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ABSTRACT 

The pre:;ent study was conducted to ident ify abused children and to compare the 

behavioural problems of abused and non~abused children . A sample of "3 10" (half male and half 

female) children of age group to- t2 years was taken. From this sample 34 abused and 34 non­

abused children were derived for the study. The data was collected from two cities Jhang and 

Islamabad. The instruments was developed including "a questionnaire to identify abused" "child 

behavioural problems questionnaire" and "a demographic questionnaire". The resu lts indicated 

that abused children significantly differ from non-abused children on the measu re of behavioural 

problems. Abused children display g reater number of behavioural prob lems as compared to non­

abused ch ildren. It was found that children of low socio·economic status are more abused than 

ch ildren of midd le and higher SES levels. The results showed that the grealer number of 

sib lings at home and less educat ion of the parents have direct relationship with behavioural 

problems of abused children. 
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CHAPTER I 

INTRODUCTION 

Children are one of the most important assets of a nat ion. For the greater prosperity of 

a nation it is necessary that the maximum potentials of the younger generation should be 

explored and utilised, psychology emphasises on the developmental needs of the children 

because they are the future bu ilder of next generat ion. According to Milton, 

~7he childhood shows the man, as morning shows the Day" 

(Paradise Rega inerl) 

Most sophisticated people take it for granted that the events of early childhood affect 

the individual 's later social and psychological adjustment. Therefore, almost everyone seems 

to be interested in chil dren's personality and behavioural character istics . Personality is a broad 

and comprehens ive concept covering the organ isation of an individual's predispos ition to 

behaviour and his un ique adjustments to his environment. Personal characteristics (or traits), 

emotions, motivations. values. goals and way of perceiving are considered aspects of personality 

structure. 

Psychologists mainta in that personality development is an enormously complicated 

process, influenced by a vast number of interrelated and continuall y interacti ng factors. Mussen 

(1964) identifies four broad types of in fluences which playa major role in determining an 

individual's characteristics and behav iour. i.e., biological properties, cultural group, ind ividual's 

personal history of experiences with others, and situations. According to Mussen al l these forces 



are interacting and affecting personality development concurrently. It appears that personality 

is moulded indi rectly and directly by the socia1 group a person comes in contact with. 

CIlILD ABUSE 

Abuse of children has been recognised du ri ng the past decade and a half as a social 

problem of major proportions. It has consequentl y emerged as a focus of concern and activities, 

fo r public and non public service agencies, for univers ities and research organisations, for 

communications media and for the general public. The s ize of th e problem is difficult to guage 

but some authori ties estimates th at as many as two million children may be vulnerable to abuse 

(Klien, 1977) and that two to fifteen ·children di e each day from abuse and many more are 

permanently handicapped either emot ionall y, phys ically andlor mentally· (Soeffing, 1975). 

In earlier times children were considered the property of their parents, and parents were 

allowed to abuse and neglect them, but strong counterpressures were also present in the form 

of wanting healthy chi ldren who cou ld contribute to the family's economic welfare. In modern 

times, children are not expected to co ntribute s ignificantl y to the famil y' s income, and the 

economic consequences of child abuse and neglect may be felt more by society than by th e 

ind ividual fam il y. 

Researchers have begun to delineate prenatal, ch il d and environmental characteristics 

that increase th e risk: of child abuse. Parental anxiety and poor parent ing sk. ills (Egeland, 

Breitenbucker, & Rosenberg, 1980); atyp ical children with mental, phys ical or behavioura1 

abnormalities (Frodi. 198 1). 
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Definition 

Chi ld abuse has been defined as many deliberate (intentional) act of commission or use 

of physical force by caretaker directed forward hurting or destroying a chi ld (Gil, 1968; Gil & 

Novel, 1969; Gil , 1970, 1971 a and 1971 b, c ited in : National centre on child abuse and neglect, 

1978). 

Defin itions of social problems usually refl ect values and also assumptions concerning 

human nature. The values underl ying the definition stated are that all children should be deemed 

of equal intrinsic worth insp ite of their uniqueness and should have the right to develop th eir 

inherent potentials, and should have access to societal resources and serv ices necessary for such 

development. Assumptio ns implicit in the definitions are that human development is an inner 

motivated, Spontaneous process and that human potential will unfold and mat ure when 

conditions and relations encountered by individual are conducive to the realization of their 

inherent biological, social and psychological needs. 

Based on these values and assumptions abuse of children is human originated acts of 

commiss ion or omission and human created or to lerated conditions that inhibit or preclude 

unfolding and development of inherent potentials of ch ildren. This definition fits all 

manifestations of chi ld abuse whether individual, institut ional andlor societal. 

It focuses on human originated interferences with ch ild development whenever and by 

whatever means humans or their inst itutions and policies interfere with chi ld development , 

psychologi cal , soc ial , economic, political, or cultural. 
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TIle researchers have differentiated between ch il d abuse, neglect and maltreatment 

respectively. Th is distinct ion is important in order to compare and interpret the fi ndings across 

stud ies investigating child abuse, neglect and maltreatment (Sweet & Resick, 1979). 

Giovannoni (1971) has distinguished between neglect and abuse defining abuse as an act 

of commission which resu lts in harm, and neglect as an act of ommission wh ich have negati ve 

effects. He says that abuse const itutes an exploitat ion of the righ ts of parents to co ntrol, 

disci pline and punish their ch ildren, while neglect represents the failure to perform parental 

duties incl uding those of superv ision, nurtu rance and protection. 

Some authors (e.g, Kinard , 1979) have divided the generic concept of abuse into four 

major catego ries:-

(a) Physical Abuse. It is indicated by physical inj uries generall y considered to be 

deliberately innicted by a caretaker. It is undoubtedly the easiest fo rm of abuse to 

identify because the inj uries are often visible even to untrained observers. 

(b) Physical Neglect. It occurs when a ch ild 's health or safety is endangered because of a 

lack of adequate food, clothing, shelter, or superv ision. One manifestation of physical 

neglect is the "failu re to thrive" a syndrome in wh ich a child exhibits retarded phys ical 

growth and development without organic cause. 

(c) Emotional Abuse. Th is represents injury to a child's psychological self just as physical 

abuse consists of injury to a child 's body. Its intent and effects are punit ive and it is 

generally experienced as parental host ility or rejection . Such abuse often taken the fo rm 
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of verbal critici sm, .h-drassment, or den igrat ion. It can also be manifested as crit icism 

of a ch ild's fa ilu re to meet unrealistic expectations or standards for his or her 

performance. 

Cd) Emotional Neglect. Emot ional neg lect is seen as emotional depri vation Le., ., ~fa il ure 

to provide the psychological, nurturance necessary for a child 's psychological growth 

and d evelopment~ (National centre on ch ild abuse and neglect, 1978, p- IO). Emotional 

neglect represents a lack of emotional involvement between parent and children. 

It must be recogn ised that these catego ries of malt reatment are nol mutually exclus ive. 

Each type of abuse may occur without indications of the oth ers but it is unlikely that anyone 

form will occur in isolation. emot ional abuse or neglect may exist concurrentl y with phys ical 

abuse or neglect, and may cont inue even after physical maltreatment has ceased. The 

distinctions are neither unique nor absolute. The forms of maltreatment confound and overlap 

each other, but they may produce differential effects on the child 's emotional developmenl. 

BEHAVIOURAL PROBLEMS 

The area of behavioral problems is multi-facet and very diverse in its causes and origin. 

Moreover, a number of interrelated factors influence personal and profess ional decisions 

concerning which behaviours are acceptable and which behaviours are unacceptable. Among 

these factors are the tolerance ranges of people (every person has preferences for certain types 

of behav iour and avers ion to other types), number of conflicting theories and conceptual models 

wh ich defi ne disturbed behav iour in their own terminology, and soc iological parameters that 

constitute another facto r that influence personal views of deviance. Behaviour which causes a 
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ch ild to be labelled as disturbed really occurs in isolation, rather, it arises from interactions that 

are influenced by sub cultural and social role factor. 

Odinition 

Bower (1982) has descr ibed the behaviou ral problems as -an inability to learn which 

cannot be explained by intell ectual, sensory , or health fac tors" --- "an inabili ty to build or 

maintain sati sfactory interpersonal relationships with peers and teachers" --- "Inappropriate types 

of behav iour or feelings under normal circumstances" --- "a general pervas ive mood of 

unhappiness or dep ress ion" -- "a tendency to develop physical sym ptoms or fears associated 

with perso nal or school problems". Bower believes that this definition avo id child's "intra­

psychic condition" or clinical designation" it is pract ical in education sett ings and it assumes that 

behaviour may vary from sett ing to setting. 

It would be very difficult to give an exhaustive categories of behavioural problems faced 

by school going children. Many behavioural prob lems wh ich also included educational 

problems, may be manifestation of emotional and social problems. The question is, what are 

actuall y th e behavio ral problems and how they differ from th e problems of a normal naughty 

ch ild. Many studies have shown th at the behavioral problems of normal and behaviourally 

disordered children are similar _ for instance, both groups show problems of aggress ion. The 

difference between normal and disordered behaviour is one of degree rather than kind, and there 

is no sharp line between the two. Normal children do nearly everything disturbed children do 

but they do not do so under the same conditions or at the same rate. Crying. throwing 

tantru ms, fighting, whining, spitt ing, urinating, and so on are all behaviours that can be 

expected of normal as well as disturbed children . Only the si tuations in which disturbed children 
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performs these acts or th e intensity and the rate at wh ich they do them can set them apart from 

norma] children. Longitud inal studies and surveys of children's and parents percept ions of 

problem behaviour show clearly th at a large number of children who are cons idered normal 

show disturbed behaviour such as tantrums, destructiveness, fearfulness, and hyperactivity to 

some degree at times during their grow ing years. Most ch ildren are considered at some time 

by one of their teachers to be a behaviour problem (Campbell , 1983; Rubin & Balow, 1978; 

Thomas Chess; & Birch, 1968). 

