of comfort and active interactions with their attachment figure. 

Strongly attached indi viduals are very affirmative about their opinions and others and 

have positive opin ions about their relationships. They tend to have higher gratification 

and adjustment in their relationships. Securely attached individuals fee l satisfied when 

they are independent of others and when in a close relationship wi th others. Secure and 

safe attachment bas is is given by a caretaker w ho is mentally or physicall y present and 

appropriately responsive to his or her child's attachment behavior, and has the capability 

of modifying both his and her positive and negative feelings. 
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Preoccupied attachment style. Individuals with thi s style of attachment are 

very close to their attachment figure and seek their support, approval and attention in 

every situation. Their closeness sometimes elevated to such an extent that they become 

overly dependent on the attachment figure. People who are highly concerned with 

attachment figures tend to have less positive opinions about themselves. They may 

develop feeling of uneasiness that only lessens when they are in touch with the 

attachment figure. They are often uncertain about them selves and consider themselves 

responsible for the negligence of attachment figure. Such type of attachment style in 

individual results in elevated levels of expressiveness of their feelings, Emo tiona l 

Dysregulation (ED), fear, and carelessness in their re lationships. 

Fearful attachment style. Individuals with anxiety or other shocks, such as 

sexual harassment in childhood and adolescence may often develop this type of 

attachment. They want mentally and physically safe and secure bonding, but due to 

their fear of trusting others they cannot get closer to them emotionally. On the other 

hand, they do not feel comfortable when they are emotionally .close to someone. These 

diverse feelings and emotions create negative opinions about themselves and the ir 

attachments. They mostly consider themselves as worthless and highly sensitive, and 

they do not believe in intentions of their attachments. People with a fearful-avoidant 

attachment style are not very close to their at1achment figure and usually hide their 

feelings. Because of this, they do not feel comfortable in express ing affection . 

Dismissing attachment style. Individuals with this attachment style wants 

great level of independency. Due to aspiration for independence they avoid closeness 

with attachment figure. They consider themselves as independent and do not want to 

share their feelings to their close ones. They mostly refuse close bonding with 

attachment figure . Some may even do not give importance to the attachment figures . 

As expected, they are not very close with attachments, and do not think positive about 

them rather than considering themselves as more positive. individuals with a 

dismissive-avoidant attachment style do not express their emotions easily and hide 

them. They can handle rejection by isolating themselves from their attachment figures 

or relationships. 

Thus Attachment bonds are tremendously influential and are very productive or 

worthless in one's li fe, and li ke any influential system the outcomes can be very 
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beneficial when the system is ideal , well balanced and working effici ently, but very 

distorting if the system is not working to optimal level, irregular and associated with 

social and emotional consequences of a range of problems. 

Friendship QUHlity 

According to Wright (1984), friendship is a relationship which invo lves 

unrestricted communic.ation where the members or the participants physically respond 

to each other. Hays (1988) defines that friendship is a relationship where two persons 

ure dependent on euch other over a period of time. Friendship fac ilitates the participants 

to achieve social emotional goals and involves variety of compunionship, 

understanding, liking and mutual assistance. For many people, friendsh ip is sometimes 

only to think and speak powerf'ully about different things . Most of th e people classify 

the friendship in different categories such as school fr iends, childhood friend s, 

neighbor 's friends etc. Moreover, this fr iendship also va ries in their relationship such 

as good frien'ds, best friends, casual friends and work/socia l friendship. 

Friendships are important facets of adolescence life where the friends have more 

influem:e than parents (Mounts, 200 I). Friendship also serve as foundation for intimate 

relationships during which, the chi ldren develop social and emotional competence, 

experience good mutual understanding on reciprocal basis With regards to females , th e 

suppOliive friendship is positively related to school achievements, self-confidence, 

psychological adjustment and success in subsequent relationship , whereas lack of 

suppoliive friendship leads to loneliness, depression, schoo l problems and identity 

issues(Hartup, 2000; Su llivan, 2000) .One of the most noticeable feature' of early 

ado lescent friendship is the development of intimacy and different shldies highlight that 

during early adolescence, affection and intimacy becomes very impoliant aspect for 

friendship within similar sex (Berndt, & Perry, 1990; Co llins, & Repinski , 1994) . 

. The importance of friendship across the li fe span can be assessed by examining 

how the children .and adults feel the significance of their relationship as well as the 

social exchanges they have with each other. There is a probability that friends do not 

share their likes and dislikes but they support each other 011 reciprocal basis . According 

to (I-lartup, & Stevens, 1997) good friends provides benefits and enhances the social 

capital who support each other to face different challenges and crises of the life. On the 
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contrary, th e friendship ·with week relationship may not be of any help or support duri ng 

diffic ul t time rather they become burden and tend to drai n the resources of their fr iends 

and generates poor developmental outcomes . 

According to Percival (201 5), fr iendship compri ses of three di fferent categories. 

First type offriendship is based on utility where both the partners get benefit from each 

other. The seco nd category of friendship is based on p leasure w here both the peop le 

derive pl easant qualities from each other like fun, humor, good looks etc. Th e third type 

of friendship is based on goodness where the people appreci ate and help each other for 

betterment and ri ghteousness. Goodness is a long lasting quality. Friendship based on 

goodness in bonded for longer time as good fri ends always help and remain pleasant 

w ith each other. 

Characteristics of Friendship 

Most of the people are dependent upon friends and families in their li ves. 

Friendship comprised of attraction on reciprocal basis where the individual equall y 

share their social values . Friendship believes lot of expectations that bes t friends always 

spend more time than other friends, provide emotional support, and remain · loya l and 

trustworthy to each other. Not everyone may have real friendship but these rcla tionships 

are sought and valued from chi ldhood to old age. Fri endships are ranked among the 

things that matter most to children, adolescents, and adults (Kl inger, 1977). 

By adolescence stage, individual spend more time with their fri ends th an to the ir 

parents as their friends become primary source of affection and disc losing of secrets 

and major source of deriving social and emotional support from their fri ends. 

(Wil kinson, 2008) . According to Doherty and Freeney (2004), the form ati on of intimate 

adolescent fri endships can be seen as part of the developmental extension of attachment 

networks that culminates in the transfer of attachment functions to peers and the 

development of secure base romantic relationships in adulthood. 

Friendship is comprised of various traits such as positive and fair treatment, 

mutual respect, trust worthiness and fairness (Laursen, 1995). There are certain 

qua lities offriendsh ip whi ch are explained as fo ll ows: 
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(a) Faithfulness. It is the first characteristic of a close relationship and that is 

truthfu lness and loyalty. It refers to that how much a pcrson is faithful in his or 

her rclationship and his/hers fricnds can rely on that person who is fricnd. This 

rclationship is not harmful for any friend 

(b) Respect. Respect is the second important characteristic of fricndship. To deal 

w ith another person means that as a person not making fun of their personality, 

fee lings and thoughts. To respect someone e lse means that a person is important 

in society. 

(c) Integrity. It is a third characteristic of a good relationship . As it is said that in 

fri endship or any other intimate relationship one is a lways serv in g you, but thi s 

thing is still a littl e idea l nowadays. True love is actually stra ightfo rward and 

standing in the fri endship and not vi olating the relationship by ly ing and 

cheating intenti onally . 

(d) Edi11cation . Edification refers to learning, is fo urth important issue of 

friendship. True friendship is about build ing up your companion not tearing 

them down. Edification is about help ing another person become the best they 

can be. According to which , you m ust speak pos itive words that li ft them. Any 

necessary criticism should be constructive in natui·e. 

(e) Nearness. It is another quality of good friendship . To be near mcans to be 

present in the other person's life. This shows the availability ofa persall in any 

relationship and to spend a lot of good time w ith th eir fr iend. 

(t) Durability. It is a sixth important factor of fr iendsh ip w hich says that true 

fri endship is long- lasting. A nd durability offriendship depends on how a person 

is dea ling w ith her/hi s fri ends in a posit ive manner. 

(g) Sacrificial. Being sacrific ial refers kind and sympatheti c w ith your fri end. it a lso 

means to p refer likes and dislikes of your fri end and also prefer their op inions 

upon your own w ishes. Friends w ho are hav in g strong relationships w ith o ther 

fri ends often sacrifi ces for their fr iend 's w ishes are a symbo l of good and strong 

positive relationships. 

(h) Humor. It is an eighth trait offriendship. True fri cndship includes laughter and 

the abil ity to laugh at one's own self. 

(i) Inspirational. It refers to fri endship that moti vates people to do an activity. 1t 

encourages the person and provide opportunities to learn many things and to 

perform certain good activ ities in their life. 
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(j) Personal. The last characteristic of a true friendship is personal. it includes the 

sharing of almost everything with your friend. To be personal with one 's friend 

shows their strong relationships with them. 

According to Hartup (2000), friends help one another with logical reasoning, 

provide social and emotional support that is different from what non-fri ends provide, 

and also predict good outcomes across deve lopmental stages. However, behavioral 

characteristics, reliabil ity, consistency and attihldes of peers group is important to know 

in predict ing consequences in ado lescent 's life across co urse of action. Some 

companions are he lpful , extrovert and socially capab le; others are not. Sometim es 

fr iends are trouble making. Tnformation suggest that negative interaction w ithin 

fr iendships account for more antisocial behav ior, unstructured and unsuperv ised 

activities w hereas positive interactions within friends result in positive relationship 

quali ty (Dishon, Andrews, & Crosby, 1995). 

Friendship varies greatly and show a discrepancy from person to person and 

friend to friend (Harlup, 2000). These differences in friendship lies in certain qualities 

that one's fr iend possess. So me of the companions are helpi ng, cheerful , ambi tious and 

competent in facilitating interactions and communication, unlike others. At times, some 

friends causes annoyance and disapproval in others. Such variations in friendship is 

noticeable but often neglected. New evidence put forward that personal and social 

characteristics of one's fr iends is accou nted for more outcome differences across li fe 

span (Dishion et aI., 1995). 

Quality of friendship varies in terms of content and certa in course of act ions 

(e.g. activities the two individual collectively perform), their productiveness (whether 

one's friend peacefully resolves unpleasant arguments and quarre ls us in g effective 

negotiation ski lls or make use power assertion strategy), and their familiarity (e. g. when 

two friends spend time in each other company, they participate in activities that 

sometimes diffe rent to each other's, which ultimate ly res ults in more di sc los i ng of self), 

their propOIiion ( w hether two friends influence each other in the same way or one 

friend is more authoritative than other), their personality traits ( whether one fee l secure 

and safe in one's fr iend company and provides you with social and emotional support 
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or friendship deprives support and involve minor and major conflicts) (Bowlby, 1969; 

Gottman, 1980). 

Adolescents Friendship 

According to Kagan and Coles (1972), fr iendship is given much importance 

during the period of early ado lescence in most of the find ings of psychological 

development. Adolescent is a period of rapid change beginning with the process of 

physical changes in body fo ll owed by biological changes which may be upsett ing or 

distress ing due to w hich they may turn to peers for seeking help in understanding and 

adjusting to them. These biological, cognitive and socia l changes duri ng ado lescents 

phase determined the fea tures of their fri endships. According to (Dollvan & Ade lson, 

1966), fr iendship w ithin same gender is much deeper and understanding parti cularly 

during earl y adolescence than any other age group, f"urthermore fri endship at this time 

frame significantly impacts on the development of perso nality; social skill s and socia l 

behavior. 