CONCEPTUAL MODELS OF CHILD ABUSE AND BEllA VIOURAL PROBLEMS 

There are alternative theories of behaviour (or schools of psychology, and each of these 

offers an explanat ion of behaviour and suggests what can be done to change it. They focus on 

d ifferent issues, emphas ise different (somet imes even contrad ict ing) portrayals of behaviour 

disorders. The essential problem is not the number of alternative conceptual models from which 

to choose. Rather the problem is to choose or construct a meory or philosophy of knowledge 

about behaviour, and to evaluate conceptual models accordingly. 

These theoretical approaches , which li ke behavioural problems of children, also try to 

advance understanding about child abuse and neglect in their respective framework. 

Psychodynamic Model 

The psychodynamic model is a conglomerate of th eori es th at attempts to explain 

motivat ion of human behaviour. Dynamic psychiatry is concerned with hypothetical mental 

mechan ists and their interplay in me developmental process. Psychodynamic theorists are 
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concerned with the needs of the ind ividual, and conflict, anxiety, and gu ilt are prime concerns 

of psychodynamic theorists, especiall y psychoanalysts who bel ieve that any of these states may 

serve as catalysts for personality development. The diverse theories of psycho analysis, ego 

psychology; phenomenology; Gestalt psychology; and humanist ic psychology fa ll under its 

rubric. 

Psycho analytic thought is unique among psychodynamic th eories in its emphasis on 

unconscious drives that may co nflict with conscious drives ;and thus cause disturbance; in 

contrast, other theori es emphasize consc ious experiences such as th e individual's perceptions 

of the environment. tn addition, psychoanalyti c thought stresses a "predetermined sequence of 

personality growth" (Rezmierski & Kotre, 1974); that is there are specific stages through which 

an individual passes in normal progress to adulthood. Psychoanalysts believe th at emotional 

health depends upon successfu l resolution of the conflicts aris ing during these developmental 

stages and that distu rbed emotions result when the conflicts are not resolved. 

Although it is diffi cult to promote a s ingu lar view of psychodynamic th eory, a few 

commonali ti es may be extracted. The most bas ic commonali ty is implied by th e meaning of th e 

term psychodynamic, which literally means "the dynamics of mental act ivit ies and processes ". 

All th eo rists ascribing to the psychodynam ic view are co ncerned about th e process of 

development and change. A second commonality is that anxiety and emotional crises are 

important moti vators of personal growth and self development. A third commonality is th at 

significant individual s in one's early li fe play important roles as catalysts or deterrents of 

personality growth and healthy development. The fourth common concept is the emphas is on 

intrapsychic reckonings of the individ ual. Although many psychodynamic th eo rists recognize 
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the rol e of the env ironment in personality development, it is nonetheless the individual's internal 

perceptions and feelings about that environment whether conscious or unconscious. 

Psychodynamic Theories nnd Child Abuse 

Psychodynamic theories are those which presumes behaviour to be primari ly the resu lt 

of the interaction of intrapsych ic forces. These forces are usually described in terms of 

personality traits and states, measured through various psychological tests, or id ent ifi ed by 

clin ical judgment. Although most of the literature on ch ild maltreatment has been influenced by 

psycholog ical concepts, there have been few comprehensive attempts to construct a 

psychodynamic theory of child abuse. 

One basic belief cited repeated ly in the literature, is that abusive parents have a "defect 

in character structure which allows aggressive impulses to be expressed too freely" (Kempe, 

Silverman, Steele, Droegemuller & Sil ver (1962). 

Terr (1970) has presented an explanation of physical child abuse which is heav ily 

influenced by psychodynamic thought. Terr focuses on family dynamics and proposes three 

factors which contribute to child maltreatment. First, the parent has a spec ifi c fantasy about the 

chi ld which has its origins in the parents own chi ldhood . Second , there is an exaggerated 

dominant submiss ive relationship between th e parents. Third , the ch ild by nature, because of 

physical characteristi cs, or by means of retaliatory tactics, contributes to his or her own abuse. 

Several psychodynamic th eorists have proposed systems of classification of personality 

types of physical child abusers (Boisvert , 1972, Merr ill , 1962; Zalba, 1967). Zabla ( 1967) has 
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proposed that child abuse arises from dysfunctions of several origins: Intrapsychic cause.. .. ; 

family causes; and famil y env ironment causes. Maltreating parents whose dysfunction stems 

from intrapsychic causes are categorised as, either: psychotic; pervasively angry and abusive; 

depressive; passive-aggressive; or cold, compulsive disciplinarians. Parents whose abusive 

behaviou r originates in the family system are described as impuls ive but generall y adequate. 

Parents whose abusive behav iour originates from the family env ironment system are described 

as hav ing identitylrole crises. 

Green, Ga ines, and Sandgrund (1 974) found six personality character istics common to 

most mothers or maternal caretakers of physically abused ch ildren (a) reliance on th e chi ld to 

satisfy dependency needs not fulfil led in relationships with spouse and fami ly (b) impaired 

impulsive control (c) Poor self-concept (d) disturbances in identify fo rmation (e) frequent use 

of proj ection and ex ternalisation to be defend against awareness of underlying feelings of 

worthlessness and (f) misperception of the child. From their analysis, Green et al; provide a 

characterist ic psychoanalytic interpretation of maternal ch ild abuse. The child places an 

increased demand for nurturance upon the mother, which intencifies her own unsatis fied 

dependency feelings. The mother th en unconsciously equates the child with her own cr itical , 

rej ect ing mother, and agai n experiences the humiliation and reject ion of her childhood. The 

resu lt ing anxiety, guilt, and loss of self-esteem become intolerab le and are displaced on to the 

child by such defense mechani sms as denial , project ion, and externalizat ion. The mother 

identifies with her mother, who represents her punitive superego, and att acks her child who is 

now a symbol of her past and present inadequacies. 
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Psychodynamic Theories and Bchavioural Problcms 

In psycho analyt ic view, there is an ~ idea l course of human personali ty development. 

It involves a definite sequence of developmental stages that appear according to a fairly strict 

time table. Any substantial variation from the ideal results in personality disturbances. 

Behaviour -- one aspect of personal ity --- is an outward refl ection of the inner psychic energies 

and operations that control behaviour. Therefore, a behaviour disorder is considered as the s ign 

of a psychic disorder. 

Accord ing to psychoanalytic point of view the factors that involve in behaviou r 

disorders are, poorly resolved conflicts, defence mechanisms and gross dev iations of personalit y 

structure. 

Poorly Resolved Connicts 

During each stage of development there will be a certain amount of psychic conflict 

between the mind and the outside world (e.g; wishes versus practical limitation) or among the 

psychic structures (e.g, id. versus superego) If not resolved appropriately, a conflict will carry 

over into later stages of development and even into adulthood. For example, duri ng the anal 

phase of development, the child's wish to defecate conflicts with the parents' effort to toil et 

train their child. In these efforts are to strict the child may rebel and show -anal explus ive 

behaviour intentionally inappropriate defection. Although in time the youngster will show 

appropriate toileting, the anal explusiveness, remains an unconscious part of personality, 

surfacing later in life as disorderliness, cruelty. or destructiveness. 
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Defence M«lwnl.mu 

Energ ised drives pressure th e ego for immediate satisfaction , but this often conflicts 

with the realities of li fe or the dictates of the superego. The result is neurotic anxiety about 

one's ability to control the drives and the consequences of failing to do so. Virtuall y all of us 

exper ience such anx iet ies. We cope realistically with some by tryi ng to avoid anxiety causing 

situations, If we cannot do this we may unconscious ly develop defence mechanisms that force 

anxiety out of ou r awareness and hold it there but overreliance on defence mechanism can be 

psychologically dangerous for various reasons: 

I . They are only temporary, ·surface· solutions to problems of anx iety ; underlying causes 

remain and will repeatedly generate anxiety in the future. 

2. Bui lding and maintaining defence mechanising against neurotic anxiety tie up psychic 

energy that might otherwise be used for positive ego growth. 

3. Defence mechanisms often involves behaviour patterns th at oth ers view as disturbed . 

According to Hall s and Lindsey (1978) -- Rthey deny. falsify. or distort reality and -­

they operate unconsciously so that the person is not aware of what is tak ing placeR (P- 52). 
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Gross DeYlalions or Personatlty Slruclu~ 

Some psycho analytic interpretations of psychosis (the most severe behaviour disorders) 

suggests that either brain disorder or extremely improper parenting interferes with the 

development of ego (e.g., Mahler, 1952). This leaves the child unable to recognise his own 

personhood or discriminate between himself and other persons and objects , the serious 

intellectual, language, movement , relationship, and other behaviour di sorders found in psychoti c 

ch il dren are the result. 

Deficient development of the superego is sometimes through to lie at the root of 

antisocial behaviour and delinquency. For examples , a young boy who has an improper father 

figure (or not at all) , early in life may not resolve the Oedipus complex , and thus fail to develop 

a proper superego. The ego is then responsive onl y to dri ves and external realities, but not to 

an internalised sel of standards for moral behaviour. In extreme cases, the resul t is a psychopath 

who experiences neither inner anxiety nor remorse over an antisocial act. 

Noo-Freu di an 

Erik EriksoN and Karen Horney (1885- 1952) down played Freud's biological 

orientation in psychological theory and emphasised social factors in the development of abnor­

mal behaviour. Central to Homey's theory is anxiety. which stems from a child's feelings of 

isolation and helplessness in a world which may be perceived by the child as hostil e. Erikson 

conceptulised the new role of ego in personality development. The environment and social 

values are central to this new view of the ego, a view that result in "the addi tion of an entire 
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social and cu ltural dimension to the concept of personality growth ~ (Rezmierski & Kotre, 1974, 

p-209). 

Social Learning Model 

Social learning or modeling is a third learning parad igm proposed by behav iourists . In 

this type of learning , individuals' may acquire new responses by observing and subsequentl y 

imitating the behaviour of other individ uals , the "models". Social learn ing di ffers from operant 

and respondent conditioning in that individuals are not required to perform the behav iour 

themselves and no direct reinforcement is necessary for learning to occur (Bandura, 1965a, 

1965b). 

After watching a model, the observer may be affected in one of three ways: new 

responses may be acquired, behaviours may become inhib ited or disinherited, or previously 

learned response..<; may be faci litated. For example, modeling is often used with behaviour 

disorder students to teach a new social skill such as raising one's hand before speaking out in 

class. After this behaviour has been learned by an ind ividual, it may become inhibited if the 

teacher responds inconsistentl y to others in the class who raise th eir hands before speaking out 

or if th e hand·raising behaviour was previously learned but not being used by an individual, the 

teacher's consistent recogni tion of others hand-raising may encourage the individual to use the 

behav iour again. 

The extent to which the observer is affected depends upon the extent to wh ich 

ident ifi cat ion with the model has occurred. some of the variable influencing this identification 

process are age, sex. and status or prest ige of the model (Bandura, 1965a). Other factors 
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affecting social learn ing rate whelher the model is live or on film (Bandura, 19653), whether 

one or more model arc observed and whether the models are punished or reinforced (Bandura 

1977). 

Social Learning Theories And Child Abuse 

The main premises of soc ial learning theory is that behaviour is accounted for by the 

~continuous reciprocal interaction of personal and environmental determinat ions" (Bandu ra, 

1977) . Although learn ing theory has not been advanced formally to expla in ch il d maltreatment, 

the literature abounds with descriptions of parents who were taught abusive behaviour by their 

own parents through modelling (e.g., Ackley, 1977, Sil ver, Dublin, & Lour ie, 1969) and who 

have unrealist ic expectations of their children (e.g, Davoren, 1968). 

A number of studies have provided evidence that parenlS who abused their children were 

themselves abused in childhood (Zalba, 1967), andlor had violent adult models 

(Green,A.H;Gradine.R.W;& Sandgrund, 1974). Oliver and Taylor (1971) reported finding a 

family in which five generat ions of children had been maltreated. 

Sil ver et a!. (1969) studied 34 cases of child abuse and found evidence of abuse 

covering three generations. They concluded that violence breeds violence. Not all abusive 

parents were abused ch il dren. 

Jayaratne (1977) examined some of the ev id ence of child maltreatment and concluded 

that the primary causal factors in maltreatment may be emot ional stress rather than physical 

abuse in ch ildhood. 
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In a series of studies (Anderson & Burgess, 1977, Burgess & conger, 1977, Kimball 

and Burgess , 1977) interaction styles of abusive, neglectful and normal famili es were observed 

in the home. It was found that mothers in abusive families interacted 27% less, emitted pos itive 

behaviours at a 40% lower rate and emitted negative behaviour 67% more than contro l mothers. 

Anderson and Burgess (1977) examined the behaviour of parents and children in abus ive and 

non-abus ive families. They found that ch ildren reciprocated their parents' behaviour. In abuse 

families, sons were espec ially likely to reciprocate their parents negative behaviour and sons 

received less pos itive behaviour from their parents. Negative interactions among sib li ngs 

occurred 50% more often in abusive families as wel l. 

In summary, social learning theory proposes that abus ive behaviou r is a learned pattern 

of interact ion. There is ev idence that at least some abusing parents may have learned such 

pattern with their Own fam ilies through reinforcement and modeling. 

Social Learn ing Theories And Behavioural problems 

Accord ing to soc ial learning theorists, negat ive or maladapt ive behaviours as well as 

pos itive ones may be learned th rough exposure to a model. Bandura, Ross, & Ross,(l96 1) 

found that children who observed an aggressive ad ult model were more apt to behave 

aggressively than children who had observed a nonagg ressive model. 

Another pert inent area of social learning is that of self- reinforcement in which 

reinforcement is derived when an ind ividual thinks about his own attitudes and behav iours in 

a positive way (Bandura, 1968). 
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A social learning perspect ive on a wide range of emotional and behaviour disorders has 

been put forward by Bandura (1969) . There are three ways in which behaviour disorders can 

arise as a result of modeling: observat ional learning, behaviour disinherit ion, and vicarious 

respondents. 

ObSf-rnllonal Ltarning 

Chi ldren who are exposed to fam il y members, peers, schoolmates, or other persons 

exhibiting aggress ive, bizarre, illegal withd rawn or other patterns of disordered behaviou r can 

learn how to perform such behav iour themselves. Observat ional learning of maladjustment is 

particularly li kely in famili es, neighbourhoods, schools and subcultures in which child ren are 

exposed to a large variety of aggress ive or otherwise dev iant behav iours th at are repeatedl y 

modeled by numerous persons. Films and televis ion are also rich sou rces of information and 

how to behave dev iantly. 

BehAViour Disinhibition 

,Models a~e powerful influences even when they do not leach new behav iour capabilities. 

For example, when a child observes th at other persons read il y violate rules, laws, or other 

standards but suffer few or no ill effects of th ese actions, the observer's reluctance to break: 

rul es may be disinh ibited. As in the fam ili ar story of the good chi ld who fell in with bad 

company, such children may beg in to fre\! Jy engage in behaviours th at they would ord inary 

avo id. 
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Vicarious Respondents 

A third way that modeling is implicated in chi ldren's behaviour disorders is its role in 

the teaching of fears. A child can experience emot ional arousal by observ ing a model's facia l 

and other indicat ive of pain, anx iety. or other emotional states . Later, in simi lar circumstances, 

the child may experience fearfu l arousal and avo id the s ituation or behaviour with which the 

model's emotional reactions were originally associated. For example, children can learn to fear 

andlor avoid thunderstorms, ghosts, animals and many other persons, places and things by 

observing the emot ional responses of parents, peers, and others. Actual observation of harmful 

consequences as a result of the model's contacts with the fearfu l si tuation is not necessary 

merely awareness of the model's emotional reactions and the circumstances that produced them. 

Sociological/Social Psychological Model 

Sociology is by definition a systemat ic study of the structu re and behaviour of organised 

groups of people. Sociologists view the social system as an extensive interrelated set of social 

positions. When these positions are fi ll ed by a person, the position defines his or her social role. 

These social roles are interdependent on each other and together they descr ibe th e continuities 

and the invariance in the society over generat ion. Within the social system, the fami ly is a 

subsystem. It plays an important part in the total social system and is the primary system that 

is respons ible for socialisat ion of the child. But the family is itself also a social system with 

interrelated roles and positions. This view of the family as a social system emphas ises the 

transitional character of the interpersonal behaviours within the family. 
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Social psycholog ical theories focus on the interact ion between individual and 

environment in accounting (or human behaviour . They offer a compromise between exclusively 

individually oriented and exclusively env ironmentall y - or iented theories. 

SociologicullSocial Psychologicul Theori es And Child Abuse 

SOciological theories of child abuse emphasi se social factors as primary causes. These 

factors include the social characteristics of perpetrators and vict ims, and the situat ion or context 

of acts of abuse. 

Gil (1971a, 1971b) has presented what he calls a "sociocultural perspective" on phys ical 

chi ld abuse. Gil argues that child abuse has a multidimensional set of casual factors. After 

conduct ing a nation wide survey, Gil has suggested fi ve societal causes of child abuse. The first 

and perhaps greatest social factor is th e centrall y sanctioned use of force in child rcaring. Gi l 

states that the use of phys ical force is encouraged in both subtle and overt ways by press, rad io 

and television and can be found in many schools and child care facilities . 

A second factor deal s with the extent to which physical force is used in chi ld rearing 

in families of different social classes and ethnic groups . A third factor had to do with chance 

environmental events that can create unacceptable disciplinary measures. The fourth factor 

includes a broad range of environmental stresses that can weaken a person's ability to control 

angers, frustration, and hostility. The fifth and final factor is what Gi l describes as a broad 

range ofb io-psycho-social functioning in the children. Parents and family units involved in child 

maltreatment. 
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Giovannoni (1971), proposes th at child maltreatment is inherent in an indifferent, 

neglectful society. Violence committed by parents on th eir chi ldren is relat ively slight compared 

to the rates of preventable infant morality and malnutrition which cont inue to occur to poverty 

stri cken families as a result of societal indifference. Giovannoni states, further, that for the most 

abus ive and neglectfu l families, specifically those who are poor, there are relatively few 

orgnizationai networks to provide support and help. For those families who are able to establish 

connections with an organ ization, the nature of their relat ionship with the organization is often 

punitive and regu latory. Because the families are poor they are unlikely to control the 

organization or their own access to the serv ices. Giovannoni's pos ition is that famili es who 

mistreat their children are themselves victims of stresses of poverty and have been deprived of 

community supports wh ich would ord inary enh ance parental performance. 