Close friendships are good source of information for adolescences regarding 

their hidden potentials to ut ilize them efficiently, enhance self-confidence and self­

worth which ultimately generates good outcomes in them across life span. Furthcrmorc, 

positive fr iendship provides oPP0l1unities to practice skills interaction skills as well as 

opinions and suggestions about their part icular behaviors and stay beside by them 

during the time of exp loring of self and others (Mannarino, J 978) . Frankel (1990) and 

Grotevant (1998) found out positive relationship between fri endship support and 

ado lescent 's se lf-esteem, indicating close fri endship plays a s ignifi cant role in 

adolescent development. 

According to Sull ivan (2000), reciprocity, mutuality and intimacy are three 
.-~ ' . ..... ,:. 

important pillars that are new to adolescent friendship which includes i'ncrcased 

kindness toward individual considered friends. Furthermore the increased sensc of 

reciprocity cause adolescents to change their behavior in an attempt to achieve mutual 

sati sfaction and decreases the adolescent's likelih ood to seek advantages at the fri e nd ' s 

expense. Mutuality, wh ich is another pillar of friendsbip also involves shared success 

and achievement, praisi ng to one another and encouraging them on failures, thus 

increases ado lescent's se lf-confidence. Mutuali ty is therefore related to another pillar, 
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as identifi ed by Sullivan (2000) , of adolescent friendships, that of intimacy. Close 

friendship fu lfils the need for intimacy in adolescents in a timc whcn they arc becoming 

less close to their early attachment figures (fami Iy) in an attempt to scck independence 

and explore their own-self. 

According to Berndt (2002). interactions with peers and friendship relation s 

occupy such a large place in the social li fe of adolescents because they relate with 

individuals who are finding themselves confronted w ith the same developmental 

realiti es: freedom of parental authority, beginnings of romanti c attraction and concerns 

of one's personal identity. Friendship can not only g ives vital li fe skills which helps 

shaping in personality tremendously but also do much more. For instance, good 

friendship quality are capable of sharpening minds, make discover OLlr potentials, 

inspire to reach goals, advance our career and live a stress-free, longer and hea lthier 

life. Ledhingham and Reisman, have noted that the quali ty of relations maintained with 
-------- ----- ---

peers during childhood and adolescence set up a good bases of later social and 

psychological problems as cited in Claes and Simard (1992). 

Theoretical linkage between study Variables 

Internal working models of attachment throughout childhood and adolescents 

are believed to influence the ways in whi ch chi ldren and adolescents act in certain social ; 

situations involving peers. Specifically secure attachment style provides an individua ls 

with the ability to meet th e difficulties in a positive manner in developing and 

maintaining hea lthy peer relationships as well as to explore the social world around 

them (Carlson, Sroufe, & Egeland, 2004). In 20 12 Seven and Ogelman carried out a 

research on relationship between attachment style and peer relationship of preschool 

children. The sample compri sed of 30 children of age 10 from Denizi li in w hich 

relational samp ling technique was used. The study concluded that children w ith secure 

motber-child re lationship showed more accep tance towards their peers whereas ,­

chi ldren w ith insecure relationship w ith their mothers exhibited more hostility, 

antisocial and hyperactive behavior in their peer relationships, were more fearful -

anxious and being unfairly treated by their peers. 

Findings on the studi es on attachment styles and friends relat ionships during 

preadolescence and adolescence have revealed that secure attachment style is positively 
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related to quality of friendship as described by trust, intimacy and emotional support 

(Lieberman, Doyle, & Markeiwicz, 1999) . In 2000 a study was conducted by Gntbil 

and Kerns on attachment styles and closeness in friend relationships. The sample 

consisted of 600 college students. Findings supported the hypothes is that secure 

attached indi vidual s positively correlated with intimacy. Individua l wi th secure internal 

working mode l are more likely to disclose their feelings to their peers , respond 

positively when other disclose to them and are cared by others than in dividuals with 

insecure attachment style. 

Tn 2000, Sulli van particularly focused on fri endship and loneliness, giving 

attention to the importance of adolescents peer relationships as a means of avoiding the 

feelings of isolation and dissatisfaction. Asher and] effrey (1993) conducted study 011 

peer group adjustment and feelings of isolation and socia l displeasure on a sample of 

801 elementary school going children in United States. Results of the study showed th at 

children friendship adjustment influences chi ld feeling of isolation . It was found that 

children with high peer acceptance and best friendship were less lonely and socially 

di ssatisfied as than children with low peer acceptance. 

Attachments are the distinct patterns of behavior that attributes th e ability to 

direct close association between acquaintances . These behavioral patterns assist 

individual to control their emotions as well as to seek out and accept social support 

when facing life challenges which is necessary mechanism underlying res ilience. 

Jenkins (2016) conducted a study on the relationship between resilience, attachment 

pattern and emotional . coping styles . A convenience sample of 266 participants 

participated. Results of the study showed that secure attachment and dismissive 

attachment style as well as the repressive coping style positively associated with 

resi lience whereas fearful and preoccupied attachment styles are not. 

Positive relationship with peers significantly influences on later adjustment and 

psychological well-being throughout life time as well as promote resilience by 

providing effective coping styles to manage life stressors and fostering belongingness. 

In 2016 Graber, Turner & Madill conducted a study on socio-economic at the ri sk 

British adolescents to examined whether high quality fri endship promote psychologica l 

resi lience.in them. Sample consisted of 409 ado lescents in which both g irls and boys of 

age 11 to 19 yea rs participated in the Shldy ane! completed self-report measures of close 
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friendship quality, psycho logical res ili ence, social support, and other resources. 

Findings showed that there is a positive relationship between suppoliive friendship and 

resilience . It was found th;]t seeking social and emotional support, supporti ve peers 

group, development of effective coping skills and reduce engagement in externali z ing 

coping may facilitate the relationship between quality of friendship and resili ence. 

According to Bowlby ( 1988) individuals wi th secure attachment style possess 

greater ab ility and ski lls to understand and explore their surroundings. W ithin the 

framework of attachment measures, secure attachment by caregiver is imp0l1ant 

element in learning goal-d irected behav ior and thoughts because person's thinking of 

developing routes to goals and beliefs in achieving those goals arc learned across all 

stages of life (Snyder et aI., 1991). Social development plays a significant pali in 

developing hop e. It is believed that hopefulness is learned t!u"ough communication and 

interaction with families and friends and is effected by human environment. That is, 

being hopeful or not, depends on how much ado lescents interacts w ith others (Fletcher, 

Darling, Steinberg, & Dornbusch, 1995). 

Healthy d iscussion among peers group playa significant part in one ' s vision 

and beliefs about the world thus contributing in direct in g one' s life ; th ese exchangin g 

of ideas and thoughts w ith acquaintances and group members contribute to the 

formation of their world views, future life plans, developed deeper insight of self with 

optimistic vision of the future and the belief of recognizing future goals and dreams. 

Being accepted by fr iends reduces worries and anxiet ies in circumstances where 

adol escent is a beginner, therefore increases self-efficacy and SUbj ective well -being 

(Rabagliatti, & Ciaviano, 2008). 

According to (Caprara & Steca, 2005) ado lescents with greater se lf-efficacy for 

close interactive relationships have more ways of generating favorabl e life events as 

compared to those adolescents who regard themselves as inefficacious and have less 

positive views of their social abilities. Such close and suppoliive relationships, in turn , 

develop high self-efficacy of adolescents and prepares them to deal with life stressors 

as caused by unpleasant life events such as being bullied or treated unfairly. III 20 14, 

Fitzpatrick and Bussey conducted a study to examine the role of effectiveness of 

perceived friendship as a coping strategies aga inst the negat ive effects of socia l 

victimization. A total of 121 8 co llege students participated ill the study: Findings 
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showed that the more adolescents have confidence in their perceived friendship self­

efficacy, the less they would experience depression, anxiety and othcr externalizing 

symptoms as a result of social, emotional and psychological harm. Llorca, Richaud und 

Malonda (2017) conducted shldy on a relationship between peer relationships, 

academic self-efficacy and academic achievement. A total of 500 adolescents 

participated in the study. Result supported the hypothesis that adolescents peer 

attachment is positively related to academic self-efficacy. 

According to the literature, adolescents who have healthy interpersonal 

relationships with their parents exhibit high self-confidence, have more ability of 

psychological adjustment, more efficiently face the problems and generate alternating ways 

for solution . (Amiri et aI., 2013) conducted a shldy to find out relationship between 

attachment measures and self-efficacy beliefs with respect to gender. A total of three 

hundred and sixty nine shldents pmiicipated from different schools of Iran. Results 

showed that participants with secure attachment style have more self-confidence on 

their abilities then people with insecure-avoidant and insecure-ambivalent attachment 

styles. The findings further suggested that self-efficacious people arc securely attached 

with attachment figLires. 

Early attachments set the stage for a child's deve lopment of dispos itiona l 

optimism. A child with warm parents will likely have a secure . attachment, which 

provides a secure base from which he or she may venture with confidence (Gillham, &:' 

Reivich, 2004; Snyder, 2000.) This basic trust instills in the child a sense that the world 

is a good place that can be understood, and therefore allows them to take risks and 

develop competence. 

Social support plays a vital role in feeling hopeful and confident (optimistic) 

about the future. Optimism, in turn, promotes wellbeing, increases life satisfaction and 

decreases the risk of anxiety and depression. Symister and Friend (2003) conducted a 

shldy to examine the impact of social and problematic support on optimism and 

depression in patients with chronic illness as facilitated by self-esteem. A total of 86 

renal disease patients who were at their last stage were assessed. Results showed that 

social support positively related to self~esteem which in turn increases optimism and 

reduces depression. However problematic support was negatively related to self-esteem 

and optimism. 
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Rationale of the Study 

The current study has parti cularly selected adolescents sampl e because thi s is 

the time when they experience certain changes in their lives. Th ey experi ence socia l 

interactions and subsequently seeks out to fri ends for their socia l and emotional suppo11. 

According to Seligman (1998), despite the new technologies and facil ities adolescents 

have hi gh rates of pess imism, sadness and depression are getting higher, so studyin g 

Psycho log ical cap ita l will be helpful in the context of exploring positive outcom es in 

ado I escen ts. 

Positive social connection and earl y secure attachment with parent-caregivers 

in ado lescent' s life provides them with a sense of belonging, feeling of being worthy as 

well as prepares them in dea ling with challenges and expect pos itive for the future 

success with full determination in spite of obstacles. Moving fr0111 hi gh school to 

grea ter world and encounter new and more chall enging situations in life ahead, thus 

developing hi gh Psychological Capital w ill serve as a protection against the impact of 

unpl easant life experiences and ensure healthy deve lopment in future. 

As it has been identified by the literature that early secure attachment sty les 

provides adolescents with the ability to explore the social world, confLdently and to 

meet the chal lenges. Similarly healthy peer relationships influ ence on later 

development, promote well -being and more adaptive ways of coping during certain · 

situations. 

Research on Psychological Capital is taking shape in its early stages by directin g 

its attention to the in1portance of knowing the ex isting potential in individual to promote 

positive outcomes. Past researches have focused on problematic behav iors, academic 

problems, negative thoughts, malfunctioning, psychopathology as well as effect of 

negative life events on later development. Also Psychological capital have been studied 

w ith stress, burnout rate and employee's work productiv ity in organizational settings. 

So the current study will try to understand how this multiple construct, incorporated of 

hope, res ilience optimism and self-efficacy g ives better insight into one's strengths and 

their capabilities and leads to greater life satisfaction when studied with attachment 

styles, along w ith peer attachment and friendship quality in Pakistani context. 
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Chapter 3 

METHO D 

Obj ectives 

The current research examined the relationship between Attachment Styles, 

Friendship Quality and Psychological Cap ital in the life of adolescents. The main 

objectives of the present study werc as follows . 

I. To explore the construct of psychological capital in the life of adolescents. 

2. To shldy attachment styles on Psychological Capital, Peer Attachment and 

Friendship Qua lity. 

3. To study the predicting role of Peer Attachment, Friendship Quality, 

Attachment styles, age, birth order, number of close friends, no of sib lings and 

time spent with friends on Psychological Capita l. 

Hypotheses 

1. There wi ll be a positive relationship between Psychological Cap ital and 

Friendsh ip Quality. 

2. There will be a positive relationship between Psychological Capital and Peer 

Attachment. 

3. There will be a positive relationship between Peer Attachment and rriendship 

Quality. 

4. There will be a s ign ificant difference on Psycho logical Capital , Peer 

Attachment and Friendship Quality across different Attachment styles. 

5. Peer Attachment, Attachment styles will sign ificantly predict Psychological 

Capital 

6. Friendship Quality, Attachment styles will significantly predict Psychological 

Capital. 

Operational definitions of Variables 

Operational definitions of the varia bles in the study are as follows: 
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Attachment styles. Attachment is an emotiona l long-lasting bond between 

people across different stages of life (Ainsworth, 1989). According to Bowlby (1969), 

attachment in children is explained by certain behaviors such as getting close to 

significant figures when distressed and in danger. The present study measured 

attachment styles by Relationship Questionnaire which was developed by Bartholomew 

and Horowi tz ( j 991). The fo JJ owing types of attachment styles are: 

Secure. Secure attachment style is characterized by feeling of safety, warmth 

and friendliness as well as sooth stress by supporting ca lm and create happiness. 

Fearjitf. Fearful attachment style is characterized by the belief that the person 

is not good enough and worth important. They find difficu lt to rely on others 

and have negative view of themselves and for others .. 

Preoccupied. Preoccupied attachment style is characteri zed by the feeling that 

other people do not get as close to them as they are close .to others. They seek 

nearness but feel a sense of not being important in their relat ionships. They have 

more positi ve opinions for others and view themselves as less positive . 

Dismissillg. Dismiss ing attachmell t style indicates a sense of autonomy and are 

uncomfortable with intimacy. They view themselves as self-s ufficient and 

prefer others not to depend on them. They are invulnerable to feelings associated 

with being close to significant others. 

Peer attachment. Peer attachment is the be lief that that one's peers wi ll be 

available to their needs and stay beside them across tim e leading the individuals with 

opportunities to build their sense of self-worth (Wright, 1984). The p resent research 

aims to study the construct of Psycho logical Capital in the life of adolescents by 

assess ing the extent of their positive and negative views of attachment bond w ith friends 

and associates . 

Friendship Qua lity. According to Re isman ( 1985) frie ndship ca n be defined 

as strong bond of affili ation between individuals hold together by mutual caring, 

sharing of thoughts, interests and spending tim e in each other 's company. I n the present 

shldy high scores indicate high friendship quality and low scores indicate the person 

has low fri endship quality. 
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Psychological Capital. Psychological capital is a multiple construct which 

included hope, self-efficacy, resilience and optimism (Luthans ct aI. , 2007) 

Sample 

• Hope. Hope can be defined as strong beliefs towards goals and when 

required take on different paths to reach out those goals in order to be 

successful. 

• Self-efficacy. Psychological capital defincd self-efficacy as "hav in g 

confidence (self-efficacy) and firm belief to accomplish chall cnging 

tasks effectively. 

• Resilience. Resilience can be defined as abi lity of sustaining and 

bouncing back when overwhelmed with problems and adversity of live 

in order t6 be successful. 

• Optimism. Optimism in psychological capital is defined as responding 

to problems with self-confidence and high personal ability about 

succeeding now and in the future 

A sample of 300 shldents were contacted belonging to different schools and 

coJleges of Islamabad and Rawalpindi. Both males and fema les participated, of age 

ranged between 12-20 years. In case of any confusion, respondents were assured to ask 

any questions . Random sampling technique has been conducted in the present study. 

However, after excluding extreme values, a total data of 270 individuals were left 

behind on which further analysis was done in current Shldy. 

Table I shows the frequency and percentage of demographic variables, which 

includes age, gender, birth order, father and mother occupation, number of close friends 

and time spent together. Categories of friends have been specified in terms of number 

of close friends as Acquaintance (these friends have occasional contact and talk about 

general knowledge), Casual friends (these friends meet more frequently and share 

common interests) and best friends (these friends have mlltual interests and life goals 

and work together to achieve those goals. 'they understand and are emotionally close 

to each other). Categories of time spent together have been specified in terms of number 

hours they spent together where less time means spending 2-3 hours, average time 

means spending 3-5 hours and maximum time means spendillg 5-7 hours . 
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Table I 

Demographic o.lthe Study (N=270) 

Demographics f % 

Age 

12-14 Early adolescent 93 34.4 

15-17 Middle ado lescent 93 34.4 

18-20 Late adolescent 84 31.1 

Gcndcr 

Male 139 51.5 

Female 13 1 48.5 

Birth order 

The fi rst born 70 25.9 

The middle born 78 28.9 

The last born 56 20.7 

The only child 65 22.8 

Father's occupation 

Working 230 85.2 

Nonworking 40 14.8 

Mother's occupation 

Working 67 24.8 

Nonworking 200 74 .1 

No. of close friends 

Acquaintance 67 24 .8 

Casual friends 93 34.4 

Best friends 108 40.0 

Time spent together 

Less time 9 1 34 

A verage time 105 39 .2 

Maximum time 72 26.7 

Note. The categories shown in table have been developed for comparison and analys is 
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Instruments 

Following instruments were used for the collection of data . Description of the 

scale used in the study arc given below. 

The Relationship Questionnaire (RQ). The Relationship Questionnaire was 

developed by Bartholomew and Horowitz (1991). It is a self-report measure made lip 

of short paragraphs, each describing different attachment pattern. Participants were 

asked to select one of a four style that best described them as secure, preoccupied, 

fearful-avoidant and dismissing avoidant attachment styles respectively. This helps in 

providing a profi le of an individ ual's attachment feelings and insight of one self. 

Peer attachment Scale. The current study used peer attachment scale to 

measure the ado lescent's quality of attachment, they have w ith their peers . Inventory 

of parent and peer attachment (IPPA) was deve loped by Armesdon and Greenberg 

(1987) .It is self-report questionnaire. The scale has three measures i.e . father, mother 

and peer. Each measure or questionnaire has three subscales i.e. tlUst, communication 

and alienation comprised of 25 items in which 10 items of tlUst, 8 items of 

communication and 7 items of alienation included. 

The current study has used the revised version of rpp A in which measure of 

peer attachment has been used. The scale is a 5 point Likert scale and responses were 

Almost never or never true= l , Not very often true=2, Sometimes true=3, Often true=4 

and Almost always or always true=5. There are 7 negative items in total. Alpha 

reliability of peer attachment is .92, for peel' trust a=.90, pee l' communication a=.84 

and for peer a lienation a=.81 respective ly. 

Friendship Quality Questionnaire-Friends Function. The friendship quality 

questionnaire developed by Mendelson and Abound (2014). It is self-report 

questionnaire and measure the extent to which friends fulfill certain friendship 

functions. It has 6 subscales which includes stimulating companionship, intimacy, 

reliable alliance, belp, self-validation and emotional security. The current study has 

used 4 subscales i.e. stimulating companionship, intimacy, reliabl e alliance and 

emotional security. 
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The scale is a 5 point Likert scale and responses were Never=O, Rarely= I, Once 

III a while=3, Fairly often=4 and Always=5. There arc no reverse items. Alpha 

reliability of friendship quality questionnaires is .92, for stimuluting companionship 

a=.91 , intimacy a=.94, reliable alliance a=.95, and emotional security a=.92. High 

scores on the scale indicate high quality of friendship and low scores on scale indicate 

low quality of fr iendship 

Psychological Capital Scale. Psychological capita l scale was developed by 

Afzal (20 13) and used to measure PsyCap among ado lescents. The scale has 34 items 

which is divided into four subscales i.e. res ilience, self-efficacy, hope and optimism. 

There are 13 items in res ilience, 7 items in self-efficacy, 8 items in hope and 6 items in 

optimism. The sca le is 4-point Likert scale and responses were Strongly disagree= I , 

Disagree=2, Agree=3 and Strongly agree=4. Alpha reli ab ility of PsyCap is .87, for 

res ili ence a=.84, self-efficacy a=.74, hope a=.67 and for optimism a=.68. High scores 

on the scale means individual is high on PsyCap and low scores on scale means that 

individual is low on the specific construct. 

ProcedUl·e 

The data for the present research was collected from schools, colleges, ancl 

universities of twin cities of Islamabad and Rawalpindi. At first step, consent was 

obtained from principals and directors of different institutions. Also informed consent 

was obtained from the participants. Consent form was given to the participants to be 

signed before participated in the study and they were assured that their given 

information would be used only for academic purposes and that it would be kept 

confidential and anonymity would be maintained. The students were requested to 

respond to each item honestly and not to skip any item. No time limit was mentioned 

and questionnaires were completed and collected at the spot. At the end, the whole data 

was organized, summarized and analyzed with the help of software i.e. SPSS. 

A total sampl e of 500 questionnaires were distributed and on the collection of 

300 questionnaires, data collection was stopped. The response rate for the present 

research was thus 60%. 
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Chapter 4 

RESULTS 

The present study took a sample of 300 individuals, in whi ch data of 270 

individuals was left behind after excluding extreme values. Missing values and errors 

were find out through descriptive statistics . To test the formulated hypothesis, a series 

of statistical analysis were carried out, for this purpose statistical package for social 

sciences (SPSS 18) was used to ana lyze the data. First of all , psychometric properties 

were computed, followed by correlation, I-test, ANOV A and hierarchical regression 

analysis to create results. However, only significant results have been shown. Analysis 

on birth order and time spent together across the categories were non-significant, thus 

it has not been reported. 