Gelles (1973) has proposed a mult ifactoral th eory that considers both social and 

psychological causes of ch ild abuse. On the psychological side Gell es includes a category call ed 

"Psycho pathic styles" but holds that those are possible, not necessary, intervening variables. 

Gelles also includes as causes of child abuse the; parents' social position, values and norms, 

socialisat ion experience in regarded to abuse role model for violence and aggress ion, situat ional 

stress, and immed iate precipitat ing situat ions. 

Social psychological th eories all ow fo r cons iderat ion of one aspect of the maltreatment 

situation that often overlooked for under emphas ised the contributio n of the victim. Several 

invest igators have suggested that victims' physical attr ibutes, personality and behaviou r may be 

contributing factors in maltreatment. 
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Terr (1970) has described the child's withdrawal, indifference to mother, psychomotor 

retardation , and hostile relations as characteristics of the victim which strain on already poor 

parent-child relationsh ip. 

The role of the child in maltreatment has been examined in a review by Fridrich and 

Boriskin (1976). Children who were premature, or mentally retarded or have physical handicaps 

or other diffi culties are over-represented among maltreated children. Martin and Beezley (1974), 

however suggested it is not the child with severe disabilities who is maltreated but rather those 

who appear mildly different in early life and who do not th ereby elicit help from soc ial support 

systems. 

Sociological/Social Psychological Theories And Behavioural Problems 

Sociological theorists view the behaviour disordered as one who violates soc ial norms or 

expei:tations, these th eorists emphasise the role of the envi ronment , that is the social forces that 

influence indiv iduals and the course th en to act in nonconformist or dev iant ways. Nonetheless, 

according to th is model deviance and rul e breaking must be punished in order to preserve soc ial 

control, and the needs of the ind ividual are subjected to the benefit of society. Labels and social 

stigma are forms of punishment often applied to dev iant individuals. The deviant child is 

therefore cons idered both a misfit and an unfortunate victim of a larger social structure. 

According to woody (1969)-----the child who cannot or will not adjust to the sociall y 

acceptable; norms for behaviour and consequently disrupts his own academic progress, the 

learning efforts of his classmates and interpersonal relations (P-7) . 
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Much of the research and writing has looked at child soc ial isolation in terms of major 

situations and opportunities for socialization . several socialization situations have been 

emphasised: like interaction with parents, the family structure, peers, the schools, other 

institutions, geographic and economic settings, and mass communications effects (McCandless, 

1969). 

Most research and writing on socialisation has focused on the fami ly because it is seen 

as the basic mechanism of social ization. But we will discuss th is mechanism after discuss ing the 

other soc ialization influences like peers, role of the school socioeconomic disadvantage. 

Peers interaction normally begins early in life and evolves throughout chi ldhood and 

adolescence into rather complex structured systems that rate important socialisation influences. 

Having friends and being a member of peer group can provide social status, enhance self 

compliance, provide joy and a sense of belong ingness, and offer chances for youngsters to 

experience new roles and ideas that substantial ly contribute to personal maturity and adj ustment. 

Of course, peer influence is widely recognised 3.'i a contributing factor to some behaviour 

disorders . Peers groups commonly promote attitudes and behaviours that are at variance with 

those endorsed by parents, teachers, or other authorities. On the other hand, fa il ure to make 

friends or achieve meaningfu l membership in peer groups may promote feelings of alienation, 

worthlessness, or hostili ty. 
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Role of Che School 

Schooling has an undeniably prominent place in the lives of most children. and is 

closely linked to ch il dren's adjustment and maladjustment in various ways . Kauffman (1981) 

has po inted out that schools are usually geared towards and most support ive of the ch ild who 

is ~ healthy~, intelligent, upper-middle class, high achiev ing , high in self system, and adro it in 

interpersonal skilts~ (p. 136). He goes on to desc ribe a number of ways in which schools might 

encourage or maintai n behav iour disorders of pupils (I) intenstivity to individuality of pupils , 

(2) inappropriate expectat ions for th e achievement and perfo rmance of many children, espec iall y 

very low expectatio ns that become self-fulfi lling prophecies of fa ilure (3) teacher incompelence 

in individual and group child management, (4) pre-occupation with time-wasting, irrelevant, and 

boring tasks and sk ills. 

Socioeconomic DisadvanCage 

Socioeconomic disadvantage refers to a coll ection of unfortunate circumstances 

(i ncluding poverty~ fami ly breakdown, inadequate ed ucat ion and other serv ices) that is 

associated with behaviour disorders, along with less opportunity fo r obta ining treatment (Nathan 

& Harris, 1980). 

Media Effects 

It would be hard to deny that the mass- communication med ia have had a growing 

influence on socialisat ion of child ren in the past three decades, or that this (rend will probably 
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continue. There has been much research on televised violance. In a review of this area, Leibert, 

Neale, and Davidson (1973) found that more th an three-fourths of network TV dramas watch 

by children involve violence that usually functions to solve some problem. 

The rev iewers concluded that research generall y shows that telev ised violence often promote 

aggression in its viewers. 

FAMILY SOCIALIZATION 

Discipline Slyies 

Developmental psychologists have shown great interest in ch ild-rearing and discipline 

practices especiall y as they relate to children behaviour disorders (see Becker 1964; Mart in , 

1975). 

Much of this research indicates that discipline can be conceptualised in terms of two 

overall dimensions of parental behaviour, Accepting - Reject ing and permitting-restri cting (the 

hyphenated terms describe oppos ite extremes on two continua of disc ipline practices. 

Early ~pflratlon rrom Pa~nts 

It is co mmonly believed that unfortunate experiences during childhood are almost certain 

to have enduring detrimental effects. 

Bowlby (1960, 1973) fou nd three stages of reaction to separation from parents, protest 

consisting of mu ch crying, screaming and increases in motor activity, then despair or general 
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sadness of mood, sharply decreased activity, non-involvement with the environment, and finally 

detachment, consisting of apparent dis interest in or host ility to parents. 

Learning MaladJusted Behaviour rrom the Family 

Studies have shown that parents and children tend to show similarity one all sorts of 

behaviours, normal and abnormal. Certainly ch il dren and adolescents have ample opportunities 

to learn - intentional ly or un intentionally --- deviant behaviour patterns from parents, si blings, 

and oth ers in the family . Children of punitive and verbally agg ress ive parents tend to be 

aggressive and disruptive (Oltmanns Broderick, & 0 Leary, 1977), and so n of criminal parents 

tend to be criminal them selves (McCord, McCord , & Zola, 1950). 

ABUSED ell/LOREN AND HERA VIOURAL PROBLEMS 

The abused chil d is often described as being difficult to manage and delayed in several 

areas of psychosocial development in comparison with normal children. Commonl y these 

children are cared for indifferently in a home with many problems, including several of the 

following: poverty, unemployment, criminali ty, subnormal mentality, marital discord , 

ill egitimacy and low birth weight. The chi ldren have often been cared for by a series of people, 

neighbours, relatives or others . They are unable to form warm attach ments because of al l the 

chang ing care and caretakers they have had . They often become overactive, promiscuous in 

their relationships, mischievous, lack ing in control, disobedient, prove to rages and tantrums, 

accident prone and retarded in speech, personal skills and general understanding of things and 

people. Learning problems at school and periods of difficult behaviour including stealing, lying 

and aggressiveness towards other ch ildren are frequentl y found among abused children (Cooper. 
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1980). Although recent studi es have attended to the develop mental consequences of abuse, littl e 

consensus has been reached regarding the extent and nature of behaviour problems among th ese 

children. 

Early clinical reports of abused ch ildren noted a greater rate of child abuse among 

children with phys ical and general developmental dev iations than among normal comparison 

children (Elmer & Gregg, 1967; Gill 1968; Johnson & Morse, 1968). Elmer (1977) invest igated 

the th eoretical assumption that abused children would exhibit problems across a range of 

developmental areas. Kinard (1980) found her sample of 30 abused children to significantl y be 

different from a group of 30 matched non-abused children in five predicted areas of emotional 

development: self concept, aggression socialisation with the peer group, establishment of trust 

with others and separation from the mother. The findings were, that abused children mani fes t 

serious problems in emotional development when compared with normally adjusted children . 

Martin and Beezley (1977) developed a list of nine character ist ics that they had observed 

in a group of 50 abused children. These are: 

1. Impaired capacity to enjoy li fe 

2. Psychiatric symptoms, e.g; enuresis, tantrums , hyperactivity, bizarre behaviour 

3. Low self-esteem 

4 . School learn ing problems 

5. withdrawal 

6. Oppos ition 

7. Hyper\' ig ilance 

8. Compulsivity 
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9. Pseudo-mature behaviour 

According to Kempe and Kempe (1978) some abused children show extreme 

watchfulness. They started continually, constantly scanning the environment, avoiding eye 

contact and keeping their faces immobile. They are fearful and shy and have not learnt to please 

with smiling and social behaviour. These children are extraordinary passive and accepting 

whatever happens to them. Such children are difficult to manage, not listings to direct ions and 

seemingly impervious to disapproval. They move constantly and can not play with other 

children continuall y hitting out at them. Their language is as aggressive as their behaviour. 

Reid, Taplin & Lorber (198 1) reported that abused ch ildren in their sample displayed 

the highest rates per mi nute of total avers ive behaviour of any family member also exceeded 

the rate of clinic- referred behav iour problem and non-problem ch il dren . Wolfe & Mosk, (1983) 

found that abused chi ldren display a significantl y greater number of behaviour problems and the 

behaviour patterns of a sample of abused ch ildren resembled the wide range of behaviour 

problems displayed by ch ildren dimension significant ly differentiated these two groups. 