Table 2 

Alpha Reliabi lilies and Descriptive Statislics for P5ych%gic([/ Capila /, Peel' 

Attachment and Friendship Quality (N=270) 

No. of Range 

Variables items Ai SD a Actual Potential Kurtosi s Skew 

PsyCap 34 103 .6 10.87 .87 76-130 34- 136 -.277 -.29 1 

Hope 8 26.86 2.90 .72 15-28 8-32 -.062 -.384 

Optimism 6 17.55 2.47 .70 8-24 6-24 .828 -.483 

Resilience 13 39.2 1 5.22 .8 1 24-52 13-52 -.151 -.286 

S-efficacy 7 19.9 1 3.23 .64 10-27 7-28 -.222 -.203 

PeerAtt 25 98.00 11.67 ,88 63-121 25- 125 -.453 -.3 I 5 

PeetTr 10 40.6 5.88 .84 18-50 10-50 .240 -.590 

PeerCol11 8 30.6 4.70 .77 19-40 8-40 -.212 -.466 

PeerAln 7 26,86 2.94 .71 12-34 7-35 -.704 .042 

FriendshipQ 20 66.21 9.39 .90 41-80 0-80 -.207 -.615 

Stim.Com 5 17.08 2.49 .75 7-20 0-20 .696 -.895 

Intimacy 5 15.74 3.41 .82 3-20 0-20 .657 -.899 

Reliable.A 5 17.13 2.89 .81 6-20 0-20 1.19 -1. 16 

Emo.Sec 5 16.25 2.84 .73 5-20 0-20 .241 -.702 

Note . PeerAtt= Peer Attachment Scale; PeerTr= peer trust; PeerCom=peer communication; PeerAln=peer 
ali enation; FrienshipQ=Friendship Quality Questionnair'e; Stim.Com=stimulating companionship; 
Emo.Sec=emotional security; Reliable.A=reliable alliance; PsyCap=psychologica l cap ital ; S-efficacy=self­
efficacy . . 
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Table 2 shows alpha reliability coefficient of psychological capital, pee r 

nttachment, friendship quality, and their subsca1es. Reliability of psychological capital 

is a=.87 and reliab ili ty of its subsca les ranged from a=.64 (0 a=.8 1. Reliability of peer 

attachment is .88 and re liability of its subscales ranged from a=.71 to a=.84. Similarly 

re li ability offriendship quality is a=.90 and reli ab ili ty of it s ubscales ranged frolll a=.73 

to a=.82. Table indicates that all scales and subseales achieved good alpha levels . 

Furthermore the tabl e also shows that a ll variables and their subscales are normally 

distributed. 

Tabl e 3 shows the corre lation matrix computed for all variab les and their 

subscales . Results indicated that Psychological Capital and its subscales have 

significant positive relationship with each other. Peer Attachment and its subsca les have 

significant positive relationship with each other. Friendship Quality and its subscales 

have s ignificant positive relationship with each other. Results also indicated that 

psychological capital and its subscales have significant positive relationship with Peer 

Attachment, Friendship Quality and their subscales. Peer Attachment and its subscales 

have s ign ificant positive relationship with psychological capital, Friendship Quality 

and their subscales. Furthermore, Friendship Quality and its subscales have significant 

positive re lationship with psychological capital , Peer Attachment and their subscales. 
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Table 3 

Pearson Correlation between Psychological Capital. Peer Attachment and Friendship Quality and Their Subs cales (N=270) 

Variable 1 2 3 4 5 6 7 8 9 10 11 12 13 14 

l.PsyCap .57** .53** .49** .37** .26** .2 1 ** .29** .17** .20** .25** .19** .28** .21** 
.) 

2.Hope .36** .43** .55** .14* .13* .17** .12* .1 5* .1 7** .15* .15* .16** 

3.0ptimism .56** .45** .34** .31** .34** .20** .26** .15* .26** .14* .22** 

4.Resilience .55** .19** .14* .25** .19* .1 5* .14* .14* .16** .18** 

5. S-efficacy .17** .14* .18** .1 5** .17** .13* .14* .15* .13* 

6.PeerAtt .43** .38** .47** .71** .53** .59** .54** .43** 

7.PeerTr .55** .30** .38** .52** .55** .53** .58** 

8.PeerCom .47** .45** .43** .51** .43** .48** 

9.PeerAln .43** .39** .24** .39** .39*;' 

10.FrienshipQ .59** .59** .41** .53** 

11.Stim.Com .45** .59** .58** 

12.Intimacy .48** .56** 

13 .Reliable.A .56** 

14.Emo.Sec 

Note. PsyCap=psychological capital; S-efticacy=self-efiicacy; PeerAtt= Peer Attachment Scale; PeerTr= peer trust: PeerCom=peer communication; PeerAln=peer 
alienation: FriendshipQ=Friendship Quality Questionnaire; Stim.Com=stimulating companionship; Reliab le.A=reliable alliance; Emo.Sec=emotional security. 

*p<.05, **p<.Ol 
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Table 4 
Mean, Standard Deviation and One-way ANOVA 017 Attachment Styles/or Psychological Capital, Peer Attachment and Friendship 
Quality (N=270) 

I 
I Attachment Styles 
i Secure Fearful Preoccupied Dismissing D 95%CI 
!(n=123) (1'1=52) (n=31) (n=64) 0'-]) 

Variables M SD M SD M SD M SD F Z~l II VI 
Psyc. Capital 105..J6 9.69 99.69 12.13 103.6 12.05 104.1 10.49 3.25* 1>2 5.47* 11 02.4 104.9 

I 

Hope 24.'12 2.78 
I 

23 .00 3.04 23.65 2.48 23.45 2.55 1.36 23.22 23.85 
Optimism 18.pO 2.72 16.44 2.71 17.80 2.61 17.81 2.03 4.94** 1>2 1.55* 17.19 17.88 
Resilience 39.~7 4.87 37.75 5.42 38.51 5.43 39.80 5.03 3.71 * 1>1 2.05* 38.65 39.89 
Self-efficacy 2O·f7 2.93 18.19 3.60 19.64 3.45 19.59 3.25 3.30* 1>2 1.02* 19.53 20.31 

Peer Attachment · 99.:71 10.99 90.21 13.93 91.41 11.61 96.42 10.55 10.2** 1>2 9.50* 

I 
1>3 8.29* 94.69 97.60 
4>2 6.21* 

I 

Peer Trust 42.36 5.13 38.25 7.09 38.41 5.29 40.14 5.42 8.69** 1>2 4.11* 39.88 41.29 
I 1>3 3.94* 

Peer 32.
1
15 4.31 28.15 4.99 28.96 4.86 30.39 3.92 11.6** 1>2 3.96* 30.04 31.17 

Communication I 1>3 3. 18* 
Peer Alienation 25.89 3.28 23.76 4.24 24.03 3.78 25.19 4.04 3.56* 1>2 2. 12* 26.50 27.21 

I 

Friendship Quality 69.19 8.84 64.67 9.08 63.58 10.31 63.59 8.25 7.78** 1>2 5.52* 

I 
1>3 4.61* 65.14 67.46 
1>4 4.60* 

Stimulating 17.55 2.42 17.15 1.37 16.48 2.80 
I 

16.54 2.28 3.30* 1>3 1.01* 16.81 17.41 
Companionship I 
Intimacy 16.82 1.93 14.50 2.37 15.12 1.80 15 .17 3.25 8.11** 1>2 2.32* 15.38 16.19 

17.19 
1>4 1.65* 

Reliable alliance 2.50 16.87 3.38 16.71 3.48 16.52 2.73 3.69* 1>2 2.80* 16.82 17.50 
I 

Emotional 17.12 2.43 16.15 2.96 15 .25 3.13 15.21 2.87 8.58** 1>3 1.90* 15.91 16.61 
security I 1>4 1.86* 

*p<.05, **p<.Ol I 
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Table 4 indicates significant difference of attachment style for Psychological 

Capitnl. From the mean values, it is indicated that adolescents with secure atlachmcnt 

style (M=105.16, SD=9.69) rcport high PsyCap as compared to adolescence with 

fearful (M=99.69, SD=12.1 3), preoccupied (M= 103.6, SD= 12.05) and dismiss ing 

attachment styles (M= 104.1, SD= 1 0049) . For all the subscales of PsyCap, except for 

I-lope, there is shown a sign ificant difference of attachment styles on Resilience, 

Optimism and Self-efficacy. 

There is significant difference of attachment style for Peer Attachment. From 

the mean values it is indicated that adolescents with secure attachment style (M= 99.71, 

SD= 10.99) have more peer attachment as compared to adolescents w ith fearful 

(M=90.21, SD= 13.93), preoccupied (M=91AI, SD= 11.61) and dismissing attachment 

styles (M=96A2, SD=.10.55). For all the subscales of Peer Attachment, th ere is shown 

a significant difference of attachment styles on more peer trust, peer communication 

and peer alienation. 

FUlihermore, results indicates significant difference of attachment style for 

Friendship Quality. From the mean values it is indicated that adolescents with secure 

attachment style (M=69.19, SD=8.84) show high Friendship Quality as compared to 

adolescent with fearfld (M = 64 .67, SD = 9.08), preoccupied (M=63 .58, SD= 10.31) and 

dismissing attachment styles (M= 63.59, SD=8 .25) .Similarly significant difference is 

shown on all dimensions of Friendship Quality i.e. stimulating companionship, 

intimacy, reliable alliance and emotional security. 
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Table 5 
Mean, Standard Deviation, t-Iest Analysis on Genderfor PsychologicaL Capital 
(N=270) 

Male Female 95% C1 Cohen's 

(/1=138) (n=131) cI 

Variab le M SD M SD LL UL 

PsyCap 108,3 8. 15 98.78 11.16 7.9** 7.17 11. 87 

Hope 24.31 2.16 22.72 2.84 5.2** 0.98 2.9 1 

Optimism 18.40 2.03 16.73 2.61 5.8** 1.1 2 2 .23 

Resilience 41.43 4. 01 36.98 5.26 7.8* 3.33 5.58 

Self-efficacy 20.76 2 .83 19.04 3.41 4.5* 0.96 2.46 

Note. PsyCap=psychologi cal capita l; CI= confidence interval; LL=lower limit; UL=upper li mit. 

Table 5 indicates significant difference on gender for Psychological Capital and 

its subscales. The mean values of males and females are 108.3 and 98 .78 for 

psychological capital which shows that males have high PsyCap as comparcd to 

females . Similarly on all dimensions ofPsyCap i. e. Hope, Optimism, Resilience and 

Self-efticacy, there is a significant difference on gender showing males to be more 

resilient and have more self-efficacy than females . 

Table 6 shows that there is a significant difference between early adolescents, middl e 

adolescents and late adolescents on Psycho logical Capital. Late adolescents (M=I 05.4, 

SD=9 .48) report high PsyCap as compared to middle ado lescents (M= 104.4, 

SD= 10.73) and early ado lescents (M= 100.4, SD= J 1.32). Simil arly for three subscaJes 

there isa significant difference between late adolescents, middle adolescents and early 

adolescents, reporting high Self-efficacy, Optimism, ancl Resilience in late adolescents. 

However, non-significant difference is shown on hope. 
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T able 6 

Mean, Standa,.d Deviation and One-way ANO VA A nal),sis 017 Age/or Psychological 
Capital (N =270) 

Earl y M iddle Late 95% Cl 

ado lescents adolescents adolescents 

(n=92) (11=94) (11=84) 

Variables M SD M SD M SD F i:i D LL 

(i -)) 

PsyCap 10004 11.32 104.4 10.73 10504 9.4 8 6.67** 2> 1 4.95* 102.3 9 

3> 1 5.02* 

Hope 22.64 2.47 23.82 2.73 23. 17 2.46 1.35 23 .22 

Resilienl:e 37.65 5.48 40 .03 5.07 40.25 4.45 5.72** 2> 1 2.38* 38.65 

3> 1 2.60* 

Optimism 17.26 2.59 18.76 2.5 1 19.59 2.27 5.2 1 ** 2> 1 2. 14* 17.29 

3> 1 2.60* 

S-efficacy 18.50 3.38 20 .02 3.49 20.8 1 2 .70 4.85* 3> 1 2.34* 19.53 

Note. PsyCap=psychological capital, S-efficacy=self-efficacy, LB=lowcr bound, UB=upper bound. 
*p <.05, **p <.OJ 

Table 7 

Mean, standard deviation and One- Way ANOVA AnaZ)lsis on Number a/Close 

Friends/or Psychological Cap ital (N=2 70) 

UL 

104.98 

24.85 

39.89 

17.88 

20.31 

Acquaintance Casual Best 95% CJ " 

friends friends 

(11=67) (11=93 ) (11=108) 

Variables M SD M SD M SD F i:/ D LL UL 

0:/) 

PsyCap 101.46 11.73 104.4 10.53 105.89 10.45 4.46* * 2> 1 1.43 * 102.39 104.98 

3> 1 1.67* 

Hope 23.73 2.82 24.44 2.6 1 25 .99 2.42 3.25* * 3> 1 3.21 * 23 .22 24.85 

Optimism 16.35 2 .53 17.77 2.48 19.58 2.4 1 3.56* * 3> 1 3.4 1 * 17.29 17.88 

3>2 3.96* 

lili ence 37 .1 2 5.94 38 .98 4.95 39.65 4.81 4.80** 3> 1 2.65* 38.65 39.89 

Self-efficacy 18.83 3.53 19.84 3.15 20.05 2.99 . 2.83 * 3> 1 1.2 1 * 19.53 20.3 ) 

No/e. PsyCap=psychological capital, LB=lower bound, UB=uppcr bound. 

*p <. 05, * ~p <.OJ 
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Table 7 shows significant difference on number of close fr iends for 

psychological capital .Adolescents with best friends (M= 105.89, SD= 10.45) report 

high psychological capita l as compared to adolescents with casual friends (M= 104.44, 

SD=10.53) and acquaintances (M=101.46, SD= 11.73). Similarly in all subscales of 

PsyCap, adolescents with best friends report high Res ilience, Self-efficacy, Optimism 

and Hope. 

Tables 8- 15 are based on regress ion ana lys is which were co nducted to check 

the role of peer attachment, friendship quality, attachment styles (secure, fearful , 

preoccupied, dismissing) and socio-demographic variables (age, birth order, number of 

close friends, number of siblings ant time spent together) in predicting Psychological 

Capital. Hierarchical regress ion analysis was conducted to check whether different 

attachment styles and socio-demographic variables when added with peer attachment 

and friendship quality in steps accounted for more significant prediction in 

psychological capita l. 

Table 8 

Hierarchical Regression Analysis of Peer Attachment, Secure attachment style 011 

Psychological Capital (N=270) 

Model B SE fJ P R2 !:J.R2 F 

Step I 

Constant 80.4 1 5.05 .000 

Peer Attachment .242 .052 .273 .000 .074 .071 2 1.50** 

Step II 

Constant 81.14 5. 12 .000 

Peer Attachment .229 .054 .258 .000 

Secure Attachment 3.82 1.50 1.48 .01 2 .096 .089 14.20** 

Step III 

Constant 50.18 11.39 .000 

Peer Attachment .217 .049 .248 .000 

Secure Attachment 3.17 1.48 .1 24 .033 

Age 1.14 .584 .146 .012 

Birth order .032 .534 .005 .952 

No. of close friends 1.36 .5 06 .210 .008 

No. of siblings .023 .091 .015 .802 

Time spent Together .064 .176 .022 .71 .166 .1 46 7.30** 
*p<.05, **p<.OJ 
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Table 8 indicated significant prediction accounting for total 16.6'% of variance 

in Psychological Capital by Peer Attachment, Secure attachment stylc, age and numbcr 

of close friends. 

Rcsults showed that in step I Peer Attachment is stutistically significunt 

prcdictor and explained 7% of vuriunce in Psychological CapitOl!. in step 2, Peer 

Attachment and Secure attachment style both were entered and model was found 

statistically significant predictors and explained 9.6% of vuriunce in Psychological 

Capital. In step 3, Peer Attachment, Secure attachment style, age, bilih order, number 

of close friends , number of sibl ings and time spent together were entered, in which Peer 

attachment, Secure Attachment style, number of close ' fri ends and age was found 

statistica ll y s ignificant predictors and explained 16.6(Yo of variance in Psychological 

Capital. However, birth order, no . of siblings and time spent together were the non­

significant predictors of Psychological Capital. 

Table 9 indicated significant prediction accounting for total 16.8% of variance 

in Psychological Capital by Peer Attachment, Fearful uttuchment style, age and number 

of close friends. 

Results also showed that ill step 1 Peer Attachment is statistically significant 

predictor and explained 7.1% of variance in Psychologicul Capital. In step 2, Peer 

AttaclU11ent and Fearful attachment style both were entered and model was found 

statis tically significant predictors and exp lained 8.9% of variance in Psychological 

Capital. In step 3, Peer Attachment, Fearful attachment style, age, birth order, number 

of close friends , number of sib lings and time spent together were entered, in which Peer 

attachment, fearful Attachment style, no. of c lose fr iends and age was found statistically 

significant predictors and explained 16.8% of variance in Psychological Capital. 

However, birth order, no. of siblings and time spent together were the non -significant 

predictors of Psychological Capital. 
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Table 9 

Hierarchical Rcgrf>ssion Ana()Jsis 0/ Peer A ttachmcnt, /cw/ul attachment style 011 

PSydlOLogiwl Capital (N=270) 

Model B SE /1 P R2 /}R2 F 
Step I 

Constant 80.4 1 5.05 .000 

Peer Attachment .242 .052 .273 .000 .074 .071 2 1. 50** 

Step II 

Constant 8 1.14 5.12 .000 
Peer Attac hment .2 16 .053 .243 .000 
Fearful attachment -3.36 1.64 - 1.23 .042 .089 .082 12.96** 

Step III 

Constant 52.24 11 .32 .000 
Peer Attachment .213 .052 .243 .000 
Fearful attachment -3.67 1.60 -.135 .023 

Age 1. 51 .579 .151 .009 
Birth order .025 .529 .003 .963 

No . of close friends 1:37 .502 .2 13 .007 
No. of siblings .026 .090 .017 .772 

Time spent Together .097 .175 .033 .580 . 168 .145 7.4 1** 
*p <. 05, **p <. OJ 

Table 10 indicated significant prediction accounting for total 15.5% of variance 

in Psychological Capital by Peer Attachment, age and number of close fri ends. 

Resu lts also showed that in step I Peer Attachment is statistically s ignifi cant 

predictor and exp lained 7.4% of variance in Psychological Capital. In step 2, Peer 

Attachment and Preoccupied attachment ,style both were entered, in which preoccupied 

attachment style was non-significant predictor predictors and explained 7.6% of 

variance in Psychological Capital. Tn step 3, Peer Attachment, Preoccupied attachment 

style, age, birth order, number of close friends, number of siblings and time spent 

together were entered, in which Peer attachment, no. of close friends and age was found 

statistically significant prediCtors and explained 15.5% of variance in Psychological 

Capital. However Preoccupied attachment style, birth order, number of si blings and 

time spent together were the non-significant predictors of Psychological Capital. 
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Table 10 

Hierarchical Regression Analysis o.lPeer Attachment, preoccupied attachment style 

on Psychological Capital (N==-270) 

Model B SF fJ P R2 ~ R.? F 

Step I 

Constant 80.41 5.05 .000 

Peer Attachment .242 .052 .273 .000 .074 .071 21.50* * 

Step II 

Constant 79.83 5. 15 .000 

Peer Attachment .247 .053 .278 .000 

Preoccupied attachment 1.23 2.01 .036 .540 .076 .069 10.91 ** 
Step TTl 

Constant 47.54 11.49 .000 

Peer Attachment .250 .051 .286 .000 

Preoccupied attac.hment 2. 15 1.96 .065 .274 

Age 1.51 .585 .151 .010 
Birth order .010 .533 .001 .945 

No. of close friends 1.39 .506 .215 .006 
No . of siblings .003 .091 .002 .974 

Time spent Together .061 .176 .021 .728 . I 55 .132 6.73* * 
* p < '(J5, *'}) < .OJ 

Table 11 indicated signific.ant prediction accounting for total 15.2% of variance 

in Psychological Capital by Peer Attachment, age and number of close fri ends. 

Resu lts also showed that in step I Peer Attachment is statistica lly significant 

predictor and explained 7.4% of variance in Psychological Capital. In step 2, Peer 

Attachment and dismissing attachment style both were entered, in which dismissing 

attachment style was non-significant predictor predictors and explained 7.5% of 

variance in Psychologica l Capital. In step 3, Peer Attachment, Dismissing attachment 

style, age, birth order, no. of close friends , no. of siblings and time spent together were 

entered, in which Peer attachment, no . of close friends and age was found statistically 

significant predictors and explained J 5.2% of variance in Psychological Capita l. 

However Dismissing attachment style , birth order, number of siblings and time spent 

together were the non-significant predictors of Psychological Capital. 
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Table 11 

Hierarchical Regression Analysis of Peer Attachment. Dismissing attachment style 011 

Psychological Capital (N=270) 

Model B SE (J P R2 h.R2 F 

Step I 

Constant 80.41 5.05 .000 

Peer Attachment .242 .052 .273 .000 .074 .07 1 2 1. 50** 

Step II 

Constant 80.3 1 5.07 .000 

Peer Attachment .242 .052 .272 .000 

Dismissing attachment .507 1.49 .020 .73 5 .075 .068 10. 77** 

Step 1TT 

Constant 49.6 1 11 .36 .000 
Peer Attachment .24 1 .051 .275 .000 
Dismissing attachment .828 1.44 .033 .568 

Age 1.45 .585 .145 .013 

Birth order .01 5 .534 .002 .977 

No. of close friends 1.35 .507 .209 .008 

No . of siblings .022 .091 .01 4 .809 

Time spent Together .059 .176 .020 .73 7 .1 52 .129 6.58** 
*p <.05. **p <.01 

Table 12 indicated significant prediction accounting for total 13.3% of variance 

In Psychological Capital by Friendship Quality, Secure attachment style, age and 

number of close friends. 