Lahey. Conger, Atkeson & Treiber (1984) reported that an average of 4% of the 

behaviours emitted by abused children involve a physical negative (pushing, hitting, or 

grabbling), as compared with low SES, and middle SES control ch il dren. 

Twentyman (1984) found th at abused and neglected child ren emitted sig ni ficantly 

higher rates of physical and verbal aggress ion than non-problem ch il dren. 
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The findings from studies of emotional development in battered children provide 

ev idence that certain personality characterist ics such as negative self-images , inappropriate 

handling of aggressive impulses, failure to trust others and difficulties in relating to parents and 

peers are likely to be outcomes of experiencing abuse. Though there have been no attempts to 

deny the reality of the adverse effects of abuse on the child's emotional health and development, 

there has been little recognition of these effects in conducting research or in planni ng the 

delivery of protective services. In order to provide empirical evidence for understanding 

phenomena and improv ing the management of child abuse cases, more research on the 

psychological consequences of abuse is needed. 

The present study is designed to assess th e abused children's behavioral problems in 

relation to non-abused ch ildren. And it is assumed that abused children display greater number 

of behavioral problems as compared to non-abused ch ildren. 

RESEARCH OBJECTIVES 

The study has following broad object ives . 

1. To identify the ~ abused" (phys icall y and emotionally) children in our society. 

2. To identify the behavioural problems of both abused and non-abused children . 

3. To compare the behavioural problems of abused and non-abused children. 
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4. To probe the behavioural problems which are common among abused and non-abused 

children. 

5. To investigate the impact of socio-economic status on child abuse and the behavioural 

problems of chi ldren. 

6 , To explore the relat ionship between parent's education and child abuse. 

7, To fi nd out the relat ionsh ip between the gender of the children and ch ild abuse. 

8, To find out the relationship between the gender of the child and the nature of 

behavioural problems. 

UYPOTHESIS OF THE STUDY 

I , Abused ch ildren will show more behavioural problems as compared to non-abused 

chi ldren. 

2. Female abused children will have more behavioural problems as compared to male 

abused children. 

3. There will be more incidence of child abuse in fam ilies of low socio-economic status 

as compared to the families of high soc io-economic status. 
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4. Abused children of low socio~economic status will display more behavioural problems 

as compared to abused children of high socio~economi c status. 

5. Children of more educated parents will be less abused as compared to the chi ldren of 

less educated parents. 

6. The abused chi ldren will belong to the famil ies with high number of siblings as 

compared to the non~abused. 
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CHAPTER II 

METHODOWGY 

Sample 

A heterogeneous sample of '310' (half male and half female) school going ch il dren 

were recru ited from the cities of Islamabad and Jhang . All the children were in the age range 

of 10-12 years . This sample was administered a ch il d abuse quest ionnaire to identify abused and 

non-abused children. On the basis of cut off scores of th is quest ionnaire two groups of 34 

children each abused and non abused were selected and only these two groups were incl uded 

in the ma in study. The group of abused ch ildren comprised of 19 female and 15 male ch ildren 

and non-abused of 20 female and 14 male ch il dren. The abused group consisted of 4 children 

of 10 years old, 14 of II years, and 16 of 12 years old. The non-abused group cons isted 10 

children of 10 years, 6 of II years, and 18 of 12 years old . 

Instruments 

The following instruments were developed to measure and compare th e behavioural problems 

of abused and non-abused ch il dren . 

1. Ques tionnaire to Identiry abused and non-abused children. 

A quesion naire was developed for the purpose of id ent ification of abused and non­

abused children. For the development of this ques ionnaire items were co nstructed which 

pertained to the interaction, att itudes and behaviou rs of parents toward their chi ldren. Some of 
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these items were taken from a questionnaire developed and used in a study to classify abused 

and non-abused children (Shah , 199 1). A couple of these items were changed, whereas, some 

new items were also constructed. In this way a questionnaire consisting of 20 items was 

prepared. The questionnaire contained 7 positive and 13 negat ive items. Each item was provided 

with a five point rat ing scales with categories as never, somet imes, do not know, often, always 

(see appendix A) . These items were given to 6 parents and 6 teachers to find out, whether they 

were representatives of parents' maltreatment of their children, and ,coutd be used for our 

purpose. The criteria for the selection of items was the percentage of positive rated items. On 

the bas is of results all the items were retai ned to be used in the main stud y (see appendix E). 

The numerical for rating categories were I, 2, 3, 4, 5'.The scori ng for the positive items was 

reversed i.e ., . 5', 4, 3, 2, 1. If a negat ive item was marked with ' never' it received a sco re of 

1 and if a pos itive item was marked ' never' it received a score of 5'. 

The cut score for the identification of abused children was 75. The chi ldren who scored 

75'- 100, were selected as abused and who scored 20 - 40 were included in the group of non­

abused chi ldren. 

2. Child Behaviour Problems Questionnaire 

Another qu estionnaire was developed to measure the behavioural problems of children. 

For the development of this questionnaire, an open ended questionnaire was developed. It was 

developed by fo llowing the pattern of a quest ionnaire used in 'development of a problem 

checklist for Pakistani Adolescents' (Khan, 199 1). This open ended qu es ionnaire consisted of 

10 categories of behavioural problems like social, moral , personal, family, school , educat ional, 

and peer group problems (see append ix B). It was given to a group of 50 children, 30 parents, 
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and 30 teachers. They were asked to list the categorised behavioural problems, which they 

experience or observe among ch ildren of 10 - 12 years old. With the help of these problems 

reported by th e subjects and oth er related material Le., 'Bachoon key Nafsiati Massayal' (fariq, 

1985); 'behaviour problem checklist' (Qureshi,1966); and ' the child behaviour profile' 

(Achenbach,1978), a total of 80 behavioural problems were selected and statements were 

prepared on the bases of these behavioural problems (see appendix C). These statements were 

pre-tested on a sample of 30 children, 20 parents and 10 teachers. They were asked to rate the 

relevance of these behavioural problems for the children on a rating scale with the categories 

"totally fa lse", ~ false to greater extent" ... false to some extent", " do nol know", " true to 

some extent", " true to greater extent", "totall y true". For the analys is these responses were 

distributed into two main categori es 'yes' and 'no' (see appendix D). On the bases of 'yes' 

frequencies 37 items were selected for the fina l questionnaire (see appendix F) . It means 37 

behavioural problems were reported common among the ch ildren of 10-12 years old by the 

subjects. Each of these 37 statements are to be rated on a seven point scale with categories as 

"totally fa l se~ , "false to greater extent", "false to some extent", "do not know", "true to some 

extent", "true to greater extent", "totally true". Their corresponding scores were I, 2, 3, 4, 5, 

6, 7 respectively. 

3. Demographic Questionnaire 

A quest ionnaire was used to know the fo llowing personal and demographic 

informations from the subjects (see append ix G). 

I. Age 

2. Sex 
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3. Class 

4. Father's education 

s. Father's occupation 

6. Mother's education 

7. Mother's occupation 

8. Monthly income 

9. Number of siblings at home 

10. Birth order 

Procedure 

The instruments developed were adm inistered to the children in the main study. The 

data was coll ected from two cities Jhang and Islamabad. The respondents were approached 

individually at their homes, The respondants in the age of 10-12 years were selected from 

different locali ti es at randomly. The addresses of child ren were taken from schools. Researchers 

has to face great difficulties to conv ince some of the parents of the children to be allowed to 

participate in the study. They were assured that the purpose of the study was to know the 

behavioural disposition of their children. Some of the children were also afraid to expose 

themselves. So before administering the questionnaire rapport was developed and subjects were 

told the purpose of the study. The questionnaires were administered in a daily life setting. 

Before ad ministrating the questionnaire researcher read the instructions for each 

questionnaire herself. Subjects were directed to mark onl y one response, without hesitation, they 

think could best refl ect their op inion. They were assured confident iality of their responses. 

Appropriate examples were also given for the understanding of the subjects. Then the subjects 
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were told to beg in the questionnaires by read ing first the general instruct ions printed at th e start 

of each questionnaire, which were also given verbally to them by the researchers. Subjects were 

told that they can seek help the researcher if they feel any difficulty at any stage whi le rating 

the questionnaires. 

As a first step the subj ects completed the questionnaire to identify abused and non­

abused. This questionnaire consisted of 20 items. Each item was to be respond ed on a five point 

scale never, somet imes, do not know, often, always. After the completion of the qu estionnaire 

the subjects were asked to be responded to child the behaviour problem questionnaire. There 

were 37 items in this questionnaire having seven points scale totally fa lse, false to greater 

extent, false to some extent , do not know, true to some extent, true to greater extent, totally 

true. 

At the end subjects were asked to fill the demographic questionnaire carefully to 

provide some personal informations, which were about their gender, education, parents' 

education, socio-economic status, number of siblings at home and the birthorder. For these 

informations help was also taken from the fam il y members of the children, if needed. At this 

stage subjects were again assured that every info rmat ion provided by them will be kept 

confident ial and will only be used for research purposes. After completion of the task: by the 

subjects the questionnai res were checked to ascertain whether or not any information was missed 

by th e subjects. The subjects were requested to complete the informations if it was found 

incomplete. The subjects took 20-30 minutes to complete the quest ionnaires. 
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CHAPTER III 

R ESULTS 

First of all the scores of the subjects on child abuse questionnaire were anaJ yzed and 

those scoring low and high on this questionnaire were d ivided into abuse and non-abused 

groups. The cut-off scores for the selection of the children in these two groups has already been 

mentioned. Further analysis were carried out onl y on these two groups of subjects. Frequencies 

and percentages for both abused and non-abused groups were computed on different variables. 