Results also showed that in step 1 Friendship Quality is statistically significant 

predictor and explained 3.5% of variance irl Psychological Capital. In step 2, Friendship 

Quality and Secure attachment style both were entered and model was found 

statistically signiflcant predictors and explaincd 5.5% of variance in Psychological 

Capital. In step 3, Friendship Quality, Secure attachment style, age, birth order, number 

of close fri ends, number of siblings and time spent together were entered, in which 

Friendship Quality, Secure Attachment style, number of close friends and age was 

found statistically significant predictors and explained 13.3% of variance in 

Psychological Capital. However, birth order, number of siblings and time spent together 

were the non-significant predictors of Psychological Capi ta l. 
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Table 12 

Hierarchical Regression Analysis of Friendship Quality, Secure attachment st)'le on 

Psychological Capital (N=270) 

Model B SE fJ P R2 6. R2 F 

Step 1 

Constant 89. 17 4.68 .000 

Friendship Quality .2 19 .070 .188 .002 .03 5 .032 12.7** 

Step II 
Constant 90 .1 0 4.73 .000 
Friendship Quality .227 .069 .1 95 .001 

Secure attachment 3.60 1.59 1.39 .020 .055 .048 9.73** 

Step 11I 

Constant 57.81 11 .39 .000 

Friendship Quality .226 .069 .196 .001 

Secure attachment 2.87 1. 51 .1 12 .040 

Age 1.44 .594 .144 .016 

Birth order .063 .543 .009 .908 

No. of close friends 1.35 .515 .209 .009 
No. of si blings .017 .093 .0 11 .851 
Time spent Together .090 .180 .030 .620 .133 .1 30 6.16 ** 

*p <. 05, **p <.OJ 

Table 13 indicated significant prediction accounting for total 14.2% of variance 

111 Psychological Capital by Friendship Quality, Secure attachment style, age and 

number of close friends. 

Results also showed that in step 1 Friendship Quality is statistically significant 

predictor and explained 3.5% of variance in Psychological Capital. In step 2, Friendship 

Quality and fearful attachment style both were entered and model was found 

statistically significant predictors and explained 6.2% of variance in Psychological 

Capital. In step 3, Friendship Quality, Fearful attachment style, age, birth order, 

number of close friends, number of siblings and time spent together were entered, in 

which Friendship Quality, Secure Attachment style, number of close fr iends and age 

was found statistica lly significant predictors and explained 14.2% of variance in 

Psychological Capital. However, bilih order, no. of siblings and time spent together 

were the non-significant predictors of Psychological Capital. 
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Table 13 

Hierarchical Regression Analysis of Friendship Quality, Few/it! attachment s~)'le 011 

Psychologi"'al Capital (N=270) 

Model B SE fi P R2 ~ R2 F 

Step J 

Constant 89.17 4.68 .000 
Friendship Quality .219 .070 .188 .002 .035 .03 2 12.7** 

Step IT 

Constant 91.17 4.68 .000 
Friendship Quality .202 .069 .173 .004 

Fearful attachment -4.53 1.62 -1.66 .006 .062 .055 8.89** 

Step III 

Constant 59.22 11.28 .000 
Friendship Quality .200 .068 .174 .004 
Fearful attachment -4.85 1.58 -.179 .002 
Age 1.55 .588 .1 55 .009 
Birth order .061 .537 .009 .9 10 
No. of close friends 1.38 .509 .2 14 .007 
No. of siblings .042 .091 .027 .649 
Time spent Together .143 .179 .045 .458 .142 .11 9 6.10** 

*p <.05, *"p <.OJ 

Table 14 indicated significant prediction accounting for total J 1.4% of variance 

in Psychological Capital by Friendship Quality, age and number of close friends. 

Results also showed that in step 1 Friendship Qua lity is statistically significant 

predictor explained 3.5% of variance in Psychological Capital. In step 2, Friendship 

Quality and Preoccupied attachment style both were entered, in which preoccupied 

attachment style was non-significant predictor predictors and explained 4.6% of 

variance in Psychological Capital. In step 3, Friendship Quality, Preoccupied 

attachment style, age, birth order, number of close friends, number of siblings and time 

spent together were entered, in which Friendship Quality, number of close friends and 

age was found statistically significant predictors and explained J 1.4% of var iance in 

Psychological Capital. However Preoccupied attachment style, birth order, number of 

sibl ings and time spent together were the non-signiticant predictors of Psychological 

Capital. 
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Table 14 

Hierarchical Regression Analysis of Friendship Quality, Preoccupied attachment 

style 011 Psychological Capital (N=270) 

Model B SE (J P R2 6. R2 F 

Step 1 

Constant 89.17 4.68 .000 

Friendship Quality .219 .070 .188 .002 .03 5 .032 12.7** 

Step II 

Constant 88.95 4.75 .000 

Friendship Quality .221 .070 .190 .002 

Preoccupied attachment .606 2.04 .018 .767 .046 .036 8.92* * 

Step III 

Constant 59.22 11.28 .000 

Friendship Quality .225 .070 .195 .001 

Preoccupied attachment 1.44 2.02 .044 .470 

Age 1.51 .599 .151 .012 

Birth order .052 .546 .007 .924 

No. of close friends 1.38 .519 .214 .008 

No. of siblings .027 .094 .018 .770 

Time spent Together .082 .181 .028 .652 .114 .099 5.67** 

"p <.05, **p <.OJ 

Table 15 indicated significant prediction accounting for total 11.6% of variance 

in Psychological Capital by Friendship Quality, age and no. of close friends. 

Results also showed that in step 1 Friendship Quality is statistically significant 

predictor and exp lained 3.5% of variance in Psychological Capital. In step 2, Friendship 

Quality and dismissing attachment style both were entered, in which Dismissing 

attachment style was non-significant predictor predictors and explained 4.3% of 

variance in Psychological Capital. In step 3, Friendship Quality, Dismissing attac.hment 

style, age, birth order, number of close friends, number of siblings and time spent 

together were entered, in which Friendship Quali ty, number of close friends and age 

was found statistically significant predictors and explained 12% of variance in 
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Psychological Capital. However Dismissing attachment style, birth order, number of 

siblings and time spent together were the non-significant predictors of Psychological 

Capital. 

Table 15 

Hierarchical Regression Analysis a/Friendsh ip QU(lli(v, Dismissing attachment style 

011 Psychological Capital (N=270) 

Model B SE fJ P R2 /::,. R2 F 

Step I 

Constant 89.17 4 .68 .000 

Friendship Quality .219 .070 .188 .002 .03 5 .032 12.7** 

Step II 

Constant 88.11 4.82 .000 

Friendship Qua li ty .230 .071 .197 .001 

Dismissing attachment 1.42 1.54 .056 . .358 .043 .033 7.31 ** 

Step III 

Constant 57. 15 I 1.47 .000 

Friendship Quality .232 .070 .201 .00 1 

Dismissing attachment 1.80 1.49 .072 .230 

Age 1.46 .597 .146 .015 

Birth order .048 .545 .007 .929 

No. of close friends 1.34 .517 .208 .0 10 

No. of siblings .042 .092 .027 .65 1 

Time spent Together .087 .181 .029 .633 .116 .092 5.82** 

*p <. 05, **p <. OJ 
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Chapter 5 

DISCUSSION 

Thc currcnt study examine thc relationship bctw een Attachment stylcs, 

Friendship Quality and Psychological Capital in lifc of adolcscents. Thc study also 

examined the ro le of demographic variables such as gender, age, birth order, no of close 

friends , no of siblings and time spent together on psychological capita l. A sample of 

300 adolescents was contacted from different schools and colleges of Islamabad and 

Rawalpindi, out of which 270 individuals were left behind for analysis after cleaning 

of the data. A scale of Relationship Questionnaire (Bartholomew, & Horow itz, 199 J), 

Inventory of Parent and Peer attachment (Armesdon , & Greenberg, J 987), McGill 

Friendship Questionnaire- Friendship Function (Mendelson, & A boLlnd, 201 4) and 

Psychological Capital scale (Afzal, 2013) was applied in the current study. 

For the determination of psychometric properties, alpha reliabilities of the 

scales and subscales that were used in the study were calculated. It was found that the 

reliability values for all sca les and subscales in the present study had good alpha value 

wh ich ranged from .64 to .90. This indicates that scales were reliabl e and internally 

consistent. 

The research hypothesized a strong relationship between psychological capital 

and peer attachment and fri endship quali ty. Psychological capital develops with the 

type of relationships. In this case we study peer attachment and friendship quality which 

are positive ly correlated with psychological capital. It is to mention that although peer 

attachment and friendship quality are overlapping concepts, though they are attaching 

to different pathways. Friendship taps quality of relationship between peers whereas 

peer attachment is more focused on measuring individual dependency on their peers. 

However, keeping in view the findings, which are supported by pas t literature, it is 

suggested that children who experienced high positive quality friendships tend to have 

more self-confidence and better understanding of their self (Way, & Greene, 2006; 

Mannarino, 1978; Bagwell , 2005). It is because our interactions w ith peers is 

meaningful that contributes a sense of beli eving self in indi vidual. Also through 

different psychological pathways (including more intimacy, trust, sharing and revealing 

secrets, social buck up) individual experience many aspects of their personality which 
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enhances their self-worth . Is it suggested that attachment with peers is consistently 

related to se lf-efficacy and sociabi lity, which can contribute to high pos iti ve 

psychology and successful college adaption (Ford as cited in Carey, & Borsari, 2006). 

I-laving reli abl e alliance and more communicative peers contributes in self-exploring 

and ability of adjusting in any situation. Furthermore a number of positive outcomes 

(less a li enation and depression, more trust and higher level of emotional security) is 

positively linked to attachment with peers with whom to confide, receive va lidation and 

interact positively (Wentzel, Barry, & Ca ldwel l, 2004). Having a strong connection 

with friends increases one's satisfaction with their peers and availability of emotional 

support from them (Bagwell, 2005). 

To research also attempted to Shldy the relationship of attachment style of 

adolescents with psychological capital, peer attachment and friendship quality. 

Adolescents with secure attachment style were found to have high Psychological 

capital, high friendship quality and greater attachment with peers. The findings are 

consistent with past literahlre. According to Atwool (2006) and Kolar (20 II), attachment 

styles appear to playa key role in the development of positive psychological traits. This is 

because having a secure relationships with one's family and having a supportive person to 

rely on outside the fam ily contributes in the development of social capital. Grusec and 

Hastings (20 14) also demonstrated that people with secure attachment show more 

positive beliefs about themselves when compared to the people with insecure 

attachment. According to Mikulincer and Shaver (2005), individuals with secure 

attachment were found to be more communicative with their peers. They have more 

trusting, intimate and friendly close relationships when compared with individuals who 

have ambivalent attachment styles. Markiewicz, Doyle, and Brendgen (2001) 

elaborated on the link between attachment styles and quality of friendship in 

adolescents; they observed that secure attachment predicted the quality of what 

individuals characterized as their best friends. Similarly, Saferstein, Neimeyer and 

Hagans (2005) also found that individuals with secure attaclm1ent style reported high 

level of companionship, reliable alliance, support, intimacy, and security within their 

close friendships, and lower levels of interpersonal conflict. 

The present research found non-significant difference between hope across 

different attachment styles (secure, fearful, dismissing, preoccupied). This findings of 
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the research is consistent with the previous literature. It is reported that attachment 

styles tend to be stable over life span but they may also change with chnngcs in 

environment (Bowlby, 1988 ). As the adolescents mature, they undergo ncw 

relationship experiences, perspective-tnlking skills, cognitive trnnsformation which 

contributes in the dcve lopment of positive psychological traits (in this case hope) over 

time and across situations (Snyder, 2000). 

The research was also interested to know diffe rences with regard to gender. The 

result showed that male have hi gh psychological capital than females. Findings are 

consistent with the prev ioLls literature. Jacobsen, Lee, Zhang and MarC]uering (2014) 

suggested in their study that boys tend to be more optimistic than girls regarding many 

aspects of life. According to Hampel and Petermnnn (2005), younger boys and boys 

from all age groups tend to be more res ilient, mnke more use of coping ski ll s (positi ve 

self~instruction, direct nction) that focus on problem £I S compared to girls. Results 

indicated thnt boys are high on optimism, hope, self-efficacy and res ilienec. Boys often 

engaged in more risk taking challenges and have naturally developed ability to 

experience less frustration when dealing with them. They are less sensitive to anxiety 

and more invested in problem solving and competition. Also tbey keep on trying 

something new with their friends which enhnnces their sense of mastery and find 

work/ life balance easier to obtain . 

The research fur ther attempted to study age differences. Resul t showed that late 

adolescents reported more psychologica l capital as compared to early and middle 

ado lescents. On three dimensions of psychological capital, late adolescents repOlied 

more resilience, optimism and self-efficacy. This is usunlly because late adolescents 

have accumulated more Irnowledge and experience with age. They have larger network 

of friends, practice more independency and are more prone to both positive nnd 

negative life events which subsequently shapes their potentials and strengths. Whereas 

teenagers in their early and mid-adolescents are in the phase of developing social 

interactions, experiences and know ledge which is the reason why there psychologica l 

capital is not fu ll y establi shed as those of late adolescents. However, there is non­

significant difference on hope. Sii1ce hope has more state like characterist ics which 

could change according to s ituations. There could be a possi bility that sample in current 

study, while filling questionnaire, might be undergoing some kind of unpleasant events 
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which effected the result. Moreover, previous research has indicated mixed trencls. For 

examp le in district of Colombia, a survey was conductcd on morc than 70,000 studcnts 

to check their hope and optimism leve l. Their findings revcaled that students when thcy 

were in mid adolescents were not hopeful, they were more nega ti ve and disappointed 

about thei r current experiences. Howevcr, looking ahcad in their late adolescents, thc 

same st11clents seem happier, more optimistic about their future (Riccards, 20 17). In the 

previous researches, there seen a comparison between ado lescents and adulthood to 

determine level of hope, res ili ence, optimism and efficacy beliefs in them (Chowdhury, 

Wolfe, Duzel , & Dolan, 20 14). Whereas current study has selected adolescent sample, 

compris ing of school and college students. 

The research was · also interested in Imowing how many close friends that 

respondents havc at the time of collection of data. Result showed that adolescents who 

have best friends reported high psychological capital as compared to adolescents who 

have casual friendships and acquaintances. On all dimensions of psychological capita l, 

adolescents who described best friendship with their peers were high on res ilience, 

hope, optimism and self-efficacy. The findings are consistent with the previous 

literature. Berndth, Hawkins and liao (1999) reported that adolescents with more best 

fri ends are high on sociabil ity and leadership qualities as well as more involved in 

challenging tasks than adolescents with casual friends and acquaintances. Among a 

sampl e of shy ch ildren, Fordham and Stevenson-Hinde (1999) found that peers with 

best friends repOlied higher global self-worth, higher self-confidence and low negative 

traits than those who spent time with their associates and casual friends. 

An imp01iant objective of the research was to study a model that predicted 

Psychological capital. Also prev ious research had established a close association 

between peer attachment, friendship quality, attachment styles and individual 

Psychological Capital. However, this research evidence is scattered and conducted on 

separate samples. Therefore the current research attempted to examine this. 

Fifth hypothesis of the study was peer attachment, attachment styles, age, birth 

order, no . of close friends and time spent together significantly will predict 

psychological capital. The result showed that peer attachment, secure attachment style, 

fearful attachment style, number of close friends and age significantly predict 

psychological capital. 
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These findings are consistent with the previous literature. Several studies have 

suggcsted positivc relations betwcl.?n pecr suppoli [md indi vidua l competency w ithin 

and across sett ings. High level of attachment to peers cnhances competent functioning 

among adolescents, inc luding gcneral psychologicnl well-being nnd ability to cope 

skilfully with challcnges (Fass, & Tubman, 2002) . Similarly teens with sccure 

attachment style are more confident about the future, engage in more positive learnin g 

experiences and involved w ith the problems and try to find the right solution 

(Bartholomew, as cited in Perrone, & Wright, 2010) . 

Results further showed that fearful attachment style negatively predicts 

psychological capital. The findings arc consistent with previous literature. Alonso­

Arbiol and Lavy (20 I 0) found out negative association bctween indiv idual with anxious 

attachment sty le and positive developmental states. In addition, M ikulincer (2003) 

found that fearful style was associated with fewer positive reactions during group 

interactions and Gentzler and Kerns (2006) found that both anxiety and avoidancc wcrc 

associated with lower levels of efficiency beliefs and critical thinking abilities to face 

the adversities. 

Preoccupied attachment style and dismissing attachment style showed non­

significant result, which means that they are non-significant predictors of psychological 

capital when studied with peer attachment, and different socio-demographic variables. 

Findings are supported by the literature. Cohan, Cowan and Cowan (1994) suggested 

that some people change their attachment styles across their life span. According to 

Aoki (2012), people who have broken the cycle of insecure internal working model be 

considered earned-secure, and that differences are based on whether people have 

significant others who have become the source of safety, stability and confidence in 

their lives. Also the positive psychological capital is open to development and it s 

mUltiple construct have more state- like properties (Youssef, & Luthans, 2007) . 

Individual 's strengths and hidden potentials is open to change through knowledge, life 

experiences, interactions and loyal fr iendship throughout li fe . 

Analysis with regard to age showed significant results in predicting 

psychological capital. Few studies have addressed the effect of age on individual 

psychological capital indicating mixed findings. One such study (Isaacowitz, 2005) 

showed that older adults had a more positive states when exp laining life events whereas 
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(Lachman, Rocke, Rosnick, & Ryff, 2008) fo und out that younger, rath er than older, 

adults had a more optimisti c outlook about the futurc, more flex ibility to bOllnce back 

from adversities and are more self-confident. 

Analys is w ith rega rd to birth order showed non-s ignifica nt result in predicting 

psycholog ical capital. Findings are not consistent w ith the previous literature. 

Individual personality traits, re liabl e alliance, social and emotional support from peers 

and family , certain stressful events, life experiences can be taken into account in 

individual life which contributes in the development of more positive traits in them 

despite of characteristics of specific birth order one possess in their family. 

Analysis with regard to number of close friends showed significant results in 

predicting psychological capital. The present study has takenl1umber of fri ends as bes t 

friends, causal friends and acquaintances. Mieth ing, Ostberg and Edling (2016) found 

out a positive relationship between quality of friendship and in creased efficacy. 

Adolescents with large network of friends are likel y to have positive outlook towards 

their future than peers with fewer connections. Biggs, Nelson and Sampilo (2010) 

suggested that having less friends and lack of positive interaction may elicit anxiety 

which in turn provoke more isolations fr0111 peers, thus worsening well -being and 

effects the adolescent's social skills and positive beliefs about future over tim e. 

Analysis with number of siblings showed non-significant result. Findings are 

consistent with the previous literature. Research on individual positive strengths and 

number of siblings does not suggest significant personality outcomes . Blake (1991) in 

his research on number of siblings and personality outcomes find out that there may be 

no effect of number of siblings on openness to change at any age. 

Similarly, analysis with regard to time spent together with friends showed non­

significant result showing that amount of time spent with friends does not significantly 

predicts psychological capital. These findings are inconsistent with the previolls 

literature. One possible explana ion is that adolescents spend majority of their time on 

internet, through which they are connected with their peers 24 by 7. And once greater 

attachment is developed with peers and more trusting, reli able alliance one has, the 

significance of spending greater amount of time to enhance self-worth doesn ' t matter 

much. 
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The Sixth hypothesis of the study was based on Friendship quality, attachment 

styles, age, bilih order, number of close friends and time spent together significantly 

predicting psychological capital. As mentioned before, previous researches separately 

find out association between friendship networks, psychological well-being, and 

attachment styles on self-esteem/self -worth. The current research took a step furiher 

and examine whether socio-demographie variab les (age, birth order, number of close 

friends and time spent together) , quality of friendship and attachment styles when added 

together accounted for more significant variance in psychological capital. 

The result showed that friendship quality, sec ure attachment style, fearful 

attachment style, no. of close friends and age significantly predict psychological capital. 

Findings are consistent with the previous literature. According to Bagwell (2005) , 

adolescents with positive peer support have greater ability to deal with challenges as 

well to adjust to new social interactions. Moreover, social network reduces fear of 

failure and enhances the peer's individual capital. According to Baker (2006), secure 

attach individual reported more resilience which results in greater ability to cope with 

unpleasant happenings. High scores in attachment security is associated with more 

effective skills and actively taking steps to solve the problems. Moreover, their internal 

security is related to the confidence and assertiveness they demonstrate in social 

situations (Park et aI., 2004). 

Results further showed that fearful attachment style negatively predicts 

psychological capital. The findings are consistent with previous literature. Leclerc 

(2007) reported that insecure attachment style is associated with fewer social and 

individual skills, community behavior and quality of life. Research has indicated that 

individual with avoidant attachment style reported lower level of hope and resilience as 

well as less ability to perceive positive future and positive attributes in themselves (as 

cited in Lysaker, Buchanan, Olesek & Ringer, 2014). According to Sroufe (2005) , those 

with history of avoidant attachment style reported less self-confidence, lower self­

worth and ego-resilient. Tn addition, individuals with insecure working model is linked 

with less flexibility to bounce back after stressful events and difficulties. 

Preoccupied attachment style and dismissing attachment style showed non ­

significant result, which means that they are not significant predictors of psychological 

capital when studied with friendship quality, and different demographic variables. 
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Findings are supported by the literature. Cohan, Cowan and Cowan (1994) suggested 

that some peop le change their attachment styles across their life span . According to 

Aoki (2012), people who have broken the cycle of insecure internal working model be 

considered earned-seeurc, and that differences are based on whether pcople have 

significant others who have become the source of safcty, stabi lity and confidcnce in 

their lives. A lso the positi ve psychological capital is open to development and its 

mUltiple cons truct have more state- like properties (Youssef, & Luthans, 2007). 

Individual' s strengths and hidden potentials is open to change through know ledge, life 

experiences, interactions and loyal friendship throughout life . 

Analys is with regard to age showed significa nt resul ts in predicting 

psychological capita l. Few shldies have addresscd the effect of age on individual 

psychological capital indicating mixed fi ndings. One such study (lsaacowitz, 2005) 

showed that older adults had a more positive states when explaining li fe cvents whereas 

(Lachman et a!. , 2008) found out that younger, rather than older, adul ts had a more 

optimistic outlook about the future, more flex ibility to bounce back from advers ities 

and are more self-conftdent. 

Analysis with regard to birth order showed non-significant result in predicting 

psycho logical capital. Findings are not consistent with the previous literature. 

Individual personality traits, reliable alliance, social and emotional support from peers 

and family, certain stressful events , life experiences can be taken into accoullt in '. 

individual life which contributes in the development of more positive tra its in them 

despite of characteristics of specific birth order one possess in their family. 