T-test were performed to compare the abused and non-abused groups on different variables. 

Table 1: Frequencies and percentages or male and (cmnlc abused nnd non-abused 

chi ldren. 

ABUSED NON-ABUSED 

F % F % 

Male 15 44 ,1 14 41.2 

Female 19 55,9 20 58,8 

The Table J shows that 44.1 % abused arc male and 41.2 % males are non-abused. 

Similarly 55.9% females are abused and 58.8% females are non~abused. Frequency distribution 

show more number of female children in both abused and non- abused groups. 
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Tuble 2: Frequencies and percentages of abused and 000- abused children belonging 

to different socioeconomic class . 

ABUSED NON-ABUSED 

F F 

Low 15 44. 1 5 14.7 

(1000-3000) 

Middle 11 32.4 16 47.1 

(3100-6000) 

Upper 8 23.5 13 38.2 

(6 I OO-above) 

The Table 2 shows that greater number of abused children come from low socia 

economic status followed by middle class . However greater number of non-abused belong to 

the middle class followed by upper soc ioeconomic class. 
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Table 3: Means, frequencies and percentages or parents' education of abused and 

non-abused children. 

ABUSED NON-ABUSED 

Parents' education F % F 

Below & primary 16 47.1 3 8.8 

Matrie 13 38.2 9 26.5 

Graduation & above 5 14.7 22 64.7 

The Table 3 shows that g~eater number of abused children (47.1 %) belong to less 

educated parents and greater number of non-abused children (64.7%) belong to highly educated 

parents. 

Table 4: 

First born 

Middle born 

Last born 

Frequencies and percentages or birthorder or abused and nonw abused 

children. 

F 

3 

30 

ABUSED 

38 

% 

8.8 

88.2 

2.9 

NON-ABUSED 

F 

13 

20 

38.2 

58.82 

2.9 



The Table 4 shows that last born chi ldren are less abused as compared to the middle 

born and first born ch ildren. The most abused children are middle born (88.2%). 

Table 5 Frequencies and percentages or number or siblings or abused and non-

abused children. 

ABUSED NON-ABUSED 

Number or F % Number or F % 

siblings siblings 

3 3 8.8 3 8.8 

4 8 23.5 2 8 23.5 

5 6 11.6 3 1 20.6 

6 5 14.1 4 1 20.6 

1 5 14.5 5 6 11.6 

8 3 8.8 6 2 5.9 

9 2 9.5 1 2.9 

10 2.9 

I I 2.9 

The Table 5 shows that the number of siblings of abused children families is in the 

range of 3 - I I and non-abused in the range of 1 - 7. The highest frequencies of abused fall in 

the range of 4 - 7 and highest frequencies of non- abused fa ll in the range of 2 - 5.1t shows that 

abused ch ildren belong to the families which have more number of s iblings. 
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Tuble 6: Mean scores on (he measure of hehavioral problems of abused and non-

abused children. 

Behavioural problems Means of abused Means of 000- abused 

6.13 4. 12 

2 5.71 3.44 

3 6.76 3.62 

4 5.56 3.41 

5 6.12 3.32 

6 4.7 1 3.38 

7 5.38 3.44 

8 5.65 3.71 

9 6.91 5.26 

10 6.09 3.47 

II 6.85 3.44 

12 5.85 3.12 

13 6.18 3. 12 

14 5.12 3.00 

15 6.21 3.26 

16 4.09 4.06 
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17 4.53 3.56 

18 5.50 3.91 

19 6.15 4.06 

20 6.32 5.62 

21 2.74 3.85 

22 5.82 3.50 

23 2.26 2.32 

24 5. 15 3.94 

25 5.35 1.24 

26 4.85 3.03 

27 2.97 1.53 

28 6.47 2.76 

29 3.47 2.35 

30 1.85 1.68 

31 5.18 1.94 

32 3.24 1.91 

33 3.76 3.91 

34 3.82 2.26 

35 5.85 3.32 
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36 

37 

2.24 

6. 18 

3.38 

4. 18 

The Table 6 shows great difference in the mean scores of abused and non-abused 

ch ild ren. Mearis of abused indicate more behavioural problems as compared to non-abused. The 

greatest d ifference in the means scores were found on item No.2S ( li king for aggression related 

games), item No.28 (to be involved in quarrelling with brother and sisters). item No.3 1 (habit 

of telling lie) . 

Table 7: Means, standard deyiatiol1s and t-va lue of behuyioural problems of ab used 

and 11011- abused ch ildren. 

Groups Mean SD df t P 

Abused 187.41 11 .41 

(N = 34) 

66 20.62 .0001 

Non-Abused 121.44 14.76 

(N= 34) 

The resul ts in Table 7 show highly sign ificant difference on behavioural problems t (66) 

= 20.62, P < .0001. It indicate that abused ch ildren have more behavioural problems as 

compared to 11011- abused children. 
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Table 8: Means, standared deviations, and t- va lue or mean parental education or 

abused and non-abused ch ildren. 

Groups Means SD df t P 

Abused 6.01 3.43 

(N=34) 

66 -5.56 .0001 

Non- Abused 11.01 3.95 

(N= 34) 

The results in Table 8 show a highly significant difference in abused and non- abused 

children on parent's education 1(66) = -5.56. P < .000 1. The means describe that the parents 

of abused children are more likely to be less educated or uneducated as compared to non-abused 

children. 
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Tobie 9: Means,standared deviations and t- \'alue of number of siblings 

or ahused and non-abused children . 

Groups Means SD df I P 

Abused 5.85 2.06 

(N=34) 

66 5.46 .0001 

Non-Abused 3.44 1.54 

(N = 34) 

The results in Table 9 shows highly significant difference in the means of two groups 

on the number of s iblings t(66) = 5.46 • p < .0001 . The means indicate that abused child ren 

come from the families having more children as compared to non- abused children. 

The correlation between abused scores and behavioral problems was also calculated. It was 

found as r = .9237; p < .001. Th is indicate that there is a strong relat ionship between the 

degree of child abuse and their behavioural problems. The more frequently and more severl y 

a ch ild is abused he is likely to show more behavioural problems. 

T- test was also computed for gender differences on the abuse score. The resu lts 

indicate no significant difference in the abuse scores of male and female, t (66)=- 0.21, 

p>.83 1. 
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T~test for the gender difference on behavioural also show no difference in the 

behavioural problems of male and female children, t (66) = 0. 19, P > .847. 

T~ test for gender difference were also computed repeatedly for abused and non~abused 

children on their behavioural problems score. The results of abused indicate no difference in 

behavioural problems of male and female, t (32) = .45, P > 0.45. The resu lts of non~abused 

also indicate no gender difference on behavioural problems, t (32) = 1.09, P > .282. 

The two way ANOVA was also computed to fi nd out the effect of socioeconomic status 

on the behavioural problems of abused and non~ abused chi ldren. The results indicates that 

socioeconomic status has no effect on the behavioural problems, F(l, 62) = 0.87 P > 0.1. 
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CHAPTER IV 

DISCUSSION 

The present study was conducted to find out and compare the behavioural problems of 

abused and no n~abused children. The findings indicate that abused children significantl y differ 

from non-abused children on the measure of behavioural problems. Abused children display 

greater number of behavioural problems as compared to non·abused children . It was found that 

children of low socio·economic status are more abused . The results al so show that the greater 

number of siblings at home and less the parents are educated, th ere is more likelyhood of child 

abuse and the children showing morc behav ioural problems. It was found th at there is no sex 

difference on behavioural problems. In both abused and non-abused children, the number of 

female ch ildren was more as compared to male children. 

The current findings suggest that it is the interactions, attitudes and behav iours of the 

parents towards their ch il dren which causes negative psycholog ical consequences and disrupt 

behaviour among children. The analysis of data show that the chi ldren who are abused they got 

highest scores on the measure to identify abused children on the items which reveal s parents' 

behaviours like M to threat the children" and Muse of harsh languageM
• Parent 's behav iour of such 

type create disturbance in th e child's sociaJ and behav ioural development. In our culture this 

is the common practice that parents threat the children and use harsh words. Parents never 

bother that it will create problems in their children'S behav iour. They think it is the right of 

parents to train and discipline their children by force and by power. But this attitude of parents 

results negat ive consequences and children exhibit problems across a range of developmentaJ 

areas. 
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The results of the present study concur with find ings of wolfe and Mosk (1983) that 

indicate abused children display a sign ificantl y greater number of behavioural problems. 

Another study conducted by Kinard (1980) also support our results. Kinard interpreted that 

abused children manifest serious problems in emot ional development 

The first hypothes is that "abused Children will display more behavioural problems as 

compared to no n-abused ch ildren" is supported by the data. The analysis of data reveal highly 

signifi cant results. The means of the behaviou ral problems of abused children are higher as 

compared to non-abused, especially on th e problems li ke aggress ion, quarrelling and fight ing, 

telling lie, short-tempered, confusion, shyness, carelessness, lack of decis ion power, 

emot ionality, di fficulty in making friends, lack of exposure, fearness, lack of obed iency and 

rapid change of mood. 