Analys is w ith regard to number of close friends showed significant resu lts in 

predicting psychologica l capital. The present study has taken number of fri ends as best 

fri ends, causal friends and acquaintances . Miething, Ostberg and Edling (20 16) foun d 

out a positive relationship between quality of fr iendship and increased efficacy. 

Adolescents with large network of fri ends are likely to have positive outlook towards 

their future than peers with fewer. connections. Biggs, Nelson and Sampilo (2010) 

suggested that having less fi:iends and lack of positi ve interaction may elicit anxiety 

which in turn provoke more isolations from peers, thus worsening well -being and 

effects the ado lescent's social skills and positive beliefs about future over time. 
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Analysis with regard to number of siblings showed non-significant result, 

indicating that how many siblings a person have, docs not significantly predict 

psychological capital. Findings are consistent with the previous literature. Research on 

individual positive strengths and number of siblings docs not suggest signifi cant 

personality outcomes. Blake (1991) in his research on number of siblings and 

personality outcomes find out that there may be no effect of number of siblings on 

sociabi lity at any age. 

Analysis w ith regard to time spent together with friends showed non-significant 

result showing that amount of time spent with friends does not significantl y predicts 

psychological capital. The findings are inconsistent with the previous literature. One 

possible explanation is that adolescents spend majority of their time on internet, through 

which they nre connected with their peers 2417. And once greater attachment is 

developed with peers and more trusting, reliable alliance one has, the significance of 

spending greater amount of time to enhance self-worth doesn't matter much . 

Implications 

This research is helpful in knowing the strengths and potentials of adolescents 

and how early attachment styles and quality of friendship to their peers play their rolc. 

As PsyCap is the capital of the people with which they can make their future brighter. 

The four constructs of PsyCap (hope, optimism. resilience and self-efficacy) can 

definitely help adolescents to get god grades, to cope with life stressors smoothly and 

above all to develop a positive outlook towards their future. The result of the present 

study will help school psycho logist to tackl e and resolve the problems of adolescents 

by enhancing their psychological capital and increase positivity in them. Furthermore, 

this study also provides insight for parents in order to understand the importance of 

early parent-child relationship for later positive development as well as to friends that 

how their closeness and social-emotioi1al support could up bring their peer fellows in 

positive ways. 

Limitations and Suggestions 

First limitation is the use of self-report measure in the current study. It could be 

hindrance in accurate results due to response bias. The participants can response as 
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faking good and faking bad. For resolving this, it is recommended to the researcher to 

llse qualitative methods along wi th questionnaire. 

Secondly, the present study has been conducted in only one city of Pakistan. So 

constra ins of genera lization can occur. As the sample has not been taken from diverse 

cultures and cities of Pakistan, there would be no genera lizab il ity of present research , 

so it is suggested to include other cities as a sample as well. 

FUliher, it has been suggested to explore psychological capital in different 

educational settings alike present research. However, keeping the limitation of the 

present study in mind, it has been recommended to future scho lars to avoid exploring 

overlapping constructs that could contaminate result of the study. Also recommended 

to apply longitudinal research method to examine how the relationships among these 

constructs behave over time among adolescents produce some interesting insights. 

Conclusion 

The present study indicates that there is a significant pos itive relationship 

between psychological capital , peer attachment and friendship quality. It has been 

shown in the research that among different attachment styles, secure attachment style 

and fearful attaclunent style significantly predicts psychological capital along with peer 

attachment, fr iendsh ip quality and demographic variab les (age, no . of close friends) 

which was also supported by previous literature. Similarly gender difference was also 

examined which showed that boys have high psychological capital than girls. However 

there was no significant prediction by dismissing attachment and preoccupied 

attachment styl e on psychological capital. 
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- Annexure A 

Informed Consent 

My name is Maryul11 Altaf. 1 am M.Sc . research student of National Institute of 

Psychology (NIP), Quaid-i-Azam University Islamabad. I am conducting a research on 

Attachment styles, friendship quality and Psychological Capita l in adolescents. You are 

hereby invited to participate in the research project. 

For this purpose, I need to collect data from you. Please rate each statement 

according to your experiences. There are no wright and wrong answers. I assure yo u 

that your particulars will be kept confidential and used for research only. Before 

starting, kindly provide your details below. 



Annexure B 

Gender: Age: ____ _ -----

No. of siblings: __ _ Birth order: ----

No of close friends : -----

Time spent with friends: ____ _ 

Activities sharetVenjoyed with friends: ______ _ 

Father's occupation: D Working D Non-working 

Mother's occupation: D Working D NOll-working 
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Annexure C -

THE RELATIONSHIP QUESTIONNAIRE 

Please read each description and CIRCLE the letter corresponding to the style that best 

describes you or is closest to the way you generally are in your close relationships. 

A. It is easy for me to become emotionally close to others. I am comfortable 

depending on them and having them depend on me. I don't worry about being 

alone or having others not accept me. 

B. I am uncomfortable getting close to others. I want emotionally close 

relationships, but I find it difficult to trust others complete ly, or to depend 011 

them. 1 worry that 1 wi ll be hurt if 1 allow l:nyself to become too close to others. 

C. I want to be completely emotiona lly intimate with others, but 1 often find that 

others are reluctant to get as close as I would like. I am uncomfortable being 

w ithout close relationships, but I sometimes worry that others don't value me as 

much as I va lue them. 

D. I am comfortable without close emotional relationships . It is very impoliant to 

me to feel independent and self-sufficient, and I prefer not to depend on others 

or have others depend on me. 
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Annexure D 

INVENTORY OF PARENT AND PEER ATTACHMENT 

This part asks about your fee lings about your relationships with your close friends. P lease read 

each statement and circle the one number that tells how true the statement is for you now. 

Almost Not vt!ry Somt!limt!s Often Almost 
S.No Statements never or often true true always or 

never true always 
true true 

l. [ like to get Illy n'iend's 
point of view on things 
J'm concerned about. 

2. My friends can tdl 
when I'm upset about 
something. 

3. When we discuss things, 
my friends care about 
my point of view. 

4. Talking over my 
problems with t,'iends 
makes me feel ashamed 
or foolish. 

5. 1 wish I had different 
friends. 

6. My friends understand 
me. 

7. My friends encourage 
me to talk about my 
difficulties . 

8. My hiends accept me as 
I am. 

9. [ feel the need to be in 
touch with my friends 
more often. 

10. My friends don't 
understand what I'm 
going through these 
days. 

11. I feel alone or apart 
when I am with my 
friends. 

12. My friends listen to 
what I have to say. 
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13. I feel my fri ends are 
good friend s. 

14. My friends are fairl y 
easy to tal k to. 

J 5. When J am angry about 
so mething, my fri ends 
try to bl;: understanding. 

16. My friends he lp me to 
understand mysclf 
better. 

17. My friends care about 
how I am feeling. 

18. I fee l angry with my 
friends. 

19 . I can count on my 
friends when I need to 
get something off my 
chest. 

20. I trust my n·iends. 

21. My friends respect Illy 
feel ings . 

22. I get upset a lot more 
than my friends know 
about. 

23 . It seems as if my friends 
are irritated with me for 
no reaso n. 

24 . I can tell my friends 
about my problems and 
troubles. 

25. If my friends know 
something is bothering 
me, they ask me about 
it. 
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Annexure E 

FRIENDSHIP QUALITY QUESTIONNAIRE 

This part asks about the quality of friend yo ur best/casual friend is to YOll. With that friend in 

mind, decide how often the item implies. On the sca le directly to the right of each item circle 

the number that indicates how often your fri end is or does what the item says. There are no 

right or wrong answers because adult friendships are very different from one another. Just 

describe your best friend as he or she really is to YOLl. 

Never Rare ly Once In A Fairly Always 
S.No Statements While Often 

l. My friend would 

make me fee l 

con!fortable. 

2. My friend is someone 

] can tell private 

tilings to . 

" My friend has good J. 

ideas about 

entertaining. 

4. My friend wo uld 

want to stay my 

friend if we didn't see 

each other for a few 

months. 

5. My friend makes me 

laugh. 

6. My friend knows 

when I ' m upset. 

7 . My fri end would be 

good to have around 

in were frightened. 

8. My friend would still 

want to be my friend 

even we had a fight. 

9. My friend would 

make me feel better if 

T were worried. 
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10. My friend is someone 

I can tell secrets to. 

11. My friend would stay 

my friend if other 

people criticizeclme. 

12. My friend is exciting 

to talk to. 

13. My fri end would stay 
me friend if other 
people did not like 

me. 

14. My fri end knows 

when something 

bothers me. 

15. My fri end is exciting 
to be with. 

16. My friend would 

make me feel calmer 

if I were nervous. 

17. My friend wo uld sti ll 

want to stay my 

friend even if we 

argued. 

18. My fr iend is flln to sit -

and talk with. 

19. My friend is easy to 

talk to about private 

things. 

20. My friend makes me 

feel better when I am 

upset. 
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~Annexure-'F 

PSYCHOLOGICAL CAPITAL SCALE 

This part asks your daily life attitude. On the scale direc tly to the right of each item circle the 

number that represents your attitude. There are no right and wrong answers . 

Strongly Disagree Agree Strongly 

S.No Statements disagree agree 
-

I . I find many ways to get out of 
problems. 

2. I overcome my difficulties very 
soon . 

3. I have ability to handle 

difficulties of life. 

4 . I confront any kind of situation 

with courage. 

5. I effectively handle domesti c 

problems. 

6. 1 am mentally prepared for any 

difficu lt time. 

7. I remain courageous to 

confront difiiculties. 

8. I have ab ility to make timely 
decisions in difficult situations. 

9. My belief in self gives me 

courage (0 come alit tram 

difficult situations. 

10. Whenever I face any tro uble, I 

found some way to recover 

deal with it. 

II. I overcome bad situations due 

to cons istency. 

12. I overco me problems by 

putting efforts. 

J3. I know how to. confront 
difticult situations. 

14. I overcome mental tension 

quickly. 

15. I succeed rapidly whatever 

work I start. 
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: 16. -- -In case.oranY, trauma·1 halllll c -:-_ 

myself Cjuickly. 

17. 1 think carefully before doing 

anything. 

18. I am capable to control angcr 

quick ly. 

19. I am a stable human-being. 

20. I perform every work in a 

confident manner. 

21. In every situat ion I have hope 

for betterment Irom Allah. 

22. Hav ing hope on Allah gives me 

sa ti sfaction. 

23. I often recall joyful events. 

24. I have pos itive attitude toward 

myse l f and others. 

25. I give importance to posi tive 

aspects of life. 

26. In any case I expect positive 

atti tude from my friends. 

27. Pleasant past exper iences g ive 

me courage to figh t with 

present problems. 

28. I have abi li ty to spend a 

healthy life. 

29. In any menta l shock I get 

worried rapidly. 

30. In unexpected s ituation I am 

capable of making right 

decis ions. 

31 . I do not get mental tension due 

to minor illness. 

32. Usually I take rest after 

completing work. 

33. I am not able to sol ve many 

problems of my life. 

34. I have abi li ty to confront 

problems. 
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