The highest mean scores of the sample on the measure of behavioural problems reveal 

highest scores on item 25 and 28, these are "liking for aggression related games" and "to 

quarrel and fight with brothers and sisters at home" respectively. It shows that abused children 

are more prone towards agg ression related problems as compared to non-abused ch il dren. Th is 

aggression may be due to parental rejection, des ire to win attention, the ch il d's desire to show 

superiority, need for self protection when the ch ild fee ls insecure or is on defens ive, jealousy, 

ident ificat ion with an aggress ive adult or an aggressive character in the mass med ia, permiss ive 

att itude of adults towards aggress ion, emotional tensions resulting from stressful cond itions. 
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It may be because of the reason that abuse children live in quite a different -home 

environment" where they face aggress ion of their parents , (and may be of their elder brothers 

or sisters). And this in turn built their personality quite differently from that of non-abused 

children. Due to the aggressive and dominating attitude of their parents. They usually do not 

express their feeli ngs, emotions, and keep on "supress ing" them. For their catharsis they 

involved in aggression related activities. They do what they learn from their parents. Aggress ive 

behaviour is learned from the "models" they found at their homes. So this behaviour is an outlel 

of the aggression they have experienced. These findings that children are more prone towards 

aggress ion are cons istent with some other stud ies. Twentyman (1984) found that abused and 

neglected children emitted significantly higher rales of physical and verbal agg ression than non 

problem ch ildren. Another item on which abused children have high scores is about "habit of 

telling lie-. We can simply explain it, when children do not get affection and attention they use 

some tri cks to overcome it. They tell a lie to get attent ion. They may think this as a source of 

satisfaction and attention. Because they are neglected and rejected by th eir parents and when 

they tell lie they get punishment in this way they divert their parents ' attention to themselves. 

They get parents' attention whether, in negative sense but they feel satisfy. In the long run. 

Th is hab it may create serious problems li ke cheating, stealing etc. but at the very moment this 
I 

is the source of sat isfaction for him. 

The results indicate that the lowest mean difference of abused and non-abused ch ildren 

was on the "inability to do work continuously ". It shows that chi ldren of th is age whether 

abused or non-abused they mostly have this problem do any work of continuity. It may be 

because of the reason that they do not have the sense of responsibility. They may discontinue 

their works so oftenly be cause of the reason that from every new act ivity they seek some 

happiness, th rill, joy and some sort of sat isfaction. They like change in their activit ies. Some 
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behavioural problems are also identified that are specific to non-abused chi ldren are "habit of 

argumentat ion", "play with you nger children", "always complai ning about others" and "th ink 

oneself very competent" . Al l these problems are commonl y found among al l the ch ildren of this 

age and usually parent's are found to be complain ing of such behavioural problems of their 

children. Problem of "thinking oneself competent" is very common observation especial ly in 

growing up kids because they want to show their competence, importance and superiority to the 

peer group. So they al ways try to induldg in such activities in which they have a plenty of 

chance to show their competence or skill s. 

Another findings of the study show that abused children belong to the families which 

have more number of siblings as compared to non-abused children. It means abused practices 

are more common in families with more children. Due to more number of children parents can 

not give proper attention to their children. Their emotional attachment with the children is not 

so deep and they do not share their problems adequately. The period of adolescent is full of 

tu rmoil and a sensitive period which requ ired guidance and attentions of the parents. They want 

to share their feelings with their parents but parents mostly remain unconcerned because of 

multiple problems due to big families. They can not give equal and suffici ent attention to greater 

number of children individually . 

The results of other studi es also indicate th at larger famili es tend to use physical 

punishment more often than smaller families (Good, 1914). Thus, children from Jarger families 

may be at risk for abuse and may be more aggressive than those in smaller families as a result 

of greater exposure to physical punishment. The greater the number of children in a fami ly, the 

more likely parents, parti cularly mothers are to feel frustrated and overwhelmed by adverse 

co nd itions th at may lead to abuse (S teinmetz & Strans, t 914). 
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It was found that abused children are more likely to belong to less educated or 

uneducated parents . It means that children of educated parents are less abused, because they are 

aware of the rights of children. They have more communication and understanding with weir 

children. They can feel and can realize th e problems of children. They understand We 

psychological, social and biological needs of children. On the oWer hand less educated and 

uneducated parents have to do more physical work . Due to this, they have less time and they 

can not give attent ion to weir children. In our society because of the lack of education parents 

consider ~ phys ical fo rce" as the best way to discipline and train their children. Less educated 

or uneducated parents' socialization and atmosphere from which th ey come is different from th at 

of educated parents. They are more rigid , and authoritarian. This is what they have learned 

during their own chi ldhood and are now transferring it to their children. In our country rate of 

literacy is less. If some organizat ion or inst itute tries to convey the rights of children and child 

rearing practices etc., it is not communicated to less or uneducated parents. Limited number of 

parents can understand the message. In th e light of our results we can conclude that education 

gives awareness and make broader the think ing of man. So children of educated parents are less 

abused. 

Another assumptio n of the study that ch ildren of low socia-economic status will be more 

abused as compared to children of high socio-economic status has been supported espec iall y in 

the case of low socia-economic status. The mean abuse scores of the children from low socio­

economic status are highest followed by the middle class children. The scores of th e non-abused 

children are highest in middle class followed by upper class. The major reasons for the abuse 

of children in the lower social class are the povert y, insecurity. frustration and stress. The poor 

parents have fewer opt ions than affl uent ones to deal with th e economic problems, insecurity, 

frustrations and stress. They have no means to take good care of th eir children. In add ition poor 
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households also have less space, a circumstances which may increase opportun ities for tension 

in interactions with child ren. A great deal of researches supports the hypothes is that low income 

and related factors e.g., inadequate housing, sleeping arrangements and support systems are 

associated with higher incidence of child abuse and neglect (Goldston, 1971; Garbarino, 1976; 

Gi l, 1971 a; Giovannoni & Billingsley, 1970; Sattin & Miller 1971). 

Another assumpt ion related to socio-economic status that children of low socio-economic 

status will show more behavioural problems as compared to chi ldren of high soc io-economic 

status has not been supported by the data. It was found that th ere is no relationship between 

socia-economic class and the frequencies of behavioural problems. Children of all socio­

economic status display almost common behavioural problems. It means socia-economic status 

has no effect on behavioural problems and there is no interaction between socia-economic status 

and groups (abused, non-abused). 

The results regarding the birth order show that there is no difference of birth ordcr 

between abused and non-abused children . Both abused and non-abused children are found in 

higher frequencies among midd le born chi ldren. The results do not support our hypothesis. It 

may also be due to sampling procedure that the sample cons isted of marc ch ildren from the 

middle class. 

When we compare the frequencies of both groups (abused, non-abused) we come to 

know that more number of abused children are middle born and non-abused are also middle 

born followed by first born. We have already discussed that abused child ren belong to the 

families having large number of siblings. When we relate these results with birthorder, It can 
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be eas il y understood that in larger families midd le born children are more supressed. Moreover, 

lhe middle born children are more in the sample as compared to the first and last born children . 

The results also indicate that th ere is no difference between males and females in lhe 

abused and non-abused groups. The findings do not support our hypolhesis . It may be because 

our limited sample. Moreover, as the results show more number of female children are abused 

as compared to male abused children. It means female are mo re abused but at the same time 

more number of female are non-abused because female are socialized and reared up in such a 

way that their behav iour becomes adapled. They adapt the attitudes and behaviour which are 

acceptable to their parents and in this way they try to save themselves from the anger of their 

parents . It was also found that male and female abused chi ldren do not differ as regards their 

behav ioural problems. 

So on the basis of our findings we can conclude say that abused children have more 

behavioural problems as compared to non-abused children. Abused children belong to low 

socio-economic class and their parents are less or uneducated and abused children come from 

families with greater number of ch ildren. It means that it is the social structure in which a ch ild 

primaril y constitutes lhe medium of abuse and to the homely env ironment in which he was 

brought up . An unhealthy social environment may disrupt healthy development of a ch ild 

lead ing to diverse behavioural problems. 

In our soc iety there is complete ignorance of the concept of ch il d abuse. People do nol 

know what are th e rights of children. They think child ren are at their disposal whatever they 

like they can do with them. St rict disc iplinary practices for child rearing are considered 

important for the moral development of children. As a ch ild is enti rely dependent upon his 
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family. it is expected from him to behave pass ively and to follow the parents' instructions. No 

attention is given to the developmental needs of his personality. And all this come under child 

abuse. We have defined abuse of children as a human originated acts of commission or omission 

and human created or tolerated conditions that inhibit or preclude unfolding and development 

of inherent potenti als of children. In the present study we studied both the abused and non­

abused ch ildren who were abused by their parents. The comparison of behavioural problems 

show that parents who abuse their children are either unaware of the impact of abuse or the 

psychologi cal and mental well being of their chil dren or they do not consider it an important 

issue. 

In regards to the limitat ions of this study. First drawback: is the limited number of 

sample. The nature of research was of such type that respondents were afraid to expose 

themselves. There were some family pressures th at migh t have affected the responses of our 

subjects. From the selected sample we found limited number of abused children. Another 

important point is to compare the results of present study with the chi ldren of other age groups, 

that is not taken under consideration in this study . 

An untouched factor of the study is that to know th e status of victim. It is very 

important to know whether he is abused due to his behaviour or his behav iour is due to abuse 

phenomenon. Because he may be abused due to his disrupted behaviou r. So it is necessary to 

find out wh ether th is behaviour is the consequence of abuse practices or abuse practices is the 

cause of behaviour. 

The future studies in this regard require much bigger sample also consisting of children 

from rural areas. Sample of non school going child ren should also be included in study, 
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moreover equal number of children for all different social classes and th e birth order should be 

taken. A valid scale to identify abused ch il dren should also be developed that could be 

generalized. In essence the future research should consider diverse and greater number of 

vari ables in order to understand their interrelat ions with each other and their relative weightage. 
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APPENDIX D 

Table: Pre-lest responses on behavioural problems. 

PARENTS TEACHERS CHILDREN 
(N=20) (N= 10) (N=30) 

SNO yes no yes no Y" no 
('Yo) ('Yo) ('Yo) ('!'o) (%) ('!'o) 

I 100.00 .00 60.00 40.00 83.33 16.67 

2 90.00 10.00 70.00 30.00 63.33 36.67 

3 60.00 40.00 80.00 20.00 60.00 40.00 

4 50.00 50.00 50.00 50.00 33.33 60.00 

5 75.00 25.00 60.00 40.00 80.00 13.33 

6 75.00 25.00 80.00 20.00 63.33 33.33 

7 45.00 55.00 60.00 40.00 60.00 36.67 

8 60.00 40.00 80.00 20.00 30.00 56.67 

9 65.00 35.00 70.00 30.00 56.67 33.33 

10 45.00 55.00 40.00 60.00 26.67 73 .33 

II 35.00 65.00 50.00 40.00 33 .33 63 .33 

12 60.00 40.00 60.00 40.00 66.67 33 .33 

13 100.00 .00 70.00 30.00 66.67 30.00 

14 60.00 40.00 70.00 30.00 33.33 60.00 

15 50.00 50.00 60.00 40.00 63.33 36.67 

16 40.00 60.00 50.00 50.00 30.00 60.00 

17 25.00 75.00 30.00 70.00 16.67 83.33 

18 55.00 45.00 40.00 60.00 26.67 63.33 

19 40.00 60.00 40.00 60.00 30.00 70.00 

20 45.00 55.00 50.00 50.00 33.33 63.33 

21 70.00 30.00 60.00 40.00 70.00 30.00 

22 80.00 20.00 70.00 30.00 63.33 33.33 

23 55.00 45.00 50.00 50 .00 33.33 60.00 

24 90.00 10.00 60:00 40.00 73.33 26.67 

25 45.00 55.00 60.00 40.00 60.00 40.00 



26 60.00 40.00 70.00 30.00 63 .33 36.67 

27 85.00 15.00 60.00 40.00 70.00 30.00 

28 80.00 20.00 60.00 40.00 76.67 23.33 

29 75.00 25.00 60.00 40.00 63.33 33.33 

30 60.00 25.00 50.00 50.00 66.67 33.33 

31 60.00 40.00 50.00 50.00 80.00 20.00 

32 75.00 25.00 60.00 40.00 56.67 43.33 

33 50.00 50.00 40.00 60.00 50.00 50.00 

34 45.00 55.00 30.00 70.00 46.67 53.33 

35 55.00 45.00 40.00 60.00 20.00 80.00 

36 20.00 80.00 40.00 60.00 23.33 76.67 

37 70.00 30.00 60.00 40.00 76.67 23.33 

38 25.00 60.00 30.00 70.00 10.00 90.00 

39 80.00 20.00 20.00 20.00 56.67 43.33 

40 25.00 75.00 10.00 30.00 50.00 50.00 

41 35.00 45.00 30.00 40.00 46.67 53.33 

42 45.00 60.00 20.00 40.00 43.33 56.67 

43 70.00 30.00 30.00 60.00 73.33 26.67 

44 .00 100.00 30.00 70.00 30.00 70.00 

45 65.00 35.00 50.00 50.00 60.00 40.00 

46 65.00 35.00 50.00 50.00 63.33 36.67 

47 60.00 40.00 60.00 40.00 83.33 16.67 

48 70.00 30.00 60.00 40.00 63.33 36.67 

49 90.00 10.00 60.00 40.00 70.00 30.00 

50 85.00 15.00 70.00 30.00 60.00 40.00 

51 25.00 75.00 50.00 50.00 6.67 93.33 

52 80.00 20.00 50.00 50.00 53.33 46.67 

53 60.00 40.00 50.00 50.00 13.33 63.33 

54 50.00 50.00 40.00 30.00 40.00 60.00 

55 35.00 65.00 50.00 50.00 26.67 73.33 

56 55.00 45.00 60.00 40.00 60.00 40.00 

57 70.00 30.00 70.00 30.00 63.33 36.67 

58 55.00 45.00 40.00 60.00 40.00 60.00 

59 45.00 55.00 40.00 60.00 16.67 83.33 



60 35.00 65.00 50.00 50.00 33.33 66.67 

61 50.00 50.00 80.00 20.00 63 .33 36.67 

62 60.00 40.00 60.00 40.00 26.67 73.33 

63 60.00 25.00 40.00 60.00 20.00 80.00 

64 45.00 55.00 50.00 50.00 33 .33 66.67 

65 60.00 40.00 50.00 50.00 60.00 40.00 

66 25.00 75.00 70.00 30.00 30.00 70.00 

67 40.00 60.00 40.00 60.00 30.00 70.00 

68 35.00 60.00 60.00 40.00 33.33 66.67 

69 45.00 40.00 50.00 50.00 26.67 73.33 

70 55.00 45.00 60.00 40.00 23.33 76.67 

71 30.00 65.00 50.00 50.00 30.00 70.00 

72 45.00 45.00 70.00 30.00 63.33 36.67 

73 25.00 30.00 60.00 40.00 26.67 73.33 

74 20.00 80.00 70.00 30.00 30.00 70.00 

75 35.00 40.00 40.00 60.00 33.33 66.67 

76 60.00 40.00 60.00 40.00 60.00 40.00 

77 25.00 75.00 60.00 40.00 33.33 63 .33 

78 90.00 10.00 40.00 60.00 23 .33 70.00 

79 55.00 45.00 40.00 50.00 76.67 23 .33 

80 45.00 50.00 30.00 50.00 26.67 73.33 
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Table: Scores and means or abused and non·abused children on the questionnaire to 

identify abused children. 

ABUSED NON-ABUSED 

S.NO Scores Means Scores Means 

85.00 4.25 29.00 1.45 

2 80.00 4.00 33.00 1.65 

3 80.00 4.00 31.00 1.55 

4 80.00 4.00 28.00 1.40 

5 76.00 3.80 26.00 1.30 

6 79.00 3.95 28.00 1.40 

7 86.00 4.30 33.00 1.65 

8 87.00 4.35 25.00 1.25 

9 80.00 4.00 28.00 1.40 

10 81.00 4.05 30.00 1.50 

II 82.00 4.10 28.00 1.40 

12 86.00 4.30 28.00 1.40 

13 77.00 3.85 27.00 1.35 

14 88.00 4.40 31.00 1.55 

15 83.00 4. 15 36.00 1.80 

16 85.00 4.25 29.00 1.45 

17 83.00 4. 15 32.00 1.60 

18 85.00 4.25 32.00 1.60 

19 81.00 4.05 35.00 1.75 

20 85.00 4.25 30.00 1.50 

21 83.00 4. 15 35.00 1.75 

22 78.00 3.90 32.00 1.60 

23 80.00 4.00 37.00 1.85 

24 77.00 3.85 35.00 1.75 



25 85.00 4.25 26.00 1.30 

26 81.00 4.35 30.00 1.50 

21 88.00 4.40 31.00 1.85 

28 85.00 4.25 32.00 1.60 

29 11.00 3.85 21.00 1.35 

30 18.00 3.90 31.00 1.55 

31 16.00 3.80 35.00 1.15 

32 80.00 4.00 33.00 1.65 

33 15.00 3.15 21.00 l.35 

34 16.00 3.80 28.00 lAO 



Table: Scores and means or abused and non-abused children on child behaviour problems 

questionnaire. 

ABUSED NON-ABUSED 

S.NO Sco .... Means Scores Means 

176.00 4.76 126.00 3.41 

2 17S.00 4.S1 12 1.00 3.27 

3 IS4.00 4.97 111.00 3.00 

4 IS4.00 4.97 11 7.00 3.16 

5 IS3.00 4.95 S4.00 2.27 

6 IS4.00 4.97 111.00 3.00 

7 IS3.00 4.95 11 6.00 3. 14 

S 179.00 4.S4 I IS.00 3. 19 

9 IS0.00 4.S6 IIS.00 3.19 

10 169.00 4.57 107.00 2.S9 

II 190.00 5.1 4 109.00 2.95 

12 IS9.00 5.11 122.00 3.30 

13 174.00 4.70 126.00 3.41 

14 166.00 4.49 126.00 3.41 

15 174.00 4.70 94.00 2.54 

16 179.00 4.S4 13S.00 3.73 

17 IS7.00 5.05 136.00 3.6S 

IS 190.00 5.14 135.00 3.65 

19 171.00 4.62 135 .00 3.65 

20 IS5.00 5.00 126.00 3.4 1 

21 207.00 5.59 144.00 3.S9 

22 ISS .00 5.0S IIS.00 3. 19 

23 20S.00 5.62 107.00 2.S9 

24 191.00 5. 16 99 .00 2.6S 

25 209.00 5.65 113 .00 3.05 



26 194.00 5.04 101.00 2.73 

27 194.00 5.24 138.00 3.73 

28 200.00 5.41 125.00 3.38 

29 208.00 5.62 131.00 3.54 

30 205.00 5.54 139.00 3.76 

31 185.00 5.00 147.00 3.97 

32 193.00 5.22 139.00 3.76 

33 191.00 5.16 130.00 3.51 

34 194.00 5.24 122.00 3.30 


